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Promotion of the French Language based
on the Example of eTwinning Projects

Janina Zielinska

Introduction

The first edition of the national competition entitled eTwinning in French was
held in school year 2007/2008. The following year, a new category; Projects
in French, was introduced to the European competition on the initiative of the
International Federation of Teachers of French (Fédération Internationale des
Professeurs de Francais), which has also coordinated works related to the
organisation of the European competition.

The concept of introducing a new competition category to the eTwinning
programme was developed due to the awareness of the programme’s
importance for the promotion of foreign language learning and the fact that
only a small number of projects are implemented in French. According to data
collected by the Foundation for the Development of the Education System in
2007, from among 15 working languages used during the implementation of
eTwinning projects in Poland, French takes the fourth place (3.4% of projects)
after English (72.5%), German (12.4%) and Polish (6.4%). Italian and Spanish
come fifth and sixth respectively (about 1% of projects).

On the European level, French comes second as the most popular language of
communication, after English, which is the language of preference in 62% of
projects. French is the working language of 11% of projects, whereas German
is used in 9%, Spanish in 5%, Italian in 3%, and Polish in 2% out of the total

number of projects.

Determination, enthusiasm and the conviction of the rightness of the cause
are usually the main driving forces for action. This was also the case with the




establishment of the new competition category. This initiative, which PROF-
EUROPE (Polish Federation of Teachers of French) presented together with
the French Embassy, received a warm welcome from the Foundation for the
Development of the Education System. Following the establishment of principles,
conditions and rules of cooperation, the new competition was announced and
launched.

It should be emphasised that this was the first competition in Europe in a given
language category which was organised by a National Support Service.

Role of the French Language across Europe and the
Globe

Nearly 200 million people across the globe speak French, which is a mother
tongue present on all the continents and is the second most frequently taught
foreign language, after English (La Francophonie dans le monde 2006-2007, 7).

More than 25% of the world’s population live in countries that are member
states of the Organisation Internationale de la Francophonie (OIF), in which
56 countries are full members and 14 others have the status of associated
members (including Poland, since October 1997). Out of the 27 member states
of the European Union, 14 are members of the Organisation Internationale de la
Francophonie. These are Austria, Belgium, Bulgaria, Cyprus, the Czech Republic,
France, Greece, Lithuania, Luxembourg, Poland, Romania, Slovakia, Slovenia,
and Hungary.

French is the official language in France and one of the official languages in 32
other countries across the globe. In Europe, apart from France, French enjoys
the status of an official language in Belgium, Switzerland, Luxembourg, Monaco
and Italy (in the Aosta Valley, where it has the same importance as Italian).

French is one of the working languages of major international institutions, such
as the UN and UNESCO, and is also used in a number of regional organisations,
including the European Union and the African Union.

In Europe, French is the second most frequently taught foreign language in the
‘old’ member states of the EU, and comes third among ‘new’ member countries.
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The Status of French in Poland

In Poland, French is the fourth most popular foreign language taught at
schools, with the exception of the Slqskie, Opolskie, Matopolskie, Lubuskie,
Dolnoslaskie and Zachodniopomorskie Province, where it takes the third place
and outdistances Russian.

In school year 2007/2008, English was the most popular foreign language
chosen by public school students (84.1%), followed by German (41.8%), Russian
(7.2%), and French, which took the fourth place (3.5%) (Report: Powszechnos¢
nauczania jezykéw obcych w roku szkolnym 2007/2008, 2008.). It is worth
emphasising that the position of French on the national scale has not changed
since the 1990’s. However, the percentage of students selecting French dropped
from 4.5% in school year 2006/07 to 3.5% in 2008/2009. This is a cause for
concern for French teachers and other persons committed to francophony.

Arguments for Opting for French

France, which is the world’s fifth largest economy and the largest investor in
Poland (Report by French Chamber of Industry and Trade in Poland, 2008), is
not widely perceived by the Polish society as an investment leader. The close
proximity and the power of German economy, as well as the prevalent media
trend of giving prominence to American capital, contribute to the weakening of
the image of France, which in turn affects the perception of the French language
as being an asset when looking for a job at foreign companies that invest in
Poland.

This is why it is so important to make parents, school headmasters and
educational authorities aware of the facts that may affect the decision regarding
making French the language of choice.

Selecting the French language undoubtedly is an excellent investment in the
future of a child, because English, although indispensable for finding a decent
job both at home and abroad, is not always enough. The majority of French
companies do not require the knowledge of French when recruiting new
employees, yet the proficiency in the language is an asset when working at the
company and is indispensable for promotion, as managerial positions at foreign




companies are offered to people who speak the mother tongue of investors.

Therefore, by learning French, young people increase their odds for finding
a good job in Poland and francophony countries.

Labour markets in Luxembourg (since 1 July 2007), France (since 1 July 2008)
and Belgium (since 1 May 2009) are open to Poles. As a result, Polish citizens
stand a greater chance of finding a job in a country where French is an official
language.

In addition, proficiency in French is indispensable for all those who wish to
work in the EU and other international institutions. This is due to the fact that
French is one of the three working languages of the European Union and enjoys
a privileged position among other official languages of the EU.

France is also a European leader in the field of science. Research work conducted
in France enjoys international recognition; 31 French scientists have won the
Nobel Prize, and 9 mathematicians have been awarded with the Fields Medal
for outstanding achievements in mathematics.

Each year, almost 300,000 students from all over the world come to study in

France, which is the fifth country in the world in terms of the number of students.

Moreover, knowledge of French gives an opportunity to study at prestigious
higher education institutions in the francophony countries.

In Europe, France ranks second (after Spain) in terms of the number of foreign
students who come to study as part of the Erasmus programme (ERASMUS
w Polsce w roku akademickim 2006/2007:22). France again takes second
position, after Germany, in the rating of the most popular foreign Higher
Education Institutions selected by students from Poland (ERASMUS w Polsce
w roku akademickim 2006/2007:25-26).

Being proficient in French facilitates travelling across France and other

francophony countries and provides an easier access to their rich culture.

It is worth remembering that France is also one of the most popular tourist
destinations in the world, and is visited each year by more than 78 million
tourists (Tourisme Info Stat 2008).

Being able to speak French is also conducive to establishing and maintaining
contacts with a community of one million people of Polish origin who live in
France and over 300 Polish-French associations operating in France.
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Mastering the French language allows one to become acquainted with great
works of the French culture and the output of various French speaking
communities across the globe. Only a small percentage of literary works written
in French are translated into Polish. So in order to read them, you need to know
French!

Another argument for learning French is its importance in the Internet.
Knowing French gives access to more than 170 million websites. French is the
fiftth language, after English, Chinese, Spanish and Japanese, in terms of the
largest number of Internet users (source: Internet World Stats, 2009). Last year,
it considerably outdistanced German.

What is more, French facilitates learning other languages, mainly those in the
Romance language family, and four of these; French, Spanish, Portuguese and
[talian, top the list of the most frequently used languages in the world. Several
programmes that promote integrated teaching of languages from the same
family (intercompréhension) have been launched, and the first projects of the
type focused on the Romance languages. EUROM4, Galatea, Galanet, EuroCom
and other programmes provide innovative methods for integrated learning of
languages from the same family (L'intercompréhension entre langues apparentées,
2006), focus on the development of comprehension strategies, facilitate foreign
language learning and boost learners’ self-confidence regarding their own
capacities in this scope. They also show how to efficiently use already acquired
knowledge and competences, including linguistic and non-linguistic skills.

Last but not least, French facilitates the learning of English. Nearly 75% of
vocabulary in English originates from French (or Latin), and more than 3,000
words in the two languages have identical spelling and similar meaning.

Actions to Promote the Teaching of French

Several different factors may affect the growth of interest in learning French.
One of these may be changing the image of France in the eyes of Polish students,
their parents and educational authorities.

Polesrelatively rarely have direct contacts with France and the French. According
to a survey by 1QS Quant Group, only every ninth person declares that they have
had contacts with France or the French. From among the group, more than 50%




have had tourist contacts, and every third person maintained private contacts.
The mass media, and mainly the television, are the main source of knowledge
on France and its inhabitants, which reinforces a stereotypical image of France
in Poland.

The Polish Federation of Teachers of French, whose statutory goals include the
promotion of teaching French at all educational levels in Poland, in cooperation
with the French Embassy and other partners committed to the propagation of
French, such as Alliance Frangaise Centres, French Institutes, higher education
institutions, francophony associations, and business partners, have launched
promotional activities aimed at making students, their parents and educational
authorities aware of benefits of learning French.

In the school year 2008/2009, the action entitled Le francais c’est branché was
launched. Its aim is the promotion of French teaching and learning. The main
goal of the project is to make students familiar with information technology
and to prepare teachers for staging lessons in an innovative manner based on
easy to use digital equipment, such as an interactive whiteboard. It provides
for the staging of linguistic training for the teachers of French and technical
training regarding the use of interactive whiteboards, audiovisual resources
and offers an Internet platform at www.francuski.fr. The platform features

teaching scenarios, including work with the interactive whiteboard, films and
exercises for students.

Lower secondary schools in Poland which start cooperation with the French
Embassy in the scope of teaching French, and stage school initiatives, such as
events organised during francophony days, competitions, festivals, etc, will
receive interactive whiteboards and unlimited access to Internet platforms
with resources in the French language designed for both students and teachers.
It is planned that in the school year 2008/2009, 100 lower secondary schools
will be provided with interactive whiteboards. It is forecasted that more schools
will join the project in the years to come.

The Polish Federation of Teachers of French has joined the action. Members of
the Federation will stage promotional lessons for students of the final grades
of primary schools across Poland, during which they will present the French
language and culture in an attractive way and with the use of interactive
whiteboards. These lessons aim at encouraging students to learn French in
lower secondary schools.
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Promotion of French in Cooperation with the eTwinning
Programme

PROF-EUROPE, the Polish Federation of Teachers of French is a non-profit
organisation associating teachers, university teachers and students who will
one day become future teachers of French. PROF-EUROPE has more than 500
members who are active in sixteen regional divisions of the organisation, which
are spread throughout Poland. For more information on the organisation, you
can go to: www.ceco-fipf.eu/pologne.

For several years, the association has engaged in a number of initiatives aimed
at the promotion of foreign language learning and joined in the projects
implemented by the partners from the education, culture and business sectors.

One of the initiatives of the Federation was the introduction of a special category;
projects in French, in the national eTwinning competition in Poland.

The first edition of the competition was announced in the school year 2007 /2008.
One of the competition requirements was drawing and sending posters to the
National Support Service. These posters have subsequently been presented
during the 1st Congress of PROF-EUROPE Polish Federation of Teachers of
French. The Congress was staged on 25-27 April 2008 in Dom Polonii in Puttusk
and was attended by 300 teachers of French working at public and non-public
schools atall levels of education in Poland and abroad, as well as representatives
of governmental institutions and non-governmental organisations. Among the
Congress participants were teachers from Poland, France, Belgium, the Czech
Republic, Lithuania, Spain, Italy and the Netherlands. Representatives of the
Foundation for the Development of the Education System were special guests
to the conference. Materials promoting the eTwinning programme and posters
presenting competition projects enjoyed great interest on the part of Congress
participants.

At several regional PROF-EUROPE centres, information and training meetings
on the eTwinning programme have been held and became a regular item in the
Federation’s agenda.

During the general meeting of the Federation held on 6-8 November 2008, at
the CODN centre in Sulejéwek, representatives of the National Support Service




presented the eTwinning programme to conference participants as part of the
training entitled European Dimension of Teaching and Learning French.

2008 eTwinning Competition in French - First Edition

Several quality projects were submitted to the Poland-wide competition entitled
2008 eTwinning Competition in French. The Competition Board, composed of
representatives of the Federation of Teachers of French, the French Embassy
and CODN, having become acquainted with the submitted applications and
websites of the projects, has awarded individual pupils and their teachers as
presented below.

The first prize was awarded to Wioletta Sosnowska of Zesp6t Szkoét Tekstylno-
Handlowych in Zagan for the project entitled A la découverte de nos pays
et de nous-mémes. Bozena Paradysz-Adamus of Szkota Podstawowa nr 14
z Oddziatami Integracyjnymi im. A. Mickiewicza in Zabrze won the second prize
for the project entitled Club Lecture, which also was awarded with the National
Quality Label. The third prize was awarded to Beata Pospiech from Publiczne
Gimnazjum nr 28 im. Marszatka ]J6zefa Pitsudskiego in L6dZ for the project
entitled La France de loin. An honourable mention was awarded to Magdalena
Baran of Liceum Ogo6lnoksztatcace im. Janka Bytnara in Kolbuszowa for the
project entitled Nous-vous, citoyens européens. The project was also awarded
with the National and European Quality Label.

The first and second prize was a two-week scholarship in Paris sponsored
by the French Embassy. Apart from prizes funded by the Foundation for the
Development of the Education System (USB data carriers, MP4 players, Internet
cameras, speakers and headphones), the winners received books donated by
the foreign language laboratory at CODN.

The certificates and awards were given at an eTwinning conference held on
June 9-10 in Krakow. The conference was attended by representatives of the
Federation of Teachers of French and the French Embassy in Poland.
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Projects Awarded in the Competition

The main objective of the project awarded with the first prize; A la découverte
de nos pays et de nous-mémes, which was carried out together with L.T.C.G , L.
Paolini”, Imola Bo in Italy (project website: www.zsth.zagan.pl) was to facilitate

the communication of pupils at partner schools and getting to know one another.
Other objectives included learning about one another, as well as respective
regions, cultures and traditions. Discovering similarities and differences is
a common topic in the majority of projects. However, the winning project stood
out thanks to the number and variety of project tasks and efficient presentation
of achieved results. One of its goals was staging activities aimed at the
promotion of the French language. The project provided for the performance of
many various tasks by the partners from Poland and Italy, including exchanging
correspondence in French, and carrying out several smaller scale projects such
as: My School, My Town, Our Countries: Symbols, Traditions, our History, Legends
from My Town and Region, Important Figures in the History of Our Town, Relations
between our Countries and Relations of our Town with France Throughout
History. Moreover, surveys have been made as part of the project (Lifestyle and
role of Sports in the Lives of Young People, Stereotypes, Priorities in the Lives of
Young People). The French Language Day was organised under the banner Let us
Discover Francophony and France with the main attractions being a competition
on the knowledge of France and a French song and poetry competition.

All these initiatives have been documented in the form of PowerPoint
presentations and films. Cooperation between schools has been smooth and
coordinators and pupils used Skype and e-mail to communicate.

The project has been presented during the final eTwinning conference in
Krakow and during a contact seminar for French speaking teachers from Poland,
the Czech Republic, Slovakia and France, held in Katowice on 13-14 March 2009.

The Club Lecture project, which took the second prize, was carried out by Szkota
Podstawowa nr 14 z Oddziatami Integracyjnymi im. A. Mickiewicza in Zabrze
together with College Henri Sellier from Bondy in France. Its main goal was to
make pupils interested in literature. Each partner school chose three items of
required reading, based on which project tasks were developed. Pupils discussed
the books during Polish and French classes, and they prepared cartoons, comic
strips, crosswords and puppets presenting the figures from the books during




computer science and arts classes. Active participation of the disabled pupils
constituted an important element of project implementation. Pupils at the two
schools were committed to all phases of work on the project and the completed
tasks were documented in a school newsletter.

The project was of an interdisciplinary character, and its implementation was
fully integrated with the curriculum. Project partners have maintained close
and effective cooperation. Polish pupils had an excellent opportunity to practice
French, as tasks were implemented and communication in the project was held
in French based on the use of various ICT tools.

How to Stimulate Interest in eTwinning Projects on the
Part of Foreign Language Teachers

In order to boost interest in the competition, a promotion and information
campaign on eTwinning among French teachers should be continued and
expanded in the upcoming school year. Introduction of a module presenting EU
educational projects to teacher training curricula and preparing future language
teachers for the implementation of eTwinning projects would also be a valuable
initiative. Such a module has already been introduced at a training college for
teachers of French at Warsaw University. It is also advisable to increase the
number of in-service trainings for teachers devoted to the project method, use
of ICT in language education, as well as creative techniques focused on new
ideas and implementation of attractive projects.

The year 2009, proclaimed by the European Commission as the Year of Creativity
and Innovation, constitutes an excellent opportunity for supporting such
initiatives. Interest on the part of French teachers in projects presented at the
Congress, during the Federation meetings, at the contact seminar in Katowice
and on websites, indicates that many interesting projects will be submitted to
the second edition of the competition.
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Assistance in the Implementation of Projects Available
in French

Teachers of French can avail not on only of the eTwinning portal in Polish,
but also of platforms prepared in French by National Support Service;
www.etwinning.fr in France, and www.enseignement.be/etwinning in Belgium.

Micheline Maurice is an outstanding specialist in projects pedagogy, who
conducts training in this scope in France and many other countries. She has
compiled a guide which is available online and constitutes an invaluable help for
such projects. The publication, entitled Carnet de route pour élaborer un projet,
was presented to participants of a contact seminar in Katowice (March, 2009).
Moreover, you can find documentation posted on the website of CRDP Académie
de Versailles (http://crdp.ac-versailles.fr/carnetderoute/plan.htm). Teachers
can also avail of an adaptation made by the French speaking community in
Belgium (www.enseignement.be/download.php?do id=320&do _check).

Moreover, the most popular magazine for teachers of French entitled Le Frangais
dans le Monde features an interesting dossier coordinated by Micheline Maurice
devoted to eTwinning projects (no. 352 - July, August 2007, 23-34).

Teachers of French most probably are familiar with Francparler, which is the
largest educational portal (http://www.francparler.org) featuring excellent

dossiers, such as Pratique du multimédia, Les blogs, Créer un journal en ligne,
which can be of great use when preparing and running projects.

Summary

Projects implemented as part of eTwinning fully complement initiatives
aimed at the promotion of foreign languages and supporting the development
of key competences by students and teachers. The ability to communicate
in a foreign language in an effective manner is undoubtedly one of the most
important key competences, which is closely related with the acquisition of
relevant knowledge, skills and openness to representatives of other cultures
and languages. Promotion of the French language is inextricably linked with
the propagation of multilingualism and supporting projects aimed not only at
the development of linguistic skills, but also at language and culture mediation




(Europejskisystem opisu ksztatcenia jezykowego: uczenie sie, nauczanie, ocenianie.
p. 83), which is related with the need for in-depth understanding of similarities
and differences between representatives of various communities and cultures.
When participating in project works, during oral and written interaction with
partners, as well as while preparing materials for presentations related with
selected topics, pupils learn the skills of efficient furnishing of information
about themselves ad their surroundings. They become ambassadors of their
respective schools, regions and countries. They acquire the skill of translating
into a foreign language contents that are close and obvious to them. Thanks
to serious reflection on their culture and searching for adequate means of
expression, pupils learn to explain their surrounding world to the partners.
They also learn to cope with such tasks while availing of limited language
skills and thus develop mediation strategies that are indispensable for efficient
foreign language communication. The eTwinning projects form an excellent
opportunity for the development of such skills.

Projects aimed at the promotion of French also focus on the development of
Internetand communication technology skills both by the students and teachers.

This coincidence of objectives pursued by teachers and promoters of the French
language and the goals of the eTwinning programme is a supporting argument
for making the programme a regular element of French teacher training and

in-service training.
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School Library - Venue of Choice for an
eTwinning Project

Bozena Boryczka

The main subject of education is the individual, and the whole education process
aims at facilitating their proper development. Students should acquire the
skill of being able to self-teach, and teachers, including school library teachers,
should help them to achieve this goal. Only in this way will modern schools
prepare pupils and students for life in contemporary society, empowered by
their own creativity, intellectual independence and continuous learning.

The main educational goals set for school libraries include: teaching the skill
of independent use of library resources, instilling and strengthening the habit
of reading books, and using a variety of information media (primary school).
Other objectives include: preparing for the use of various sources of information,
teaching the skill of selection and critical reception of information (at lower-
secondary school - Polish: gimnazjum), preparing students for self-teaching by
skilful acquisition and processing of information coming from different sources
(at upper-secondary school).

Media Centres

Generative teaching® requires a quality base, which a modern school library may
provide. A traditional library offering book collection exclusively cannot meet
the requirements of this type of teaching. However, a library transformed into
amedia centre, serving as an interdisciplinary venue where pupils and students

The main principle of generative teaching is to teach the methods of independent knowledge acquisition,
which pertains both to students and teachers.
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may pursue their interests and hobbies under the guidance of teachers and gain
knowledge on their own, constitutes an excellent solution.

Modern media centres stand out from other facilities at school thanks to the
wide array of collected printed documents and audiovisual, multimedia, and
electronic materials, which pupils and teachers have easy access to. Moreover,
many libraries are equipped with information tools such as access to the
databases of other libraries. As a result, users may have access to multimedia
resources and the Internet at any time. A modern media centre is much more
than a library and information service point. One of its major tasks is to prepare
pupils and teachers for skilful use of different sources of information, which is
of particular value in further learning and professional work.

The concept of alibrary serving as a media centre appeared in 1969 in the United
States and soon spread through to other countries. In 1979, it was approved
by UNESCO, which published a guide (Guide on Transforming School Libraries
into Media Centres 1980:9-32) on how to transform school libraries into media
centres. In the United States, Canada, Australia and many countries in western
Europe, school libraries operate as multimedia centres, and are known variously
as teaching material centres, resource centres, information and mass media
centres, library centres for information and media at schools, or information and
documentation centres. The most popular name, however, is media centre (MC),
i.e.a centre for transmission of information (Drzewiecki 1991:19). Such libraries
take up a large space in a school building, often a separate wing, and allow for
the storing of all teaching materials that are indispensable in the teaching and
learning process. These include traditional publications, audiovisual materials
and equipment, and work stations for individual and group work. MCs operating
in highly developed countries may cover an area ranging from several hundred
metres to more than 1 square kilometre in size. They usually include a reading
room, store place, individual work stations, group work rooms, a conference
hall, and reprographic and audiovisual rooms. As many as 10-30% of the total
number of classes are held there. Apart from traditional publications, users have
access to a wide array of audiovisual materials, educational computer software,
teaching games, puzzles, and toys for the youngest pupils (Grzybowska 2001).




School Libraries in Poland

The majority of school libraries in Poland are equipped with at least four
multimedia computers with Internet access and all-in-one equipment for
printing, copying and scanning of various materials. Many libraries avail of more
computers, which have been obtained as parents’ board donations, gifts from
individuals and institutions, and computers that are no longer used in school IT
rooms. Quite often, more than a dozen computers operate in a separate library
room often referred to as the Internet and multimedia information centre,
multimedia room, school information centre, etc. These are also equipped with
TV sets, video recorders, DVD players, scanners, cameras and sometimes even
multimedia projectors. However, certain school libraries are not equipped with
any computers. Library space is often very different than in the West, yet it
is not the facilities, but the methods and forms of work with pupils at school
libraries which makes them important.

Profile of a Library Teacher and MC User

Regardless of the modern library equipment, library teachers implement tasks
consisting of supporting and complementing the teaching and educational
processes at schools and instilling the reading culture in the young readers. They
apply working forms and methods aimed at raising the number of readers and at
comprehensive development of pupils’ personalities. They inspire them to look
for information on a given topic with the use of the latest working methods and
technologies. Library teachers are well educated and a majority of them have
completed Multimedia and Information Centre Worker (OCM) training under
the project entitled Internet and Multimedia Information Centres at School and
Teacher Libraries. Moreover, they take advantage of a broad offer of training to
improve their skills in the scope of information technology use, and focus on
self-education. It should be remembered that the role of a library teacher at
a modern library has changed. The library teacher is mainly a coordinator of
work conducted by the pupils, who provides guidance and information. If the
library teacher is an innovator who cares for attracting students to the library,
they will continue their own education, become acquainted with the latest
working methods, become committed to innovative actions, and inspire pupils
to creative activity.
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Furthermore, the profile of a library user has also changed. Contemporary
pupils come from a generation which has grown up in front of a computer, has
different habits, is familiar with hypertext, freely copies and uses intellectual
property, easily finds information, and lacks criticism towards information
found on the Internet. They maintain broad social contacts with the use of
communicators, chats, community portals and blogs. Contemporary pupils
expect from a library much more than offering required texts, adventure books
and providing information. Thanks to their skills, they are not only users but
also authors of information. For this reason, libraries aspiring to the role of MCs
should expand the forms and methods of their work, stimulate pupils and offer
them activities from outside the range of basic operations.

Project Method

One of the most interesting methods, which can be easily applied at a school
library, is the project method. The project method helps to shape key
competenciesincluded in the core curriculum for general education, encourages
pupils’ independent work on task implementation, teaches cooperation in
a group, and places emphasis on their development. Due to its interdisciplinary
character, it helps to develop such competencies as: expressing personal
views, shaping the skills related with decision making, planning, looking for
and evaluating work. This method is well worth being acquainted with. Many
studies and monographs on the topic can be found on the Internet and at book
stores, and these, in Polish, include: Jak wdraza¢ metode projektéw? Poradnik
dla nauczycieli i uczniéw gimnazjum, liceum i szkoty zawodowej (Mikina, Zajac
2006), Zastosowanie metody projektu w bibliotece szkolnej (Grzymkowska
2008), Metoda projektow (Zych 2006). Knowing the basics of this method is
indispensable for the implementation of projects conducted via the Internet.
Here the question appears to be whether it is possible to implement projects
with the use of electronic media at school libraries. The answer is that a library
is a perfect venue for taking up this form of activity and it is worth to participate
in an eTwinning programme coordinated by a library teacher.
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Assuming that a library teacher knows the rules of working with the use of
project method, what they need first is a concept or an interesting topic for the
project. They can use the experiences of others and look over the eTwinning
projects that have already been implemented and posted on the programme’s
website at www.etwinning.pl. Moreover, they can find interesting ideas in the

bulletin of eTwinning Partnerships in Polish schools. It is also worth focusing
on projects implemented by school libraries which were not based on the use
of Internet tools. Many of them may be modified by adding new content related
with the use of IT and the Internet.

Descriptions of several already implemented projects can be found on the
websites of individual school libraries and schools and in specialist publications:
Tworzenie wtasnej ksiqzki w niekonwencjonalnej formie z wykorzystaniem ICIM
(Library of Primary School at the School Compound in Izabelin), Spacerkiem
po bibilliotekach publicznych. Przewodnik (Library of Gimnazjum nr 14 in
Wroctaw), Nauka i zabawa w Internetowym Centrum Informacji Multimedialnej
(Library of no. 22 Primary School in Bielsko Biata), Méj region Podlasie (Library
of Zespdt Szkét Ponadgimnazjalnych nr 1 w Biatymstoku), Krasowy unikat
na skale europejskq w Zabrzu (Library of no. 3 Primary School in Zabrze), Tu
jest moje miejsce, tu jest méj dom (Library of Gimnazjum nr 2 in Andrychow),
W poszukiwaniu Biatej Damy - tworzymy elektroniczny katalog zamkoéw i patacow
pogranicza polsko-niemiecko-czeskiego (Library at Miejski Zesp6t Szkét nr 2 in
Bolestawiec). These are only some examples of implemented projects and many
of them may be adapted to the needs of the eTwinning programme.

What the library teacher can do is to organise brainstorming with a group of
pupils and sound out the thematic areas they would like to concentrate on and
which will be interesting enough for them to devote their free time to. The topic
which project participants would identify with guarantees the success of the
project.

Last but not least, library teachers can use their original ideas, which can be
related to books, culture, history, region, and literature. Good practice examples
are projects like Get to know my library, (which aims at the presentation of the
history, operations, and organisation of school libraries); Literary traces in our
region (in this project, pupils looked for places related with the lives of famous
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writers and poets), Let me show you my town (development of a guide to the
local town, placing special emphasis on venues related to culture, literature, and
arts); Books have a story to tell (project presenting outstanding literary works
from a given country); This is a good read (library publication featuring book
reviews written by pupils); Literary brain teasers (as part of the project, pupils
prepare rebuses, crosswords and quizzes related to popular books); A long,
long time ago... (writing fairy tales and illustrating them), Friday, the thirteenth...
(project devoted to superstitions in a given country and finding examples of
them in literature), I wanted to tell you... (in this project pupils analyse their own
behaviour, relations with peers, telling right from wrong, how to apologise, and
based on examples from a literature list, instances of good and bad behaviour.
Thereafter they develop a book entitled Mirror, which is a catalogue of positive
behaviour and good examples to follow, along with examples of improper
behaviour).

Project Participants

The library teacher is in a very comfortable situation when selecting project
participants, because they do not need to choose from one class, as all school
pupils are library users. Therefore the group may be composed of pupils of
various grades. It should be remembered however that if the MC is equipped
with 4 computers, the group of pupils should not be larger than 8-12, as this
will allow for easy work with the use of computers and the Internet. Obviously,
they can commit more pupils to project implementation, but then it is necessary
to divide them into task groups. Library teachers can also invite to the project
pupils that have already cooperated with the library; e.g. members of the Library
Club, active library users, members of European Clubs and other associations
operating at the school.

The majority of educational projects prepared by the libraries or coordinated by
library teachersis of amultidisciplinary character. This is why itis recommended
to look for other teachers who would be willing to support project activities and
will implement a part of the project on their own. Since projects implemented
by MCs or coordinated by library teachers usually apply to topics related with
the humanities, it is worth asking a foreign language, history, arts, computer




science or information technology teacher, or after-school club teacher for
support.

Project Implementation

Having selected the project topic and defined the group of pupils participating
in it, it is worth deciding whether the project will be implemented by the
library exclusively or by incorporating other departments at the school. If an
MC operates at the school, it is much easier to arrange activities for pupils at
the library; which is well-organised, provided with multimedia equipment,
Internet access, multimedia software, and traditional resources. What is more,
a library is the only facility at the school with extended working hours, access
to which is provided to pupils during breaks, free activities, and after classes,
which is of great importance during project implementation. Also of paramount
importance is the fact that a library is a pupil friendly venue, where they are not
subject to assessment and are not obliged to take any assignments home with
them.

If the library has neither computers nor Internet access, the best solution is
to conduct some of the project activities at the library and those requiring
computer and Internet use can be conducted in a school computer room (having
agreed it with the room supervisor).

Formalities and Project Implementation

Having decided on the project topic, a brief summary of the project should be
prepared in a foreign language in cooperation with other teachers (termed as
an ‘offer’). Next, you need to register the offer at the programme website; www.
etwinning.net and post it on the forum. Sometimes you may wait quite a long
time for an invitation to cooperate or the possibility to join a project, but it is
always worth it.

Regardless of project duration, you need to prepare instructions featuring
all information regarding the project. These would include its topic and aims,
tasks to be implemented by the pupils, list of sources where you should look
for information, deadlines for the implementation of individual project stages

147



148

and for completion of the project, dates of consultations, project presentation
method and project assessment criteria.

Stipulating a time schedule for task achievement, relevant deadlines, and a list
of persons responsible for individual tasks and task coordinators is helpful in
the timely completion of individual tasks.

However, it is the proper implementation of the project, which involves pupils’
work on tasks listed in the instructions in accordance with the schedule, which
takes up the most time.

Use of Information Technology

The use of information technology is an important aspect of project
implementation. Project participants can utilise the eTwinning platform and
tools, which can be expanded with the use of the latest tools in Web 2.0. They
could also consider the use of popular communication media like blogs, i.e.
a website where they can post entries which are displayed by date. Blogs are
usually net diaries, but can also be used as a thematic website and a place for
exchange of experiences by pupils and teachers, and the space where they
upload interesting materials developed during work on the project.

The most popular results of project implementation include PowerPoint
multimedia presentations sent over to project partners via e-mails or posted on
the eTwinning platform. Library teachers can also use SlideShare (http://www.
slideshare.net), which is a service dedicated to the showing of presentations.
This is an easy method of providing content to many viewers.

Users can also prepare materials in other formats. A medium worth mentioning
is the podcast, which is an Internet programme regularly broadcasted in the
mp3 format, which may be subscribed and downloaded on your hard disc.
During a podcast, you can record literary works read by pupils, interviews
given during the project, and library broadcasts. These can be made available

on Podomatic, for example (http://www.podomatic.com). At the http://www.

podcasting.com.pl one can find a very attractive podcasting course (in Polish).

Pupils’ works as part of the project are often documented in the form of digital
photos, which can also be shown to a wider audience. Here users can also use




dedicated services like Flickr (http://www.flickr.com) or Web 2.0, which is one

of the oldest photo services.

Another method of presenting coverage of an exhibition, competition or
a meeting organised by the library, project work or excursion is the ‘photo
story’, i.e. a film made of photos. Library teachers can make such a film with the
use of Microsoft Photo Story 3 or Windows Movie Maker software. They can
also share their video files on YouTube (http://pl.youtube.com), which is an
extremely popular service for video file sharing or its educational counterpart;
TeacherTube (http://www.teachertube.com), where educational videos are

collected.

Photo albums are another method of photo sharing. There is a variety of free
software available online (Album Creator PRO 3, Album Express 3.5, JAlbum),
which allows for fast making of photo albums and users can add various elements
to them (descriptions, audio files, films, documents, and links to websites and
email addresses). Such software quickly and automatically creates miniatures
of photos and saves the projects as HTML documents or as slideshows.

Summary

Participation in an eTwinning project brings several benefits, including: the
introduction of new, attractive working methods for pupils, improvement of
foreign language skills both by the pupils and the teachers, development of
social competencies, IT skills, and the establishment of intercultural dialogue by
pupils coming from different countries. Equipped with the knowledge of project
methods and relevant skills related with the use of information technology,
library teachers can implement a broad array of eTwinning projects. However,
what they need most is willingness and some extra time devoted to work with
the pupils. This will most certainly result in the improvement of the library’s
status at the school and the appreciation of the work of library teachers.
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Online Course for Teachers: How to
Participate in the eTwinning Programme

Elzbieta Gajek

While the educational value for students is always of paramount importance
in determining the merits of any enterprise, work on projects implemented as
part of the eTwinning programme also brings several supplementary benefits
for the teachers. It enhances their professional and personal development. It
creates conditions for heightening the awareness of their culture and helps
to develop intercultural competencies. Contact with partners abroad boosts
motivation for foreign language learning and creates the need to use it in real-
life situations. Communication via the Internet facilitates the use of digital
communication tools and the development of technical competences.

At an initial stage of programme development, pioneer teachers, who were keen
to build upon a solid foundation for international cooperation provided by the
National Support Service of the Programme, participated in one- or two-day
direct training and obtained information from the programme website. The
teachers learnt through action from their partners abroad, colleagues, friends,
family and students. As participation in eTwinning projects requires versatility,
they quickly identified their strong and weak points, found assistance in their
professional and private circles and breached the gaps in their competence
levels. In this sense, work within eTwinning projects supported non-formal and

informal learning.

Course Description

As the number of teachers participating in the programme grew, so did the
training needs, as new participants required good practice examples more than




the thrills accompanying pioneering work. An online course was prepared for
teachers who were unable to participate in direct training and for those who
needed more time and systematic work on the development of new skills in
order to enter the new virtual education environment. Due to the nature of
educational work within the programme, i.e. cooperation conducted with the
use of latest technologies, an online group work course seemed to be the most
appropriate form of content-related training (compare Gajek 2007). Taken
into consideration different levels of linguistic, technical and intercultural
competences, the future participants of the course were divided into three
groups:

Teachers (e.g. of languages and humanities), who speak at least one foreign
language proficiently but need more confidence in using technology and
want to develop intercultural skills in eTwinning partnerships

teachers (e.g. of information technology and maths), who are proficient
computer users and want to develop linguistic and intercultural
competences in a meaningful international learning environment.
Teachers of different subjects, who may need to improve foreign language
skills, computer skills and intercultural competences while developing
professionally and personally.

From this perspective on the participants the following aims of the course can
be drawn:

organisational
To acquaint participants with eTwinning programme principles;
To register a school on eTwinning portal;
To get to know outcomes of existing partnerships.

linguistic
To develop linguistic competence for the eTwinning cooperation;
To prepare a proposal for a partnership.

technical
To enable participants to use tools available on the eTwinning portal and on the
Internet;
To get to know examples of good practice in the use of ICT in education.

intercultural

To develop intercultural competence.
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professional
To prepare local school environment for participation in the programme;
To identify opportunities to start a partnership.

personal

To identify strengths and weaknesses in international cooperation.

What is more the online course was designed to provide teachers with:

online learning experience, getting into the habit of systematic work as
part of e-learning education;

learning methods of teaching a virtual class, which is open to the range of
individual participants in terms of their culture, traditions, education and
every-day habits, as well as youth culture and linguistic diversity;
identifying opportunities for cooperation with other teachers at the school;
possibilities for sharing experiences with teachers with similar professional
interests.

The course launched in 2007 (and consistently modified) included 10 modules
with the following contents:

Module 1 Building of online Community;

Module 2 eTwinning Programme; Goals and Principles;
My School in eTwinning;

Module 3 eTwinning Portal;

Module 4 Looking for Partners;

Module 5 Standard Tools;

Module 6 Communication Tools;

Module 7 eTwinning at my School. Guidelines for Project Development;

Module 8 TwinSpace Platform;

Module 9 Summary;

Module 10 Evaluation and Successes.

Moodle educational platform was used in the training, and in order to make it
as straightforward as possible, only the basic functions of the platform; such as
forum, chat, and wiki, were used.

The participants were supported by the tutor, regional eTwinning coordinator.
They were expected to share their professional knowledge and life experience,
e.g. in language tasks, technical problems and intercultural issues.




To complete the course the participants were required to: carry outall obligatory
tasks in all modules, participate in online discussions - forum, chats, instant
messaging, successfully pass the final test and definitely respect netiquette.

So far, six editions of the course have been staged. At present?, the seventh edition
of the course is being prepared. In total over 3,800 teachers were provided with
a key to the course, nearly 3,000 out of them enrolled and over 1,600 completed
the course. The very high success rate, i.e. the ratio of the number of people who
completed the course to the number of participants who started it, is worth
emphasising. In two editions it was close to 50%, and in the others between
55% to 60%, whereas an average rate for online courses is 10-15%.

It is worth noting that both the programme and all the procedures and tools
are user-friendly and described in detail at www.etwinning.pl. Employees of

the National Support Service of the eTwinning programme are very helpful in
solving any problems reported by the teachers. Therefore it may transpire that
the course is eventually phased out, as every person may become acquainted
with the eTwinning programme via the website. What is more, the process of
acquiring the technical and linguistic competencies required for international
cooperation is a lengthy one and it should not be expected that as a result
of a ten-week course devoted to the eTwinning programme, technical and
linguistic competencies, which require long-lasting learning, would be
improved in a significant manner. At Polish schools, there are many teachers
who do not speak foreign languages and are not competent users of technology.
However, they should not be excluded from international cooperation for these
reasons. If teams are established at their schools, whose members include IT
and foreign language teachers, then there is definite scope for inclusion. The
importance of cooperation between teachers at a given school in order to
reduce the limitations of individual persons and increase the chance of team
success was emphasised during the course. Course tasks were formulated in
such a way to encourage the participants to look for partners at their schools
and among Internet acquaintances.

Itis worth presenting the stages ofimplementation of this online course. The first
edition of the course was a pilot one; teachers running the online courses were
gaining experience in the Moodle educational environment, technical workers
were gaining expertise in the maintenance and servicing of the system, whereas

2 psof 20.08.2009.
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the employees of the National Support Service of the programme were gaining
organisational experience. The scope of operations was expanded in the second
edition of the course. After the third course, a quality and quantity survey was
conducted among the participants and online teachers running the courses. An
effort was made to acquire information on the reasons for participants dropping
out of the course. As a result of the evaluation, time allocated for individual
modules was modified and a technical module providing information on the
eTwinning portal tools available during the work on the projects was added.
Following the fourth edition, a quantitative survey was conducted. The results
and conclusions of the analysis of the survey include:

Teachers from different age groups attended all editions of the course. Age
proportions were more or less similar. Due to the fact that mainly women
work as teachers, the majority of course participants, i.e. nearly 90%, were
female.

Out of the total number of course participants, nearly 36% were English
language teachers. German language teachers was the second largest
group forming nearly 15% of the total. IT teachers constituted more than
7%, mathematics teachers formed nearly 7%, integrated learning teachers
comprised 8% and nursery school teachers formed 8.3% of the total
number of participants.

The largest interest in the course was observed among primary school
teachers (51%), lower-secondary school teachers (Polish gimnazjum)
(28%) and general upper secondary school teachers (Polish liceum) (17 %).

The largest share of participants came from towns with a population larger
than 100,000 (43%) and from towns with a population smaller than 5,000
(18%). Every fifth course participant lived in a town with a population
ranging from 30,000 to 100,000 (19%). The smallest percentage of
teachers originated from towns with a population ranging from 5,000
to 10,000 residents (9.9%). The largest share of participants lived in the
Slaskie Province (33.3%). More than 90% of participants were holders of
a magister [M.A.] degree. For majority of participants (91.1%), this was the
first online course.




To consolidate the experience and build recommendations for the future online
courses it is worth presenting the results of the surveys applied after the third
and fourth editions of the course.

Opinions of the Participants

Overall, participants had positive opinions about the course. Their expectations
for the course were met (81%) or even exceeded (14.6%). The vast majority
of participants (85%) stated that the course served as an inspiration for
running a project. Many participants registered a partnership project during
the course (41%) or intended to do that soon (5.5%). The modules were
considered by participants as very useful (from 63% to 84%). The first and the
last module, i.e. introduction to the course and its evaluation, were considered
the least useful. Moreover, the expectations of the organisers were met, as to
a large extent (85%) the course encouraged the participants to implement an
eTwinning project. In the third edition of the course, modules related to culture
and languages were assessed as very easy (only 14% participants considered
them difficult), whereas technical modules were considered very difficult (55%
participants said they were difficult). In the fourth edition, technical contents
were expanded, and culture related topics were included in a smaller number
of modules. According to the participants, the level of difficulty of module 3 to 9
was more evenly distributed following this modification.

In answers to open questions, the participants pointed out the factors affecting
the quality of the course. They emphasised the importance of the role of the
online teacher in supporting the work of trainees throughout the course. As
part of the learning process, participants needed to conduct individual research,
and they found the online teacher to be indispensable in answering several
questions and encouraging them to further work. The participants appreciated
the significance of comprehensive work on the part of the online teacher, which
included pedagogical support, giving a sense of security, motivating to work,
creating a friendly atmosphere and giving exhaustive answers to the questions.
Participants also stressed the friendliness of their mentors. Summing up their
evaluations, they stated that ‘An online teacher is indispensable in a distance
learning course.! The participants translated positive course experiences into
their individual visions of professional development. Many of them made
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declarations such as: ‘I would love to participate in another distant learning
course, provided it is run as efficiently as this one.

Course materials were also highly rated. They included tasks to be implemented
individually, which gave a lot of freedom and required initiative in looking
for support, both from the online teacher and other course participants. The
materials were evaluated as highly reliable, comprehensible, helpful, useful,
indispensable and up to date. There was also some criticism, however. One user
felt they lacked ‘step by step’ or rather ‘click by click’ guidance.

According to the course guidelines, participants were advised to provide and
obtain support from one another. Several tasks promoted cooperation in the
group. Course participants appreciated the team work and friendly atmosphere,
which they believed positively affected their progress and results of the course.
Fast rate of communication and availability and support on the part of co-
participants created a good atmosphere for work. All participants displayed
professionalism, were success-driven and open to cooperation. They declared
that cooperation and possibility for exchange of experiences and comments with
other participants who also worked at school and wanted to do something new
with their pupils was a pleasant experience. They noted that friendships were
established, although they only communicated via Moodle. Several participants
were surprised with the opportunities resulting from cooperation online and
by the fact that a ‘community’ was developed by persons who were willing to
cooperate in a group, although they did not know one another. They hoped to
continue cooperation after the completion of the course.

Self-analysis was also carried out. A few participants stated that their
contribution was small, although they were aware of the fact that they could
have been more active.

Technical conditions, namely availability and reliability of the education
platform, were another factor that positively affected the quality of work as part
of the online course. Technology used was also positively evaluated. Over the 10
weeks there was not a single instance of any technical problem. All things went
smoothly.

Sometimes users had problems with accessing the network from home or from
work or lacked self-confidence when working on a computer, but they could
always count on the assistance of their online teacher.




Participants were also asked to enumerate major strong points of the course.
These included:

learning environment and work organisation

Participants appreciated the possibility of learning at home (particularly
a mother who was on maternity leave) without wasting time for commuting,
without stress, with a cup of tea in a friendly ‘homely’ atmosphere and in the
online community. The tasks within individual modules could be performed at
any time, even at night.

contents and their time distribution

Participants emphasised the fact that course contents were interesting. Many
of them encountered totally new contents and the tasks required independent
work and evaluation of results. Setting a time limit of one week for the
completion of a module allowed for comfortable progression through it, while
analysing and thinking over the contents. Participants appreciated the practical
nature of the course and focus on the development of useful skills, which could
be immediately put to use in their every day work. Moreover, course contents
promoted the use of communication tools.

preparation for work within the eTwinning programme

The course well prepared its participants for the implementation of eTwinning
projects, and encouraged applying innovative learning methods. It taught
compromise and patience. It showed that preparing a good project and looking
for partners took time. For some, it was discovering a ‘semblance of eTwinning
world’, which showed new opportunities for the performance of tasks that prior
to their participation had been in the realm of dreams.

experience sharing and development

Participants enjoyed the fact that they were mobilised, but not forced to do
things. They appreciated exchange of experiences and learning from individuals
who had participated in eTwinning projects. Participants knew that thanks
to eTwinning they could establish contacts with teachers abroad and share
experiences with them. The presence of teachers of various subjects working
in groups alleviated the sense of loneliness. By helping one another and
solving different problems together they overcame inherent doubts. This also
encouraged them to look for partners within their own schools.

159



160

When asked about weak points of the course, participants responded that they
had not noticed any. Some of them perceived certain elements of the course
as drawbacks, while others listed the same elements as merits. An example
being the fact that deadlines for implementation of the tasks were firmly fixed.
Some indicated that tasks within certain modules were laborious, yet this
was dependent on the subject and previous knowledge of course participant.
Unfortunately, the course did not give a 100% guarantee of finding a project
partner, as this was not a primary goal of the course. Among the most acute
drawbacks related to the course was insufficient knowledge of foreign languages.
Participants claimed that poor knowledge of languages could have been the
reason for individuals dropping out of the course. Lack of understanding of the
idea of multilingualism was observed, as participants asked to create separate
course groups for English and German speaking members.

Several course participants were not satisfied with the fact that classes lacked
the typical form of instruction. Accustomed to step by step instructions, they
were unwilling to individually investigate the matters and complete the tasks,
although they could count on the assistance of the online teacher and other
course participants. Some teachers participating in the course discovered to
their great surprise that learning was a time consuming process.

Although they were satisfied with learning online, participants expressed
willingness to meet in person. The bookmark entitled major aspect of the
course, which was not included in the survey, was used by the participants to
express their thanks.

The only suggestion for future improvements was expanding the cooperation
with participants from abroad, with whom they would be willing to share
experiences.

Reasons for Dropping out of the Course

A separate survey was sent to the participants who resigned from the course.
Only 35 individuals responded. Age, sex, place of residence, region, and subject
taught that characterised them were proportional to the size of respective
groups of participants. For example the total number of female respondents
was approx 90%, whereas the percentage of women who gave up was 88%. The




participants mainly gave up prior to the commencement of the course, which
was the case for 21% of survey respondents. Others gave up during the first
three modules (nearly 15% in each module). Participants gave very interesting
reasons for giving up the course, which were divided into categories as below.
Percentage points reflect the results.

Among the reasons for dropping out of the course were: too complicated
technical tasks (8%) or too easy technical and boring tasks (11%). As far as
linguistic reasons are concerned, the main cause was insufficient knowledge of
a foreign language preventing the participant from completing the course tasks
(20%) and lack of conviction about the opportunities for linguistic development
during the course (11.4%). Some participants became aware that working on
an eTwinning project was not something they would want to concentrate on
in the nearest future (11.4%) and realised that they did not need the course,
as all information was provided on the eTwinning website (14%). Those who
dropped out considered the materials too difficult (8.5%) and the tasks too easy
(8.5%). Among other reasons for giving up was the difficulty in finding a project
partner (8.5%). However, the major reasons affecting the decision to give up
were work overload (60%) and the need to concentrate on other professional
tasks (48%).

Among the reasons for giving up were also divergent expectations and course
contents. For example, a teacher who had already worked on the projects
was not interested in the course contents and was not willing to share her
experiences with others. Another participant expected to obtain assistance in
finding a partner, and not to expand knowledge and improve her skills. There
was another individual who expected to learn theory and not to complete
practical tasks, such as registering a school programme in eTwinning.

Other reasons were time related. One participant was surprised to find out that
she did not complete the course, as she thought that it was still running. Another
participant was pregnant and therefore unable to engage in cooperation as part
of the project due to her personal circumstances. The need to cooperate with
other course participants, with whom you would never implement a project
was another reason for giving up the course.
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Opinions of Online Teachers

Online teachers were asked to evaluate the quality of the course. To a large
extent, their opinions coincided with these of the participants. Supervisors
emphasised:

positive opinions of participants about the course,

support and assistance provided by more advanced participants to less
skilful colleagues,

good rate of course implementation.

Main problems presented by the online teachers related to:

participants’ poor knowledge of foreign languages, which limited
cooperation opportunities and was a reason for poor results of reading
comprehension exercises,

insufficient responsibility for one’s own learning.

According to the online teachers, the course served as ‘compensatory class’,
which brought the biggest benefits to those who had not had experience in
cooperation via the Internet.

Recommendations

Building on the courses taught and the evaluation by the participants and
online teachers it can be stated that the main factors influencing the results of
the course are the following:

reliable, accessible 24/7 technology, and user-friendly distance learning
environment,

learning environment of the course relevant to the target environment of
work,

enthusiastic, experienced, helpful and competent online teacher,

course materials thatencourage bothautonomouslearningand cooperation
in the group,

content of the course that can be used immediately, neither too easy nor
too difficult,

structured work and time limits for module completion,




embedded opportunities to share knowledge and experience,
participants’ personal responsibility for learning.

You should remember that there is always a margin of enrolled participants
whose expectations do not match the offer. However, the main reasons for
dropping out are beyond control of course providers, as they result from work
overload and other professional duties of the participants.

Conclusions

The course was positively evaluated by online teachers and participants. Most
of all, the splendid work of the online teachers, their technical, linguistic and
intercultural competences, as well as their experience in running eTwinning
projects, commitment and interpersonal skills all affected the evaluation of the

course.

The participants also appreciated the work of technical service at the National
Support Service of the eTwinning Programme. The educational platform was
available 24 /7 without any disruptions. Materials that required independent
performance of tasks or group work were also enjoyed by the participants.
However, some expressed a desire for a more instruction-oriented form
of teaching and for posting ‘step by step’ instructions. Yet, the course was
designed to encourage work on an international scale and was supposed to be
a ‘semblance of the eTwinning world’, where you could not find detailed ‘step
by step’ instructions, but where you would enjoy freedom and cooperation and
would be supposed to find others who could help you to solve the problems or
show new opportunities in education.

The participants appreciated the opportunities of online learning and the fact
thatthey couldlearnathomeattheir own pace. Theyalso liked weekly time spans
for the completion of individual modules. As basic preconditions for ensuring
quality in online education were met (i.e. failure-free technology, competent
online teachers, course contents meeting the expectations of participants, and
learning through cooperation), the participants could appreciate the benefits of
learning in a virtual environment.

The fact that more than 1,500 teachers who have completed the course have
greatly enjoyed itand have had high opinions of it positively affects the perception
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of online education by the education community and shapes their expectations
towards virtual education. Teachers who have had positive experiences as
students in online education would be willing to participate in other Internet-
based courses. Many of them have already declared such an intention. This
experience will be also helpful in online teaching, if such an opportunity is
provided to them, both as part of the eTwinning programme and outside it. The
behaviourist B.F. Skinner once cited an opinion that the computer will replace
the teacher. While this opinion is still sometimes repeated in educational circles,
it is not shared by eTwinning course participants. Online education starts to
be perceived as teacher-friendly and not as a threat to them. A large majority
of course participants were residents of towns with a population larger than
100,000 who usually have easy access to regular courses organised by teacher
in-service training centres.

The course has thoroughly prepared the teachers to starting work on projects
within the eTwinning programme. It has met the expectations of participants
and founders alike. Many of them have found project partners and registered
projects during the course or declared to do in the near future.

Problems enumerated by supervisors and participants reflect the social
difficulties of the teacher community, such as troubles with reading
comprehension and insufficient knowledge of foreign languages. Although
more than half of course participants were foreign language teachers who
willingly assisted others in linguistic tasks, it was foreign language shortages
that were most acutely felt and expressed by participants who experienced
them. The language barrier was one of the most frequent reasons for dropping
out of the course or giving up the plans to participate in an eTwinning project.
[t is apparent that the requirement of knowing at least one foreign language is
not widely accepted by teachers, although it is needed for the purpose of their
professional development and promotion. Likewise, the proposal to divide
course participants into language groups presented by the teachers reflects
a lack of intercultural proficiency on their part and difficulty with coping in
multilingual environment.

However, the reasons for resigning from the course cannot be treated as
representative, due to the fact that a very small number of responses to the
questionnaire were returned by those who dropped out.




[t is apparent that an online course combines formal, informal and non-formal
education. A familiar, comfortable and friendly atmosphere for the virtual
environmentis the first step on the way to trans-border cooperation with various
partners and overcoming often exaggerated cultural difficulties and language
barriers. Through this, teachers of a wide range of subjects and languages meet
to share experiences, support one another and develop their competencies.
Throughout the course and the eTwinning programme implementation,
technology is used for development and cooperation, overcoming barriers and
removing obstacles.
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