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Lithuania (320) and Germany (256). These comprise 19% of all the projects. The 
subsequent 7% of partnerships are with the United Kingdom (473) and Ireland 
(69), whilst 5% are with the Scandinavian Countries, i.e. Sweden (140), Finland 
(129), Denmark (62) and Norway (54). A remarkable number of projects have 
been registered with Romania which has only been taking part in eTwinning 
since September 2007. 951 partnerships (12%) have been formed with this 
country within the period of only two school years. It is also worth noting the 
projects formed with new member countries, which joined the programme in 
2009, for example Turkey (149 partnerships), Macedonia (6) and Croatia (1). 
As far as the latter country is concerned, this is the only partnership that it is 
currently involved in (as of 08/06/2009). The number of projects registered 
by mid May 2008 with the particular countries does not amount to the total 
number of all the registered partnerships, because many of them involve more 
than two partners. 

DIAGRAM 2.	 Countries which collaborate with Poland in eTwinning

Source:	 Author’s study based on the eTwinning European database, NSS Desktop. Data as of 
08/06/2009.
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Project Duration

The work schedule for eTwinning projects depends on the decisions of the 
project partners. These can be planned as short-term projects or include long-
term activities. The vast majority of all the projects, i.e. 43%, are implemented 
during one school year. This leads to the conclusion that this is probably the 
optimum time to get to know the project partner and implement the planned 
activities. Nearly 20% of the projects are scheduled for two or more years. This 
is highly recommended in eTwinning and stems from the concept of ‘twinning’ 
schools and establishing permanent partnerships between them. There are also 
projects that are scheduled for less than a year, i.e.: 17% for six months, 14% for 
three months, 6% for one month and 1% for even less than a month.

DIAGRAM 3.	 eTwinning project duration

Source:	 Author’s study based on the eTwinning European database, NSS Desktop. Data as of 
15/05/2008.

Educational Level and Students’ Age

The participants of eTwinning projects are teachers and students from all 
educational levels. The highest number of projects is implemented by primary 
schools (1,460) and lower secondary schools (1,199), i.e. by students aged 7-16  
who seem to display the highest curiosity about the world and a fascination with 
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information technology novelties. A  significant number of projects (801) are 
implemented by teachers and students from upper secondary schools, whereas 
children from pre-primary schools are involved in 269 partnerships. This 
distribution of interest in eTwinning has not changed in comparison to last year 
(Raport z działalności Narodowego Biura Kontaktowego Programu eTwinning za 
rok 2007/2008 [NSS Annual Report 2007/2008]) and is very similar to that of 
the previous years (Gajek 2005:113, Gajek 2006:59, Gajek 2007:77). There is 
a certain discrepancy between the total number of registered projects and the 
educational levels, because it is possible to notice projects which concurrently 
involve students from combined schools, i.e. from primary and lower secondary 
schools or from lower and upper secondary schools.

DIAGRAM 4.	 Educational level and age of students

Source:	 Author’s study based on the eTwinning European database, NSS Desktop. Data as of 
08/06/2009.

Language of Communication in the Projects  
Implemented by Polish Schools

A quantitative analysis of the 3,760 projects which were registered by 
June 2009 has shown that 21 languages are used by the project partners to 
communicate. The language diversity has increased in comparison to previous 
years when their number was 10 in 2005 (Gajek 2005:111), 14 in 2006 (Gajek 
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2006:57), 15 in 2007 (Gajek 2007:76) and 17 in 2008 (Raport z  działalności 
Narodowego Biura Kontaktowego Programu eTwinning za rok 2007/2008 [NSS 
Annual Report 2007/2008]). However, the same language preferences seem to 
persist each year among the Polish eTwinning participants. The most popular 
language of communication is English. This was declared in 3,090 projects 
which comprise 66% of all the partnerships. It is followed by German, declared 
in 539 projects (11.5%) and Polish, which has been third from the beginning 
and is currently the language of communication of 328 projects (7%). This 
result proves that the lack of command of foreign languages is not a barrier to 
taking part in the programme and to international collaboration. Over 5% of the 
Polish participants use French in the eTwinning projects, whilst approximately 
3.5% use Italian and Spanish, in addition to 2% who use the languages of our 
southern neighbours, i.e. Czech and Slovak. It is also worth noting the presence 
of languages that are less popular in Poland, i.e. Latvian, Estonian, Slovenian, 
Hungarian, Swedish, Finnish, Norwegian and Danish. The number of all the 
languages specified in the partnerships is not equal to the number of all the 
registered projects, because in many of them the participants declared more 
than one language of communication.

diagram 5.	 Languages of communication in the projects of Polish schools

Source:	 Author’s study based on the eTwinning European database, NSS Desktop. Data as of 
08/06/2009.
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Subjects in eTwinning Projects

Any subject can be an area of collaboration for the eTwinning project 
partners. The most active are foreign language teachers comprising over 
12% of the Polish community in the programme. This is obviously due to the 
fact that they possess a  tool that is extremely important in the collaboration,  
i.e. the skills to communicate with their foreign partners, in addition to the easy 
adaptation of the eTwinning projects to their syllabuses and the opportunity 
to enhance them by giving the students a possibility to develop their language 
competence in real-life situations (regarding both everyday and school life alike). 
The second most often noted group of teachers in eTwinning are computer 
science teachers (9%). This arises from the fact that the projects are based on 
using the Internet and ICT; hence their contribution to the implementation of 
projects is very useful. During the registration of partnerships the most often 
specified subjects are those whose contents bear the most relation to themes 
concerning culture, customs and traditions. This accounts for nearly 50% of all 
the projects. From the very beginning these themes have enjoyed the greatest 
popularity among eTwinning participants (Gajek 2005:114, Gajek 2006:60, 
Gajek 2007:78). Among the other areas it is necessary to mention the group 
of maths and science subjects (13%); European studies, citizenship, politics 
and law (approximately 8%); media education (2.5%); economics, design and 
technology (approximately 2%) and social sciences (over 1.5%). Approximately 
0.5% of the partnerships involve students with special educational needs.

TABLE 1.	 Subjects in eTwinning projects

Subjects in eTwinning projects
1 Foreign languages 2590 20 Mathematics/geometry 283
2 Computer science/ICT 1875 21 Primary school subjects 248
3 History 1755 22 Economics 177
4 History of culture 1578 23 Technology 160
5 Geography 1273 24 Natural sciences 140
6 Arts 1116 25 Special education 115
7 Interdisciplinary subject 1043 26 Design and technology 89
8 Languages and literature 978 27 Biology 86
9 European studies 948 28 Pre-school subjects 85
10 Music 933 29 Health 83
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11 Environmental protection 861 30 Politics 37
12 Theatre 813 31 Physics 36
13 Citizenship 627 32 Psychology 36
14 Religion 521 33 Geology 27
15 Media education 521 34 Chemistry 24
16 Ethics 459 35 Astronomy 23
17 Philosophy/logics 414 36 Home economics 21
18 Physical education 396 37 Law 10
19 Social sciences 366 38 Classical languages (Latin/

Greek)
8

Source:	 Author’s study based on the eTwinning European database, NSS Desktop. Data as of 
08/06/2009.

Technology Used in eTwinning Projects

All the electronic tools which are specified in the school registration form are 
declared and used during the collaboration on eTwinning projects. The frequency 
with which they are used depends on their advancement and availability in the 
schools. The most simple technological means like electronic mail (3,505), video 
(3,253), PowerPoint presentations (3,253) and images and drawings (3,253) 
are specified in nearly all the partnerships. It is also very popular to publish 
project websites (2,007) and to use communicators such as Chat (1,923) and 
the Forum (1,451). Furthermore, the partners develop and exchange MP3 files 
(880), as well as organise video-conferences (661) and audio-conferences (468). 
eTwinning partnerships permit and even recommend the use of all types of ICT, 
hence many projects specify other virtual environments and software (352). 
These include Moodle, blogs and podcasts, in addition to various technological 
novelties like Flickr, Facebook and Youtube.
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Diagram 6.	 Technology used in eTwinning projects

Source:	 Author’s study based on the eTwinning European database, NSS Desktop. Data as of 
08/06/2009.

Conclusion

In conclusion, it should be stated that the quantitative analysis presented above 
shows a great diversity of foreign partners, languages, technologies and themes 
in eTwinning projects. This diversity and the great popularity of eTwinning 
contribute to the effectiveness of all the efforts related to European integration 
in the school education area (reflected in such EU educational programmes 
as eTwinning) and the achievement of the related goals. eTwinning plays an 
enormous role in the lives and education of young people. Education supported 
by eTwinning holds many benefits for schools, students and teachers, and this 
is borne out by the reading and analyses of the project descriptions made by the 
participants and presented in the project galleries and evaluation brochures. 
The schools are raising their quality of education by joining the European 
community of collaborating schools and by enhancing their educational offer, 
which becomes more attractive as a result. Teachers improve their professional 
skills and techniques, exchange experience with their partners in Europe, find 
out the specific features of other educational systems and learn new work 
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methods. This enables them to teach their curricula in an interesting and 
innovative way. The students acquire the approach of active Europeans who are 
aware of cultural and linguistic differences, in addition to negating the spread 
of such concepts as discrimination, marginalisation, racism and xenophobia. 
They promote tolerance and the observance of human rights because being 
included in European education gives them, apart from knowledge, enhanced 
competencies that enable them to function in real-life situations and to mark 
their presence in the global culture without losing their identity.
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Introduction

Social changes resulting from the development of technology pose new 
challenges to education. The main objective of education has always been 
preparing young people for future life in society, and naturally, the future is 
unknown. However, education must face certain challenges in order to fulfil 
this task. Undoubtedly, societies should make every effort to provide the best 
possible conditions for educating their youth and adults. The aim of schooling 
is always preparation of the young to the future life. The contemporary system 
of education, with lessons and classes being its core elements, was established 
almost two centuries ago Therefore it prepared students well for life in the 
industrial society. Since then some social values and customs have changed. 
There is less imitative work, fewer repetitive tasks. Individual work is seldom 
supposed to commence and finish on a  given signal. Cooperation between 
workers often becomes more important than rivalry. Even the dominating 
ideologies (e.g. patriarchalism, nationalism, capitalism, etc) have changed 
their faces inter alia as a result of the increase of women’s independence and 
European integration. It was estimated that school leavers would perform the 
same profession throughout their lives, which were several dozen years shorter 
than the current life expectancy. The concept of adult education emerged only 
fifty years ago and so far has not enjoyed broad understanding, especially on 
the part of the target group.

Elżbieta Gajek

Key Competences in International Projects 
within the eTwinning Programme
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Determining Competences Needed for the Future

A system of education dating back to the 19th c. does not meet fully current 
expectations. It requires improvements, which cannot be strictly defined, as 
the final result is simply not known. Educational reforms should be introduced 
gradually taking care to sustain values of the former system. One of the efforts 
aimed at the introduction of changes in education is teaching competences 
that seem to be critical for living in the society of the future. These need to be 
introduced with due regard to the fact that the assessment of their selection 
and subsequent learning outcomes will be only possible ex post.

Several education futurologists, governmental and international organisations 
across the globe have endeavoured to determine such competences. 

For example, Tony Wagner (2008) lists the following key competences:

1.	 Critical thinking and problem solving;
2.	 Collaboration across networks and leading by influence;
3.	 Agility and adaptability;
4.	 Initiative and entrepreneurialism;
5.	 Effective oral and written communication;
6.	 Accessing and analysing information;
7.	 Curiosity and imagination.

The American Partnership for 21st Century Skills and the National Council for 
the Social Studies (2007) in the document entitled 21st Century Skills Map 
describe key competences in the following areas:

1.	 Learning and innovation skills
  a)	 Creativity and Innovation; 
  b)	 Critical Thinking and Problem Solving; 
  c)	 Communication and Collaboration. 

2.	 Information, Media and Technology Skills
  a)	 Information Literacy;
  b)	 Media Literacy;
  c)	 ICT (Information, Communications and Technology) Literacy.

3.	 Life and career skills
  a)	 Initiative and Self-Direction; 
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  b)	 Social and Cross-Cultural Skills; 
  c)	 Productivity and Accountability; 
  d)	 Leadership and Responsibility. 

Also in Europe, efforts have been made to reform education and adapt it to 
the needs of the 21st. c. In 2006, the European Parliament and the European 
Council adopted a document entitled Key Competences for Lifelong Learning 

– A  European Reference Framework. The competences described by EU 
institutions are as follows:

1.	 Communication in the mother tongue;
2.	 Communication in foreign languages;
3.	 Mathematical competence and basic competences in science and 

technology;
4.	 Digital competence;
5.	 Learning to learn;
6.	 Social and civic competences;
7.	 Sense of initiative and entrepreneurship;
8.	 Cultural awareness and expression.

It has been agreed that the competences listed above are indispensable for any 
European to efficiently operate in an information society, which is also known 
as a knowledge society, as even the term describing the society of the future is 
subject to change.

It is easy to notice that the contents of the documents quoted as examples 
above are similar only to a certain extent. They all emphasise the importance of 
thinking and innovativeness, social and intercultural competences, the ability 
to communicate and cooperate, the need to use digital technology and ability to 
adapt to changing conditions. Attention should be paid to the pragmatics of the 
presented competences; they all apply to the present time and their growing 
importance is forecast for the future. It is also worth noting that there are no 
explicit references to the past in the search for directions for future education. 
A traditional approach, focused on transmitting established values to the young 
generations, has also been in opposition to an innovative attitude, which places 
emphasis on preparing for the future. Tradition influences the assessment 
of the importance of individual competences, which can either support the 
development of an individual or impede it. In education, excessive concentration 
on the past results in shifting the responsibility for making unavoidable changes 
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to the next generation. By continuing the magnificent reforming traditions 
of the Commission of National Education in Poland, teachers, educational 
authorities and society at large should focus their attention and efforts on the 
brave building of the future. Furthermore, their principal focus should be on 
the first stage of the process, which is shaping the minds of children and youth. 

In a world where the only constant is change, pupils from an early age should 
analyse, and not uncritically, accept information provided to them and the end 
results of work performed. This means that they should work in an atmosphere 
of incertitude. The end results and quality of end products should depend on the 
team effort of pupils, teachers and other involved parties working as partners 
at home and abroad. The learning environment should not be limited to the 
knowledge possessed by the teacher and acquired exclusively from written 
texts presenting one culture only. 

This article is an attempt to analyse the European document. Key competences 
described therein are not separate, but, to the contrary, are strongly interrelated. 
Improving the proficiency in one ultimately results in or facilitates progress 
in mastering other skills. These skills may be acquired throughout life and in 
any order. They affect professional achievement and quality of personal life. 
This is why an important goal of educating young people is to show them the 
methods for consistent improvement of specific competences in three spheres 
of education:

•• formal education, i.e. qualifications offered by schools, trainings and 
courses, which are confirmed with relevant diplomas;

•• informal education, e.g. participation in the activities of an organisation, 
association, club or political party;

•• non-formal education, which is often unintended learning, which takes 
place as part of social and family contacts, when using media and libraries, 
or hobby clubs. Quite often, private learning is not highly valued by the 
learners themselves1. 

1	 Foundation for the Development of the Education System applies the following definitions of formal, 
informal and non-formal education.
•• formal education – provided by schools and higher education institutions; 
•• informal education – provided during courses and training organized by various organisations; 
•• non-formal (incidental) education – learning acquired in social and family contacts.
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The competences described in the European Reference Framework (2006) 
are discussed below, along with possibilities for teaching them within formal 
education. In essence, this means teaching as part of school subjects, based 
on the core curriculum introduced to Polish schools in 2008, and as part of 
projects implemented within the eTwinning programme, which promotes the 
merging of formal, informal and non-formal education. It is worth mentioning 
that individual member states of the European Union are responsible for 
the organisation of their relevant systems of education and determining the 
teaching contents. Therefore, community instruments should be treated 
as guidelines, and not directives for educational authorities, who are free to 
adapt educational requirements to individual needs and traditions observed by 
the society. The eTwinning programme is a  European initiative aimed at the 
introduction of changes to formal education in an evolutionary way, which gives 
room to initiative and promotes creativity on the part of the teachers while 
observing local conditions and traditions at the same time. It is addressed to 
kindergartens and primary schools (first and second stage of education), lower 
secondary schools (Polish gimnazjum, i.e. level 3 of education), and secondary 
schools (Polish liceum ogólnokształcące i  zawodowe, i.e. level 4 of education). 
The grass-roots character of looking for practical solutions allows for the 
identification of good practices in various educational situations. Examples of 
eTwinning projects, in which Polish schools participate, are described in annual 
reports of the Foundation for the Development of the Education System (Gajek 
2005, 2006, 2007). The flexible framework of the programme allows teachers 
and pupils to find working methods that are best suited to their needs and 
may be accepted by the community, which is more tradition- than innovation-
oriented. The activities of programme participants; i.e. pupils, teachers, parents 
and the school community, are the crucial aspects of the programme. This is why 
it is worth mentioning here the interrelation between learning methods and 
learning outcomes. Effectiveness of learning is proportional to the activeness of 
a student and his/her commitment to a discussion or cooperation with others. 
It is estimated that we learn the most effectively while doing and while teaching 
others. 

When working on the Internet, it is extremely important to ensure that children 
access information in a  safe manner. Contacts between individual project 
participants are established by the teachers and the schools. Tools available in 
the programme allow for the monitoring of the contents being the subject of 
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the projects, and the topic of each one of them must be accepted by National 
Support Services of the programme in the countries where individual schools 
that establish cooperation are located. In this way, organisational rules of the 
programme guarantee the safety of students on the Internet.

Analysis of Individual Competences

The analysis of core curricula for specific subjects and teaching programmes 
made from the perspective of individual key competences as presented below 
helps to determine if eTwinning projects meet the requirements of core 
curricula or complement them.

Communication in the Mother Tongue

The document entitled Key Competences for Lifelong Learning – A  European 
Framework (2006) describes this competence as follows:

Definition: Communication in the mother tongue is the ability to express and interpret 
concepts, thoughts, feelings, facts and opinions in both oral and written form (listening, 
speaking, reading and writing), and to interact linguistically in an appropriate and 
creative way in a full range of societal and cultural contexts; in education and training, 
work, home and leisure.

The mother tongue is the first tool of an individual’s communication with the 
surrounding environment, which to a great extent determines the convictions 
and the way of thinking of the group that uses it (Sapir 1965; Whorf 1991). It 
shapes the identity of each individual. It is by using the mother tongue that we 
express the culture of the imminent surroundings, the customs of the larger 
ethnic or national group, as well as universal human values. A good command 
of a language constitutes the basis for cooperation and understanding between 
individuals. Language also allows for the expression and reception of emotions 
and feelings, as well as play and cooperation. Teaching of the native language is 
important in all educational systems of European countries.

For example in the Polish core curriculum (2008), native language education 
plays an important role at each level of education. Teaching Polish at level 2 
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includes: reception of reading and listening texts, oral and written expression, 
development of linguistic awareness, ability to recognise values in oral 
expression and making analysis of texts related to culture that are adequate 
for the emotional development of pupils at different ages (Regulation of the 
Minister of Education, Appendix no. 2:21-24). At level 3 and 4 of education, 
knowledge of the language, linguistic awareness and the ability to speak 
and write are developed. Attention is paid to national, universal, ethical and 
religious values included in the texts. Although the use of electronic media as 
sender and recipient is recommended, it is only at the educational level 4 that 
the reception of audiovisual texts is recommended (Regulation of the Minister 
of Education, Appendix no. 4:6-17). It is clear that school education is based on 
written and oral texts.

Each project of the eTwinning programme starts with the introduction of 
participants describing or talking about their families, schools, places of 
residence, and respective regions. This information is first formulated in the 
native language, and next expressed in the working language of the project if it 
is different from the mother tongue of project participants. During the project 
implementation, contents provided to partners are agreed by the group in the 
native language. Moreover, participants talk about the project with their peers 
and family members. They prepare written texts, which they next translate to the 
working language of the project and translate materials received from partners 
into their mother tongue. More and more frequently, the verbal narration; both 
oral and written, is accompanied by images; photos and films. After project 
completion, these stay for a long time in the memory and are recalled in stories 
about school experiences. In this way, projects affect participants’ perception 
of the world, sense of identity and verbal expression. Outstanding projects for 
the teaching of native language and culture in which Polish schools participate 
include Painting Inspirations and Il nome della rosa – The Name of the Rose.

From the linguistic point of view, eTwinning projects in which one group of 
pupils uses their native language and the other uses the language that they 
learn or use at home are of great value. Such a situation may be observed in 
the case of projects implemented by schools in Poland and Lithuania. Even if 
the official language of a project is English or German, children from Lithuania 
who are of Polish origin use the opportunity to speak Polish. Children who are 
native users of language and notice mistakes made by the partners can reflect 
on their mother tongue and thus are motivated to work on it. However, the goals 
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of projects implemented with native users should not be limited to a specific 
language, but should focus on natural science, mathematics, music and arts, so 
that they bring additional benefits to both parties and not solely linguistic ones.

Participation in an eTwinning project complements the core curriculum for 
teaching Polish. What is more, it promotes an active use of information and 
communication technology, and gives an opportunity to look at one’s culture 
through the eyes of partners and to acquire the skill of presenting it in an 
attracting manner in cross-cultural contacts. 

Communication in Foreign Languages

Authors of Key Competences for Lifelong Learning – A European Framework 
(2006) emphasise the importance of linguistic and cultural skills in language 
education. Foreign language competences are described therein as follow:

Definition: Communication in foreign languages broadly shares the main skill 
dimensions of communication in the mother tongue: it is based on the ability to 
understand, express and interpret concepts, thoughts, feelings, facts and opinions in 
both oral and written form (listening, speaking, reading and writing) in an appropriate 
range of societal and cultural contexts (in education and training, work, home and 
leisure) according to one’s wants or needs. Communication in foreign languages also 
calls for skills such as mediation and intercultural understanding. An individual’s level 
of proficiency will vary between the four dimensions (listening, speaking, reading and 
writing) and between the different languages, and according to that individual’s social 
and cultural background, environment, needs and/or interests.

The connection between the two linguistic competences is indisputable. 
Accurate use of the native language, reading comprehension, distinguishing 
formal and informal discourse, richness of language, and sensibility to words 
and their emotional colours constitute the basis for foreign language learning. It 
is obvious that oral and written proficiency in the mother tongue expedites the 
focus on meticulous use of a foreign language. 

At the era of mass migrations, shaping an attitude of openness to languages 
and cultures naturally becomes a  fundamental educational task. Contacts 
with immigrants in one’s country and emigrating to other states are common 
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phenomena observed in many countries. What is more, pupils who witness 
changes in technology and society do not want to acquire knowledge and skills 
that will be of use in the future, but want to avail of them now. In a monocultural 
and monolingual country, pupils may lack motivation to learn languages, which 
they may need to use in the seemingly distant future. This is especially true 
about communities where only few adults speak foreign languages and some 
perceive their use as a threat to native language and culture. Learning a foreign 
language also involves the broadening of culture-related experiences, enhances 
the understanding of your own culture, and helps to learn a different approach 
to perception and expression of the world, and to become acquainted with 
different customs and traditions. This is why, together with a  progress in 
foreign language use, intercultural competence, understood as the ability to 
communicate and act, is improved. Several theoreticians believe that one of the 
goals of foreign language teaching is the shaping of intercultural competence 
(Knapp and Knapp-Potthoff 1990; Torenc 2007). The following factors 
contribute to the development of this competence:

•• learning conditions – preferably as close to natural experiences as possible 
(comprehensive contents),

•• ambiguity, contradictions in contacts with others (non-evident contents),

•• possibility to confront new experiences with already acquired knowledge 
(available contents),

•• situations that require one to make an effort to individually explain and 
interpret phenomena (task orientation),

•• individual interpretation of cultural and social experiences instead of 
adoption of ready interpretation models (observation of variability) 
(Torenc 2007:183-186).

The approaches to foreign language teaching may differ in individual European 
countries. This is why the document entitled  Common European Framework of 
Reference for Languages: Learning, teaching, assessment attempts to unify them.

The Polish core curriculum for language education at level 2 stipulates goals that 
include learning the language system (vocabulary, grammar and pronunciation) 
and acquiring the skill of speaking and writing in the language at a level that 
corresponds to the age and linguistic proficiency of pupils. An important 
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element is teaching communication in the language, and language mediation, i.e. 
transforming written texts into oral and vice versa. (Regulation of the Minister 
of Education, Appendix no. 2:25-27). At the educational level 3 and 4, expansion 
of the knowledge of the language system, learning the ability to communicate, 
language and inter-language mediation, as well as the development of awareness 
of differences and similarities between the languages are recommended. The 
need to use information and communication technologies and work in a team 
during project implementation is emphasised. Knowledge of the culture should 
apply to expressing information on the culture of the mother country and the 
country of the target language. Elements of intercultural context and European 
integration are introduced at higher levels of language proficiency (Regulation 
of the Minister of Education, Appendix no. 4:20-36). 

Phrasing of the core curriculum regarding the contents, cultural context and 
the encouragement for the implementation of project tasks and the use of 
ICT may help the teachers justify participation in international projects with 
the use of technology. Although participation in international projects is not 
directly included in the core curriculum, clearly several points of it provide for 
a possibility to implement such projects in accordance with the requirements 
of educational authorities.  

In eTwinning projects, pupils usually communicate in a  foreign language, the 
most popular being English. They exchange e-mails, post information on blogs, 
and improve their reading and writing skills. They use communicators, such as 
Skype, Netmeeting, and MSN Messenger, and thereby develop the listening and 
speaking skills. Most often they communicate with other non-native users of 
a given language, which prepares them for using English as lingua franca. 

They develop interaction skills, both in speaking and writing, because in the 
course of communicating with peers, they truly negotiate linguistic and cultural 
meanings. Students learn communication strategies that help them explain 
linguistic and culture-related phenomena with the use of a  foreign language. 
Using a foreign language in this context greatly extends the provisions included 
in the core curriculum. They are forced to ask for explanations and modify 
statements in order to confirm that they have understood the interlocutor well. 
Thereby, their motivation to learn a foreign language is boosted, because they 
use the acquired skills immediately, and do not learn things that will be of use 
in some distant future. To many pupils, successful communication with the 
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partners, which involves understanding and being understood, even if they can 
use the language at a relatively low level, is very motivating for further learning.

The projects involve constant mediation between foreign and native language. 
Pupils talk about the project with their peers from school, with family and 
prepare presentations about it in their native language. They also write reports, 
describe their work and project results, but this is done both in the native and 
foreign language. Pupils at lower secondary and secondary schools (Polish 
gimnazjum and liceum) are taught two foreign languages. Projects involving 
more than two partners give scope for natural inter-language mediation 
between the languages learnt at school. This takes place when it is necessary to 
communicate to one partner the results of negotiations conducted with another 
partner, and it is sometimes easier to do that in the mother tongue of the 
partner. Therefore working on the project constitutes an excellent opportunity 
to promote multilingualism. 

Even if learning less commonly taught languages is not a goal of the project, joint 
preparation of multilingual dictionaries and reading texts about the school or 
the region prepared for the partners in the native language and then translated 
into another language constitutes an opportunity to improve inter-language 
mediation skills and multilingual competences.

Project environment in the eTwinning programme creates natural conditions 
for shaping linguistic and intercultural competences in contacts with peers 
from other European countries. Teachers who coordinate the projects note 
the initiative and activity of young project participants, especially teenagers. 
In one of the projects, the coordinator observed 1,000 posts on the project 
discussion forum uploaded within one semester. Creation of such an 
educational environment is only up to a foreign language teacher who displays 
innovativeness, entrepreneurial spirit and ability to learn throughout their 
life. An interesting example of a  language project was Spanish-Polish project 
We Share More than We Expect: Life Seen by an 11-Year-Olds in which pupils 
immediately used in communication with partners linguistic skills acquired in 
the subsequent chapters of their textbooks. 

It is possible to observe close convergence between conditions for shaping 
intercultural competences as described in the theory paragraph above, and the 
educational environment shaped during the work on the projects implemented 
as part of the eTwinning programme.
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Mathematical Competence and Basic Competences in 
Science and Technology

Education strategists across Europe are concerned about the teaching of 
mathematics and science due to diminutive interest in pursuing education in 
these subjects on the part of young people. This is coupled with low performance 
levels in these areas among the Europeans, and persistent stereotypes about 
differences in the abilities to acquire knowledge in mathematics and science 
by men and women. In the Key Competences for Lifelong Learning – A European 
Framework (2006) the mathematical competence is defined as below:

Definition: Mathematical competence is the ability to develop and apply mathematical 
thinking in order to solve a  range of problems in everyday situations. Building on 
a  sound mastery of numeracy, the emphasis is on process and activity, as well as 
knowledge. Mathematical competence involves, to different degrees, the ability and 
willingness to use mathematical modes of thought (logical and spatial thinking) and 
presentation (formulas, models, constructs, graphs, charts).

Mathematical experience is everyday experience. You can count grains, pebbles, 
apples, you can add up with a  pencil on a  piece of paper, on fingers, and on 
a  calculator. Each counting method leads to a  slightly different perception of 
integral numbers. Counting with the use of a  pencil is a  different task than 
adding up on a calculator. It is not true, however, that counting with the use 
of a  pencil is perfect and other methods are less educational (Davis et al. 
2001:42). Using numbers is an introduction to abstract thinking, which takes 
the thought away from real objects. The philosophy of mathematics and biology 
bring arguments for the significance of mathematical thinking and its impact 
on the understanding of the surrounding world. The connection between the 
precision of mathematical thinking and reasoning was identified a  long time 
ago. However, Bertrand Russell (1872-1970), a  mathematician, logician and 
philosopher pointed out the general difficulty in thinking: “Most people would 
sooner die than think; in fact, they do so”.

It is also worth noting the aesthetic attractiveness of mathematics. “The 
mathematical sciences particularly exhibit order, symmetry, and limitation; 
and these are the greatest forms of the beautiful” (Aristotle 384 B.C.- 322 B.C.). 

“Blindness to the aesthetic element in mathematics is widespread and can account 
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for a  feeling that mathematics is dry as dust, as exciting as a  telephone book, 
as remote as the laws of infangthief of fifteenth century Scotland. Contrariwise, 
appreciation of this element makes the subject live in a wonderful manner and 
burn as no other creation of the human mind seems to do” (Davis et al. 1981).

Mathematical thinking also involves algorithmics, which is of great use when 
applying digital technology and formal languages, in which computer software 
is written. What is more, the use of mathematical thinking proves indispensable 
to understand nature and phenomena observed in business, trade, marketing, 
logistics, music and the arts. 

Descartes (1596-1650) said that precision thinking, which is characteristic for 
mathematical deliberations develops a habit of searching for truth. This is why 
being accustomed to mathematical thinking is of great use in other fields, as 
principles of thinking are universal. Descartes also pointed out difficulties in 
learning and teaching of mathematics. When describing the early days of his 
studies in mathematics, he noted that authors of books on mathematics did not 
explain in a precise manner the rules they described and how they made their 
discoveries (Descartes 1628, 2003:70).

Contemporary mathematics teachers often face the crisis of understanding 
and unfortunately do not fare well with it (Davis et al. 2001:268). Davis et al. 
(2001:268) cite a teacher of mathematics who thinks that majority of his every 
day professional concerns are not related to mathematics. His main job is to sell 
mathematical contents to the students in a pleasant and friendly atmosphere.

An example of making mathematics fun is the proposal of Mason et al. (2005:6) 
who suggest teaching mathematical thinking with committing all physical, 
emotional and intellectual capacities of students. They divide work into three 
separate phases: the entry, attack and review. At the entry phase, you need 
to answer the following questions: What do I  know? What do I  want? What 
can I  introduce? (e.g. division, symbols). At the attack phase, you formulate 
a hypothesis, test it, attempt to invalidate it and understand why it is true or 
why it needs to be modified. Emotional snapshots, which accompany thinking 
at the attack phase may be described with the following key words: getting 
started, getting involved, mulling, keeping going, insight, being sceptical and 
contemplating. At the review phase, it is necessary to check the resolution, 
reflect on the results and extend the applied methods and achieved results 
(Mason et al. 2005:43-44). Reflection requires the ability to perceive, identify, 
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articulate and assimilate. At the phases described above, processes on which 
mathematical thinking is based are expressed, and these include: specialising, 
generalising, conjecturing, and justifying. At each phase, it is crucial to respond 
to being STUCK, which requires identifying the reason for being stuck: I do not 
understand, I do not know what to do with it.., I have no idea how.., I cannot see 
why… This state requires a reaction in the form of AH! and starting the search 
for ideas how to solve the problem. Looking from this perspective, mathematical 
thinking can be an adventure. 

Thinking may give pleasure, which does not mean that it is easy. Performing 
the tasks given by a teacher with obedience and in accordance with pre-trained 
procedures does not provoke pupils to think. Only when a gap or void appears, so 
does interest. Hasty making of hypotheses, which are usually false and checking 
them shows a contradiction, which makes them think. The provoked tension 
may be expressed by the statement “I do not understand”, cause emotional 
excitement or fear, up to physical reaction taking the form of muscle tension. 

According to Mason et al. (2005:147-148), true thinking requires concentration 
and meditation, which in turn requires time. It is not feasible when a student 
is expected to provide an imminent and right answer, and next move on to 
something else. In such a situation there is no time for experiencing a deep and 
lasting satisfaction resulting from grasping a problem. (Mason et al. 2005:147-
148). Thinking mathematically may become a method for the development of 
self-awareness that allows for the establishment of a close relation between an 
individual and the material world. 

Polish core curriculum for teaching mathematics at level 1 of education, 
stipulates that mathematics should be taught through play and manipulation of 
objects (Regulation of the Minister of Education, Appendix no. 1:19). The main 
goal of teaching mathematics at level 2 is mastering computational competence, 
generating and producing information, mathematical modelling, reasoning and 
strategy making (Regulation of the Minister of Education, Appendix no. 4:41). 
At level 3 and 4 of education, learning outcomes include the use and creation of 
information, use and interpretation of representations, mathematical modelling, 
use and making of strategies, reasoning and argumentation (Regulation of the 
Minister of Education, Appendix no. 4:182, 185-186). Detailed requirements 
stipulate that “students should demonstrate the mastering of generic skills...” 
(Regulation of the Minister of Education, Appendix no. 4:186). Therefore 
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a  teacher can decide whether to choose a  method for teaching mathematics, 
which is an attractive tool that supports thinking, or a  set of dull, schematic 
procedures. What is more, the core curriculum (2008) does not mention group 
work or joint work on mathematical issues, e.g. according to the constructivism 
principles, which gives a  teacher a  lot of autonomy in choosing adequate 
teaching methods.

In eTwinning projects devoted to mathematics, teachers try to show their 
pupils that mathematics is fun. They cooperate with partners abroad to 
discover universal features of the queen of sciences, and overcome language 
and cultural barriers. For example, even small children are capable of observing 
the universality of fractions, regardless of the fact if they divide a pizza or apple 
to slices, they can clearly see individual components of a whole. Joint looking 
for mathematical figures; planes and solids in architecture and nature involves 
emotions, which makes discovering mathematics a true pleasure. In this way, 
working on the project complements the premises stipulated in the core 
curriculum for mathematics.

Prize-winners in the European competition of Maths &Science projects provide 
us with outstanding examples of teaching mathematics in international 
cooperation. It is worth mentioning two laureates in this category: One, Two 
Buckle My Shoe and Vesmír v škole, škola vo vesmíre. 

The need to instil responsibility for the environment, both the natural one and 
the one created by man, is expressed in the definition of competences in science 
and technology. Key Competences for Lifelong Learning – A European Framework 
(2006) defines them as follows: 

Definition: Competence in science refers to the ability and willingness to use the body 
of knowledge and methodology employed to explain the natural world, in order to 
identify questions and to draw evidence-based conclusions. Competence in technology 
is viewed as the application of that knowledge and methodology in response to 
perceived human wants or needs. Competence in science and technology involves 
an understanding of the changes caused by human activity and responsibility as an 
individual citizen.

Members of the GIREP community (French: Groupe International de Recherche 
sur l’Enseignement de la Physique - International Research Group on Physics 
Teaching) give an excellent example of international and intercultural 
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cooperation of physicists, physics teachers and educators who, since 1967, 
consistently and with great enthusiasm look for possibilities to arouse young 
people’s interest in physics despite language, cultural and geographical barriers. 
In their educational work, they promote asking questions rather than giving 
ready answers to the youth. They share experiences, good practice examples, 
co-author educational software for computer assisted teaching of physics, and 
develop methods for using it in natural science education. 

In the European educational systems approaches to shaping science 
competences differ vastly. 

In the Polish core curriculum (Regulation of the Minister of Education, Appendix 
no. 2:35-40), competences in science for biology teaching at level 2 of education 
assume that “students should ask questions regarding natural phenomena, 
display a  researcher attitude to learning the principles of nature…, students 
should predict the course of certain natural phenomena and processes, explain 
simple relationships between individual phenomena”. Moreover, they should 

“document and present the results of observations, tests and experiments. They 
use information and communication technology.” At level 3, competences in 
science can be developed within such subjects as: biology, geography, physics 
and chemistry. 

Learning outcomes include encouragement to practical activity, e.g. as part of 
geography classes: “students collect, analyse and interpret data coming from 
the observation of natural, social and economic environment.” (Regulation of 
the Minister of Education, Appendix no. 4:104-109). As part of assignments in  
biology “students plan, conduct and document observations and simple 
experiments in the field of biology” and “students interpret information and 
explain cause and effect interdependencies of facts, and formulate conclusions” 
(Regulation of the Minister of Education, Appendix no. 4:116-117). As part of 
chemistry teaching, “students acquire knowledge in chemistry as a  result of 
research; they observe, test, verify, conclude and generalise” (Regulation of 
the Minister of Education, Appendix no. 4:141-144). As part of assignments in 
physics, it is important to “conduct experiments and make conclusions based 
on achieved results” (Regulation of the Minister of Education, Appendix no. 
4:156-160). However, the detailed requirements mainly pertain to theoretical 
knowledge expressed in the form of oral competences: describe, use the concept, 
explain, name, discuss, list, define, note, write, calculate, read the diagram or 
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table, classify, present, give. An experimental approach, including observations, 
is required in the case of biology (Regulation of the Minister of Education, 
Appendix no. 4:122-123) and physics (Regulation of the Minister of Education, 
Appendix no. 4:160). The core curriculum for the teaching of geography includes 
learning outcomes providing that students should collect and interpret data 
coming from the observation of the natural, social and economic environment, 
are aware of spatial diversity of environmental conditions and understand the 
interdependencies of natural phenomena and processes, as well as economic 
and social ones” (Regulation of the Minister of Education, Appendix no. 4:105).

At level 4 of education, core curriculum for biology in the case of students who 
did not choose the advanced programme in physics, chemistry, biology, and 
geography provides for three thematic groups:

•• Science and the World,
•• Science and Technology,
•• Science around Us.

Detailed teaching contents for the subject best suit the competences in science 
defined in the document prepared by the European Parliament (Key Competences 
for Lifelong Learning 2006). However, also in this subject emphasis on verbal 
knowledge is observed and is expressed in the following requirements: students 
present, define, discuss, describe, and interpret. Also in subjects such as physics, 
chemistry and geography taught at the basic level, theoretical knowledge prevails. 
In the case of biology, excursions and observations are recommended. In notes 
enclosed to the teaching programme for natural sciences, the importance of 
independent observation, investigation and experimentation is emphasised, as 
is the case with the project Be Green – Don’t be Mean. 

Projects focusing on natural sciences are often implemented as part of the 
eTwinning programme. The topics of these projects are to a  large extent 
consistent with the contents of the teaching programme of geography. 
International cooperation as part of the project may be very significant for the 
students, because they are more willing to become acquainted with a region of 
Europe or the world where their friends live than the one that is emotionally 
indifferent to them. Data is collected with the use of information and 
communication technology, which makes the project topic even more consistent 
with the core curriculum. Projects most often focus on natural environment and 
human activity’s impact on the natural environment. For example: pupils share 
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information on initiatives aimed at the protection of the natural environment; 
they become acquainted with endangered species of fauna and flora in their 
respective regions; actively participate in the monitoring of pollution; learn to 
observe the environment around them and develop a  sense of responsibility 
for it; they jointly take awareness raising actions aimed at emphasising the 
importance of clean air and clear water and the need to save natural resources 
in the region; they count the waste volumes produced by their families, 
compare different types of waste; ponder about how to reduce the amount and 
harmfulness of leftovers and packaging; they support activities aimed at energy 
saving; they think about the impact on environment of different methods of 
household and industrial waste disposal. 

In several projects, relationships and conflicts between satisfying human 
needs (accommodation, roads, mechanisation) and the protection of natural 
environment are considered in a  brave and prudent manner. International 
cooperation inspires and motivates pupils to take active measures in local 
community. Parents and even local authorities join the projects. 

Contents included in core curricula for natural sciences do not make provision 
for team work except for a few chemical experiments conducted by small groups. 
Furthermore, they do not provide for a possibility of conducting project works 
as part of international cooperation. Special emphasis is placed on searching 
for information with the use of information and communication technology 
and in the media when learning about natural phenomena. In this scope, the 
participation in eTwinning projects goes beyond teaching traditions in Poland 
regarding the natural sciences and complements them. 

Digital Competence 

In Key Competences for Lifelong Learning – A  European Framework (2006), 
digital competence is defined as follows.

Definition: Digital competence involves the confident and critical use of Information 
Society Technology (IST) for work, leisure and communication. It is underpinned by 
basic skills in ICT: the use of computers to retrieve, assess, store, produce, present and 
exchange information, and to communicate and participate in collaborative networks 
via the Internet.
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Information technology provides a new language for describing reality, allows 
to build its models, and delivers tools for solving many problems in various 
fields (Walat 2007:98). Being familiar with object-oriented programming and 
concurrent processes affects not only the way people use computers, but also 
how they perceive the surrounding world (Kafai, Resnik 1996). For example, 
converting decimals into binary numbers helps students understand that 

“we create different algorithms for humans and different for computers”, and 
that “the same numbers, and in general the same data, usually have different 
representations” (Walat 2007:73).

Mathematics teachers pay attention to important values of computer science 
teaching. “Priority should be given to the development of meaning and 
understanding rather than the training of behaviour” (Cobb 1996; Walat 
2007:145), from which the goal of computer science teaching, and which, 
according to Walat (2007:154), include instilling and reinforcing the conviction 
that:

•• “Everyone can come up with algorithmic solution of a problem;
•• The majority of tasks in the field of computer science have more than one 

correct solution and usually there are several different ways to tackle the 
problem;

•• It is worth to look for a solution in your head first, and next search for it in 
a book;

•• You should not give up after initial failures. Coming up with an interesting 
solution usually requires many attempts”.

An approach to computer science education divides Europe into two almost 
equal parts. In the first half computer science is taught as a separate subject, in 
the other half ICT tools are assumed to be used in all subjects.  

Poland belongs to the first group of countries, thus computer competences 
described in the Polish core curriculum for computer science at level 3 and 4 
mainly concentrate on skills and mastery in using specific tools. It is expected that 
students will design, apply, use, develop, collect, participate in, test effectiveness, 
and start. It is assumed that students “use information and communication 
technology for communication with teachers and other students, … as well as in 
individual creative activity” (Regulation of the Minister of Education, Appendix 
no. 4:195). Moreover, “appreciation of social aspects of computer development 
and use” as well as safe use of equipment, software and networks are emphasised. 
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Students “use information and communication technology tools and methods 
to solve tasks and problems in various fields”. 

Such a  formulation of teaching contents and learning outcomes of computer 
science education provides a  humanistic approach to cooperation within 
eTwinning projects. For example, in one of the projects students have developed 
a  computer game and in another a  computer science competition was held 
at the partner schools. As part of many projects, students have formulated 
rules for the safe use of the Internet. In each project, technology provides an 
educational environment that is available for all willing to use it. Geographic, 
financial and other limitations, for example those resulting from students’ 
disabilities or family commitments of teachers, no longer impede the process. 
Competences and computer tools become a means to achieve linguistic, cultural 
and intercultural goals. Today, the use of digital tools in communication is so 
simple and straightforward that it cannot be the subject of interest on the part of 
computer science teachers or teaching programmes. On one hand, the projects 
implement the premises of the core curriculum and on the other hand the 
tools are used immediately, in authentic communication or to create materials 
for a specific audience, where text and audiovisual files are means to express 
students’ creativity. And it is only thanks to international school cooperation 
that the educational potential of computer-mediated communication is fully 
disclosed. Several projects deal with e-safety, to mention a Polish-Portuguese 
initiative entitled A Safe e-Journey. 

Learning to Learn

This competence includes skills, strategies and attitudes of students, which are 
described in the Key Competences for Lifelong Learning – A European Framework 
(2006) as follows.

Definition: ‘Learning to learn’ is the ability to pursue and persist in learning, to 
organise one’s own learning, including through effective management of time and 
information, both individually and in groups. This competence includes awareness of 
one’s learning process and needs, identifying available opportunities, and the ability 
to overcome obstacles in order to learn successfully. This competence means gaining, 
processing and assimilating new knowledge and skills as well as seeking and making 
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use of guidance. Learning to learn engages learners to build on prior learning and life 
experiences in order to use and apply knowledge and skills in a variety of contexts: at 
home, at work, in education and training. Motivation and confidence are crucial to an 
individual’s competence.

It appears that we can talk about learning when considerable changes take 
place in the learning subject as a result of it. “Participation in a situation and 
even taking action, e.g. sitting at the school desk and making exercises means 
that learning may, but does not need to take place”. (Bauman 2005:25). For 
years, educators have tried to answer the question: What situations and 
actions affect the commencement and development of the learning process? 
For example: Vygotsky [1896-1934] points out to the influence of social 
interactions on learning new things, which are within cognitive reach of the 
pupil. Bandura [1904-1984] (1972) emphasises the importance of individual 
reflection over experience. To Dewey [1859-1952], relationship between action 
and its consequences is important. Tripp (1996) believes that ‘critical events’, 
i.e. unusual and inspiring situations are of importance. 

In the contact with the mass media (private education), learning takes place 
through observation and imitation. Such learning does not require any effort, 
it is enough to possess products advertised in the media and use them in 
the way indicated by the initiators of the process. Social environment exerts 
control; peers despise and isolate those who learn slowly or do not learn at all. 
Therefore, imitation may be the first step on the way to the acquisition of new 
skills, however bringing the learning down to imitation is limiting and enslaving 
to students (Vygotsky 1971; Bauman 2005:30).

Philosophers emphasise the dramatic character of learning, which is an 
attempt to approach ‘the unknown’. It heightens tension. Each attempt to 
reduce tension, i.e. give the answer… has the hallmarks of obsession. Learning 
is an uncompromising pursuit to overcome the obsession of lack of knowledge. 
Apparently, just like thinking, learning requires an enormous effort (Hegel 
1807; Tischner 2002; Zamojski 2005).

Psychologists prove that we willingly learn at an early stage of life, and with 
time any change, including learning, comes with a difficulty. This is why learning 
habits acquired by pupils at school are so important, as they either promote 
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independent learning or block the willingness to learn throughout life (Piaget 
1970; Gardner 2006:49; Dąbrowski 1979).

At school, a strong tradition of instrumental thinking prevails, where the goals 
of the school do not need to be justified and teachers concentrate on methods of 
achieving them in accordance with the rule saying that “If you want to achieve 
a specific goal in specific conditions, you should take specific action”. Such an 
approach excludes dialogue between teachers and students. The product of 
education should be a ‘complete’ man (Hejnicka-Bezwińska 1995; Klus-Stańska 
2005:112). Walat (2007:157) shows that methods used at school pose a threat 
to independent learning: “Directive teaching, which involves step by step 
directing and dictating to students what to do at a given time, is a method that 
blocks a possibility of learning in accordance with an individual style”.

Cognitive dialogue between teachers and students, and presenting students 
with problems, which they need to solve, does not stand for relaxing discipline 
or closing social distance. Casual exchange of opinions, or even sense of play 
in a  dialogue, does not exclude commitment to work, intellectual effort and 
discipline. Dialogue is about consent for coexistence of meanings, distancing 
oneself from truisms, not pressing on following given patterns. Dialogue 

“requires consent for a  non-monolithic approach to the world and its 
problematising. A state that promotes the search for intellectual challenge and 
new tasks to complete is conducive to development. It offers to students a feeling 
that learning applies to them as human beings, and is not only a  temporary 
obligation to be discharged” (Klus-Stańska 2005:122). Holding discussions 
with teachers stands for developing a  habit for intercultural, democratic and 
civic dialogue. It helps students to master the language in which it is conducted, 
be it mother tongue or foreign language. Project work is one of the methods 
that support dialogue between teachers and students and between students 
themselves.

The situation of teachers has not changed since the times of Socrates who 
used to say: “I cannot teach anybody anything, I  can only make them think.” 
One of exciting methods aimed at making students and business people to 
think in a structured way and to develop the ability of parallel thinking is the 
programme of six thinking hats by Edward de Bono (1985, 1991). White hat 
stands for objective facts; red hat corresponds to emotions, such as anger 
and pleasure; black hat shows weaknesses and imperfections of a  concept; 
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yellow hat presents benefits and advantages; green hat stands for growth and 
creativity; blue hat controls the structured thinking and methods of using other 
hats. The programme has been introduced as a school subject at many schools 
in countries such as Venezuela, China, India, Great Britain and the United 
States. It has been proven that teaching structured thinking helps to improve 
achievement during tests in other subjects from 30% to as much as 100%. The 
course in structured thinking conducted in underprivileged groups has resulted 
in reducing the crime rate by nearly 10% (de Bono 2008).

The core curriculum in Poland does not include a subject that would teach the 
principles of structured thinking and their use in practice. Moreover, curricula 
for the majority of subjects miss a  requirement to present problem-solving 
questions to students, like those forming the PISA examination. However, 
postulates for core curricula are consistent with typical examination questions, 
which start with the words: describe, name, give, verify, choose the answer, write 
about. The lack of problem-solving questions and productive examinations 
support neither the development of thinking nor a lifelong learning habit. 

As part of international partnerships within the eTwinning programme, two 
parallel projects and two types of dialogue are usually conducted. The first 
is the internal project, which applies to the work of the teacher with a group 
of pupils committed to cooperation, where dialogue takes place in the native 
language and in the context of one culture. The second project is implemented 
together with teachers and students from abroad, where dialogue is conducted 
in a foreign language and is of intercultural character. Participation in projects 
opens education to problems of a technical, linguistic, cognitive, intercultural 
and organisational nature. They can be observed in specific situations, and 
solving them together with teachers and students from abroad helps to develop 
an ability to cope in difficult situations, which requires a  comprehensive 
approach, and at the same time allows for a maximum use of available resources. 
The project may be successful only if the teacher makes an effort to learn new 
methods of working with students, assumes cooperation with other teachers 
and students, overcomes linguistic, technical and intercultural barriers, and first 
of all, shakes entrenched habits and blind attachment to tradition and routine. 

Participation in the project broadens the educational environment and gives 
a chance to co-decide about the contents and methods of individual learning for 
students, and an opportunity for teachers to learn throughout life.
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Social and Civic Competences

A considerable group of competences that affect interpersonal relations and 
participation in activities of small and large social groups is described in the 
Key Competences for Lifelong Learning – A European Framework (2006): 

Definition: These include personal, interpersonal and intercultural competence and 
cover all forms of behaviour that equip individuals to participate in an effective and 
constructive way in social and working life, and particularly in increasingly diverse 	
societies, and to resolve conflict where necessary. Civic competence equips individuals 
to fully participate in civic life, based on knowledge of social and political concepts and 
structures and a commitment to active and democratic participation.

A young person learns social and democratic behaviour patterns mainly in the 
family. These are largely influenced by traditions handed down from generation 
to generation, culture of the family, local community and society at large. 
Traditions and historic customs are perceived as social capital, which allows for 
the propagation of social trust (Fukuyama 1997). Prosperity of a society highly 
depends on the level of social trust, which reflects the degree to which a society 
shares common virtues and values. People are more willing to cooperate the 
more they are convinced that other members of the society are decent and willing 
to cooperate, which is based on the observance of common moral principles. 
Thanks to spontaneous social behaviours, societies displaying a  high level of 
social trust can organise the living and work environment in a more flexible and 
efficient manner than societies with a low level of social trust (Fukuyama 1997). 
Poland takes the last place in terms of social trust among the countries subject 
to European Social Survey (ESS) held in 2004. In 2004, only 10.9% Poles shared 
an opinion that “most people can be trusted”, which placed us on the last place 
among the countries subject to the survey.

The chart shows that the highest rate of social trust is observed in Denmark; 
64.3% and in Norway; 62.3% (ESS 2004, Czapiński, Panek 2007:265). What is 
more, social trust directly affects social activity.
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Source:	 Chart 6.3.1. Percentage of people aged 18 and more who trust other people (Czapiński, 
Panek 2007:265).

Source:	 Chart 6.3.3 Average number of organisations, in which respondents aged 18 and more 
are members (Czapiński, Panek 2007:266).
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The charts above show differences in social and civic competences, which 
strongly influence the aims and content of education in relevant fields.  An 
average Pole has a  membership in 0.3 organisations, as compared to an 
average Swede who belongs to 2.6 organisations; Dane who is a member of 2.5 
organisations, and Norwegian who participates in 2.4 organisations (ESS 2002; 
Czapiński, Panek 2007:266). The above data shows that the building of a civic 
society is a major challenge for education in Poland, and, in fact, requires work 
at the grass roots. 

Formal school education provides indispensable knowledge on the state, its 
structures, and legislation during the classes in civic education. The Polish 
core curriculum stipulating learning outcomes for the subject of history and 
society at level 2 of education places emphasis on the history component, yet 
social and civic competences are included in the recommendations regarding 
the generation of interest in social matters and cooperation on public matters 
(Regulation of the Minister of Education, Appendix no. 2:30). Notes regarding 
the implementation of a  school’s tasks focus on the shaping of attitude of 
commitment to civic activity, instilling social awareness, sense of responsibility, 
social bonds and tolerance. (Regulation of the Minister of Education, Appendix 
no. 2:57).

Learning outcomes for education levels 3 and 4 stipulate the acquisition of the 
following skills: analysis and use of information on public life; identification 
and solving of problems on a  local, national, European and global scale; 
cooperation on public matters; becoming familiar with democratic rules and 
procedures, human rights, rules of rational management; the organisational 
system of the Republic of Poland and seeing interdependencies between the 
lives of individuals and social status at the local, national, European and global 
level; understanding the complex character of social, political and economic 
phenomena (Regulation of the Minister of Education, Appendix no. 4:74, 81, 84). 

Educational goals include the instilling of the following attitudes and values: 

•• acceptance of democratic values,
•• patriotism,
•• tolerance towards disparate opinions and attitudes, provided they do not 

lead to the destruction of democratic social order,
•• instilling the sense of responsibility for the society and the country,
•• shaping social and civic virtues (Sochacki 2002).
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It is worth noting that in the case of civic education, as its name suggests, the 
contents of the subject regard the acquisition of knowledge, and not social 
or civic competences. The core curriculum at all levels of education, at which 
the subject is taught, provides that a  student mainly has to discuss, describe, 
characterise, present, explain, identify, consider, distinguish, analyse, list, assess, 
formulate principles (Regulation of the Minister of Education, Appendix no. 
4:75-97). The above shows that these competences mainly include verbal 
presentation of acquired knowledge. Very rarely, requirements include such 
skills as apply principles, use in practice. Only the notes on the implementation 
of teaching contents emphasise the need for practical shaping of social and 
civic competences, building bonds and showing tolerance. Students should be 
collectively committed to social activity, take an active part in the life of the 
school and local community, and in public campaigns. Educational projects 
are a  recommended form of work (Regulation of the Minister of Education, 
Appendix no. 4:234-235).

In projects implemented as part of the eTwinning programme, students have 
an opportunity to put into practice educational guidelines for civic education 
in the form of practical exercises and gain experience in social and civic activity. 
Students cooperate with one another, with partners from abroad, establish 
communities, learn how to resolve conflicts in a group, adopt various roles, and 
learn leadership. In respective groups, they share duties and responsibilities, 
learn self-governance and organisation. In action, they build their identity 
as members of the school, local, regional, national, European and global 
community, as is the case with the project Send my Friend to School. Thus, they 
learn to differentiate between local and universal values, familiar and unfamiliar 
features, notice differences between generations, nations, sexes, religions and 
learn respect for various social groups and cultures. They gain experience in 
intercultural contacts, become acquainted with different customs, types of 
social and civic activity and different laws. Experience in cooperation with 
students from foreign countries, where social trust is higher than in Poland 
may be helpful in appreciating its importance for the future and other activities 
conducted on a national scale.

Engaging in an eTwinning project may make the teachers of various subjects 
cooperate at a  given school. Such joint activity will integrate teachers at the 
school and will boost their social competences. A  good practice example 
or a project that has won several awards may serve as an encouragement to 
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introduce innovations at the school. Active support on the part of headmasters 
boosts trust and serves as a guarantee that partners will fulfil their respective 
project tasks. 

Competence related with the media forms an important part of social and civic 
competences, as it is mainly the media who provides information on the activity 
of central and local governments, influence the perception of the world, and 
shape public opinion on social and political issues. By participation in eTwinning 
projects, students improve their media related competences, not only thanks to 
the reception of media content, but also thanks to its creation in the form of films, 
blogs and websites. They acquire a practical skill in understanding and using 
media manipulation language with the use of words and images. The results 
of work as part of international projects may document students’ activity on 
behalf of local communities. For examples, websites prepared by local students 
in several language versions in eTwinning projects and promoting a small town 
or municipality may be linked to official websites of authorities in the town 
where the school is situated. 

As a  result of project implementation, European integration is no longer 
a vague political phenomenon, but becomes an every-day reality of cooperation 
with other young Europeans, which helps to replace stereotypes related to 
a nationality with authentic interpersonal contacts, which may simply aim at 
the propagation of culture, be it films, songs or sporting events. What matters 
there is interest in learning attractive subtleties of small local cultures and 
shaping attitudes promoting cooperation in each scope of social activity. Social 
and democratic competences are also closely related with the sense of initiative 
and entrepreneurship. 

Sense of Initiative and Entrepreneurship

In the document entitled Key Competences for Lifelong Learning – A European 
Framework (2006) huge emphasis is placed on the shaping of courage for taking 
action and responsibility for its results. Competences that allow for the setting 
and achievement of objectives have been presented as follows: 

Definition: Sense of initiative and entrepreneurship refers to an individual’s ability 
to turn ideas into action. It includes creativity, innovation and risk-taking, as well as 
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the ability to plan and manage projects in order to achieve objectives. This supports 
individuals, not only in their everyday lives at home and in society, but also in 
the workplace in being aware of the context of their work and being able to seize 
opportunities, and is a foundation for more specific skills and knowledge needed by 
those establishing or contributing to social or commercial activity. This should include 
awareness of ethical values and promote good governance.

Although financial situation is considered the third most important factor 
affecting the sense of wellbeing of adult Poles (the most important being age; 
the older a person is, their sense of wellbeing is smaller. The second factor is 
marriage and the fourth is the number of friends), it is financial conditions2, 
and especially change in them, that strongly affects the mental state of the 
average Pole (Czapiński, Panek 2007:152). As a  result, competences, such as 
sense of initiative and entrepreneurship, both from a social and economic point 
of view, may affect the sense of an individual’s wellbeing or happiness. Good 
time management, planning undertakings, taking decisions, and implementing 
ideas apply both to professional and family life, and leisure alike, and helps to 
perform various social roles in a satisfying manner.

Topics related to economy, business, communication and decision making are 
introduced to formal (school) education mainly as part of school subjects; 
the obligatory introduction to entrepreneurship and the optional economics in 
practice, which are taught at level 4 at a basic level. Polish core curriculum for 
introduction to entrepreneurship describes learning goals as: issues related to 
communication and decision taking, principles for the operation of an enterprise 
and economy, planning a professional career and business ethics (Regulation of 
the Minister of Education, Appendix no. 4:101-103). Teaching contents of the 
subject have been described as follow:

•• economy,
•• communication,
•• work,
•• enterprise,
•• money and banking,
•• taxes and insurance,
•• international cooperation (Rachwał 2005; Makieła, Rachwał 2002).

2	 In Poland, probability of depression grows together with age, whereas in western societies, e.g. USA and 
Canada, young people are more prone to depression (Czapiński, Panek 2007:152). 
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Economics in practice is of a more practical character. It includes such issues 
as planning and organising an enterprise, market analysis, and predicting the 
results (Regulation of the Minister of Education, Appendix no. 4:103-104). 
Notes on the programme implementation mention projects as a recommended 
working method. (Regulation of the Minister of Education, Appendix no. 4:235).

In the programme mentioned above, economic phenomena that need to be 
learnt and understood are discussed. Apart from theoretical knowledge, shaping 
an entrepreneurial spirit is promoted, because “Entrepreneurship is an art of 
coping in any situation, it is … a way of life”. It requires overcoming weaknesses, 
being success driven and self discipline (Sobiecki 2003:11). Entrepreneurship 
may be interpreted as “readiness to implement new, unconventional and 
risky undertakings and displaying initiative in searching or initiating” or as 
a “common feature of entrepreneurs consisting in searching for new challenges, 
taking initiative, responsibility and risk of new, unconventional actions aimed at 
achieving success”. We talk about entrepreneurship when an individual dares to 
rise to a challenge and to lose (Milewska 2006:289). An entrepreneurial person 
may be described by listing their features, skills and the ways they act.

Entrepreneurial person
features skills ways of acting
•• self-esteem,
•• self-confidence, 
optimism,

•• self-motivation to learn 
and act,

•• drive to achieve 
(ambition),

•• activity,
•• self-reliance,
•• openness to others and 
to changes,

•• independence,
•• perseverance,
•• responsibility,
•• tolerance,

•• self-assessment, 
•• setting long-, medium- 
and short-term goals 
for oneself,

•• establishing priorities 
aimed at achieving 
specific goals,

•• identifying 
opportunities for the 
achievement of goals,

•• problem solving, 
decision making (as 
an individual or in 
a group),

•• team-working,

•• improving strong 
points and eliminating 
weaknesses,

•• acting within the range 
of one’s capacities 
(changing what can be 
changed),

•• creating alternatives for 
the implementation of 
goals,

•• taking effective actions 
in changing conditions 
(flexibility to change),

•• grasping opportunities,
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•• productivity and 
creativity, 

•• awareness of one’s 
strong and weak points.

•• effective 
communication and 
negotiation,

•• using the latest sources 
of information and 
selecting information.

•• taking innovative 
actions, risk taking,

•• focus on personal 
development.

 Source: Sobiecki 2003:21.

An entrepreneurial attitude also includes certain psychological, communication, 
social and intellectual features and skills, which can be used not only in business 
activity, but also in every day life. These include:

•• ability to observe the environment (in a  planned, systematic and 
comprehensive manner);

•• logical thinking (analysing, synthesising, concluding, predicting);
•• ability to search for information (including updating, verifying, selecting 

and assessing it);
•• cooperating with others in a  responsible, diligent and honest manner 

(Błażejewski 2006:242).

People work for economic, social and psychological reasons. Obviously, the 
main drive is the financial constraint, i.e. the need to have resources to live on. 
However, work also satisfies non-material needs, including social causes, such 
as contacts with other people, and psychological reasons, such as the need to 
gain recognition, feel useful, free, independent, and prove one’s worth (Sobiecki 
2003:15).

In each eTwinning project, students develop an entrepreneurial attitude, which 
in particular regards the satisfaction of non-material needs. Each project is an 
opportunity to shape entrepreneurial spirit, develop skills and habits, and take 
actions that may prove useful in future business and social activity conducted 
on a  local or international scale. Moreover, each project is an innovative 
initiative that requires observation, planning, problem solving, cooperation and 
negotiation. Participation in the projects is conducive to personal development. 
Experience of successful, satisfying, and convivial cooperation with partners 
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from abroad may constitute the basis for building economic and social 
cooperation in adult life.

Teachers may also use several opportunities to develop their creativity, 
innovativeness and entrepreneurship both during project implementation and 
events such as eTwinning weeks. Joining in the programme and committing 
students to project implementation proves that teachers do possess such 
competences, and can develop them. Several teachers make friends with 
partners from abroad and maintain contacts during joint work on new 
eTwinning projects.

In eTwinning projects focused on economic matters, students gain knowledge 
on labour markets in their respective countries and abroad, learn to observe 
and analyse economic phenomena, to conclude and use the acquired knowledge 
when planning a  business. Splendid examples of such projects are Polish-
Bulgarian-Greek project entitled Jobs – Now and Then and Portuguese-Polish 
initiative New Job Opportunities in the European Labour Market.

Cultural Awareness and Expression 

The need to be in contact with arts and to present individual artistic vision is 
described in the Key Competences for Lifelong Learning – A European Framework 
(2006) as follows:

Definition: Appreciation of the importance of the creative expression of ideas, 
experiences and emotions in a  range of media, including music, performing arts, 
literature, and the visual arts.

Cultural expression is included in subjects such as humanities, arts and 
computer science.

Humanities, and in particular Polish and foreign language classes, give plenty of 
room for verbal cultural expression, i.e. creative voicing of opinions, describing 
individual and collective experiences and traditions.

The place and role of music, visual arts, an attitude to culture is different in 
educational systems of European countries. Polish core curriculum for arts 
related subjects at level 1 emphasises the importance of the reception and 
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creation of arts. Music education involves the reception of music, as well as 
singing, playing percussion instruments, moving with rhythm and dancing. As 
far as the creation of music is concerned, pupils make sound illustrations to 
texts, improvise with the use of voice and musical instruments, and interpret 
musical pieces (Regulation of the Minister of Education, Appendix no. 1:11). 
Arts education at level 1 includes the perception, expression and reception of 
arts. Pupils are supposed to identify their cultural status, participate in cultural 
life, and avail of media content. As far as reception is concerned, pupils are 
to take up creative activity and implement simple projects. Reception at this 
stage consists in recognising individual fields of creative activity and selected 
works of Polish and European architecture and arts (Regulation of the Minister 
of Education, Appendix no. 1:11-12) Educational goals of core curricula for all 
arts-related subjects; music, history of music, arts, history of arts, handicrafts, and 
culture education at level 3 and 4 include common elements, such as: reception 
of expressions, using information embedded in them, creation of expressions, 
and analysing and interpreting texts on culture (Regulation of the Minister of 
Education, Appendix no. 4:36, 46, 48). In notes to programme implementation, 
the need to place emphasis on the activity, creativity and expression of students, 
as well as integration of knowledge and skills acquired at previous education 
levels as part of various subjects is highlighted. However, there is no mention 
of the need to create and experience culture in a  community (Regulation of 
the Minister of Education, Appendix no. 4:231-232). Learning outcomes for 
subjects such as Latin, ancient culture, and philosophy have been formulated 
in the same manner as for arts-related subjects (Regulation of the Minister of 
Education, Appendix no. 4:38-40, 43-44). 

Digital technology provides more and more easy to use and popular tools 
that allow for artistic expression. Image and photo editing software allows 
for the creation of audiovisual works. User friendly educational programming 
languages that can be operated even by children give an opportunity for 
observing the results of programming in the sphere of plastic arts and music. 
Hypertext allows for the implementation of well-known artistic ideas in the 
field of literature, such as writing and reading non-linear poems; where opening 
a  given link moves you to another layer of the work. Thanks to technology, 
reading is smooth; you do not need to stop to turn a page. These examples show 
that core curricula for several arts-related subjects provide many opportunities 
for the development of this competence.
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Implementation of an eTwinning project may complement students’ experiences 
with collective effort in order to create local culture at school, in the home town, 
the country or anywhere in Europe. Students who participate in eTwinning 
programmes are often asked to present the results of their work during 
festivities organised by twin cities, e.g. Polish students danced Czech folk 
dances, which they learnt during project implementation. As part of the project 
Twin Towns Roth and Racibórz – Pupils Get to Know One Another, students from 
Racibórz presented their town to residents of German town of Roth on a big 
screen placed in the central part of the town.

In many eTwinning projects, students encourage their peers to read the literature 
of their respective countries, and stage fragments of theatre plays. They often 
exchange scores, present their own music recordings or film traditional dances 
performed by their peers so that the partners can easily learn them. The 
creation and editing of audiovisual works is almost a must at any stage of work 
under the project, especially when partners get to know one another, document 
the results of their work, and share experiences. More and more often cultural 
expression takes the form of audiovisual texts and multimedia presentations. 
Work under the project spurs creative activity, and partners are both creators 
and recipients of arts. 

Links Between Competences During Work on eTwinning 
Projects

The analysis presented above shows interdependencies between the 
discussed competences. The more developed a  given competence is, the 
easier it is to enhance others. However, it is also true that low advancement 
in a given competence hinders the progression in the remaining ones. Certain 
interdependencies between individual competences can be shown based on the 
example of eTwinning projects. Competences are provided with numbers that 
are used in the descriptions below:

(1) – Communication in the mother tongue; (2) – Communication in foreign 
languages; (3) – Mathematical competence and basic competences in science 
and technology; (4) – Digital competence; (5) – Learning to learn; (6) – Social 
and civic competences; (7) – Sense of initiative and entrepreneurship; (8) – 
Cultural awareness and expression.
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Proficiency in the mother tongue (1) often stands for substantive knowledge 
of the native culture (8), facilitates learning new things (5), including foreign 
languages (2), affects social contacts with peers, parents (6) and partners 
from abroad, as well as commitment to team work (7) and understanding of 
technical tasks and problems (3, 4). It facilitates explaining one’s goals and 
intentions (7), preparing cooperation plans, presentation of project results and 
their dissemination in local circles (7, 8). It also affects the ability to convince 
others to start cooperation on the project (6, 7).

Good command of foreign languages (2) broadens the awareness of native and 
foreign culture (1, 8). It is conducive to attractive presentation of one’s culture 
(8) to partners from abroad. Knowledge of English provides access to global 
Internet resources (3, 4) and using them for individual learning (5), including 
the deepening of knowledge on different cultures (8), looking for an inspiration 
for action (7), and using software downloaded from the web (4).

Logical and mathematical thinking (3) affects the precision of formulating 
thoughts in the mother tongue (1) and foreign languages (2), layout and structure 
of created texts (8); supports the solving of complex technical problems (3, 4), 
helps to improve the ability to plan and implement tasks related with (6, 7) 
learning (5) and time management (7), as well as managing finances acquired 
for the project implementation.

Digital competences (4), i.e. the use of digital tools and technology (3) brings 
new opportunities (7) to learn with the use of resources available on the net 
(5), for example, expanding knowledge on literature (8) thanks to accessing 
literature and data bases in foreign languages (2, 8). They allow for publishing 
on the net (8) individually prepared written texts (1, 2) and audiovisual works 
(1, 7, 8) on native culture. Acceptance of existence of several possible and 
justified solutions for an IT problem promotes creativity in searching for new 
results (6) with the strict observance of mathematical principles (3).

Learning to learn (5) allows one to use any educational opportunity: be it formal, 
informal or non-formal education to discover new opportunities (7, 8), enhance 
social contacts (5) with the use of mother tongue (1), foreign languages (2), the 
Internet (3, 4) or thanks to direct contacts (8).

Social and civic competences (6) foster the search for partners, negotiations with 
them (1 or 2), organisation of work under a project (7), prevention or resolution 
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of conflicts. They are conducive to learning from others in any situation (5), 
becoming acquainted with technology and deepening the understanding of the 
human’s place in nature (4) and appreciation of the importance of culture for 
the school community (8).

Sense of initiative and entrepreneurship can be developed in eTwinning 
projects (7) thanks to seeing in them an opportunity to achieve individual goals 
and by taking up well-planned and consistent activities (3), which are success 
driven. This opens new areas of activity for teachers and creates conditions for 
continued learning (5), becoming acquainted with new technical tools (4, 3), 
using a foreign language to communicate (2), to exchange information on culture, 
traditions and customs (8) and to cooperate with other partners (6), also in the 
mother tongue (1). It is thanks to the sense of initiative and entrepreneurship of 
teachers who are eTwinning pioneers that opportunities for the development 
of all key competences are provided.

Artistic expression of personal feelings, emotions, local tradition and culture, i.e 
cultural expression (8) means seeing beauty in literature (1, 2), graphic arts (3); 
the ability to create artistic works and musical pieces with the use of technical 
means (3, 4), fosters continuous learning to use new tools for expression (5), 
whereas sharing the results of work strengthens social relations (6) and helps 
to develop creativity and innovativeness (7).

The links between competences that are created during the work on eTwinning 
projects presented above are only some examples. Readers are encouraged 
to further explore the interdependencies between the competences based on 
examples of other eTwinning projects.

Conditions for the implementation of project tasks reflect natural work and 
living environment. Thanks to the participation in eTwinning projects, the 
artificial character of a  classroom and the 19th c. character of education, 
where the teacher knows the final result of the same work conducted by all 
the students, is being abolished. What is more, students have an opportunity to 
take up habits and shape competences in a safe environment, which will be of 
great use even at the time when some of their knowledge becomes forgotten or 
outdated. 
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Conclusions

The analysis of core curricula for subjects such as: mother tongue, modern 
language, mathematics, biology, geography, physics and chemistry, as well 
as entrepreneurship and civic education at level 2, 3 and 4 of education 
shows that they focus more on the acquisition of knowledge than skills and 
competences, whereas in the European document entitled Key Competences 
for Lifelong Learning – A  European Framework (2006) humanistic, ethical, 
psychological and social aspects of using knowledge in individual fields are 
emphasised. Participation in international projects provides conditions 
for gaining indispensable experience and using the acquired knowledge in 
practice. It is also an excellent opportunity for shaping entrepreneurial, civic 
and democratic attitudes, and learning the mechanisms of social trust. As far 
as computer science is concerned, which is a subject focused on shaping skills 
and competences, participation in eTwinning projects adds humanistic values 
to the application of ICT tools and provides added value to the use of technology. 
Work on the projects creates natural conditions for the use of computers and 
networks and expands learning environment. 

When preparing students for adult life, teachers should follow the new paths 
charted by the pioneers, in particular those participating in the eTwinning 
programme, rather than go along the beaten track. The traditional approach 
seems to be justified only by common sense, and Albert Einstein used to say that 
Common sense is the collection of prejudices acquired by age eighteen. However, if 
you decide to adopt an innovative approach, you can paraphrase the statement 
by Bertrand Russell quoted above and say: Most people would sooner think than 
die; in fact, they do so.
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Introduction

The primary function of a computer to team up learners in the learning process 
has been at the centre of computer-based instruction almost since the very 
beginning of CALL. An extensive body of research, particularly into Computer-
Mediated Communication (CMC), seems to indicate the importance of computer 
learning networks (most notably, Warschauer et al. 1996) with a  significant 
number of empirically verified classroom applications. However, the 
development of technology, especially in terms of graphic interfaces, increased 
bandwidth allowing multi-modal conferencing, and social aspects of sharing 
and co-editing content, has created a  need to redefine the area, reflecting to 
a greater extent on the use of computers for cooperation and collaboration. 

The aim of the present paper is to analyse the existing use of ICT in 
telecollaborative projects carried out within the eTwinning programme in the 
years 2005-2008, as well as to compare this picture with the contemporary 
Web 2.0 collaborative technologies. The need for proper awareness of the role 
of technology in the project and the selection of tools that fit the project’s aims 
will also be underlined. 

Issues in Computer-Mediated Collaboration 

In a  broad sense, learner collaboration mediated by computers, whether in 
class or at a distance, aims at fostering social relations in the classroom; hoping 
to result in greater student empowerment by sharing information, holding 
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electronic discussions, and engaging in collaborative writing (Warschauer 
et al. 1996). As Benson (2001; after Beatty and Nunan 2004: 166) defines it, 
collaboration is “a process in which two or more learners need to work together 
to achieve a common goal, usually the completion of a task or the answering of 
a question”. Beatty and Nunan (2004:166) point out that collaboration manifests 
itself “as a willingness to listen to others’ ideas, suggestions and opinions so 
that they can be discussed and integrated into further actions, such as decisions 
about how to complete a task”. Eklund and Eklund (1996) add that the electronic 
collaborative classroom makes learners more involved in learning, “increasing 
motivation and providing a framework where they may place their work”, thus 
having an effect on enhanced satisfaction and improved learning outcomes. 

Electronic collaboration has to be credited for convenience, place- and time-
independence, thus removing the traditional barriers to participation (Berge 
and Collins 1993), as well as tapping into higher order thinking skills (Schultz 
2003; after An et al. 2008), improving socialisation skills and enhancing critical 
thinking (Jegede 2002; after An et al. 2008). This, however, can be at the cost 
of steep learning curves and time investments with access requirements to 
be met in appropriately reliable hardware and software environments (Berge 
and Collins 1993). Moreover, there are crucial constraints and conditions of 
Computer-Mediated Communication, such as missing the immediacy of human 
presence with paralinguistic communications systems of face, hands and body, 
inadequate depth and detail of intonation, stress and tone of voice (if voice 
is present at all) failing to transmit, for instance, empathy and professional 
solidarity (Edge 2006).

Computer-Supported Collaborative Learning, listed by Lund (2003) alongside 
other computer-based paradigms such as Computer-Assisted Instruction 
(CAI), Intelligent Tutoring Systems (ITS) and Logo-as-Latin, is an approach 
to knowledge building based on the socially oriented sciences and the 
idea of learning as a  social process, stressing the role of the distributed 
nature of knowledge (Bouziane 2005). Its most widespread application is 
telecollaboration, which involves the use of computer learning networks for 
foreign language learning and teaching in institutionalised settings, where 

“internationally dispersed learners in parallel language classes” (Belz 2003:2) 
use varied Internet communication tools to support social interaction, dialogue, 
debate and intercultural exchange (Vinagre 2007). Thus, as Belz (2002) has 
it, in this kind of computer-supported learning environment pairs or groups 
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of distantly-located students are embedded in varied sociocultural and 
institutional settings.

However, the other mode of Computer-Supported Collaborative Learning, hinted 
to by Warschauer et al. (1996), is the use of online collaboration technologies, 
be it synchronous or asynchronous, in the traditional face-to-face classroom. 
In this particular setting, the use of computer tools extends learning out of 
class, allowing for distribution and documentation of individual, pair or group 
work, with the accumulation of learner-generated resources leading to their 
prospective use in subsequent activities. 

Communication, cooperation and collaboration, though sometimes regarded 
as synonymous (especially as regards computer-supported cooperation and 
collaboration – An et al. 2008), are the three processes to be separated both in 
terms of instructional design and technology used. As Lee et al. (2006) have it, 
the essence of communication is message exchange and information delivery; 
thus, Computer-Mediated Communication allows students to easily distribute 
information and resources to one another. Beatty and Nunan (2004), on the 
other hand, make a  clear distinction between the two remaining processes, 
pinpointing that cooperation requires that students work together, each 
striving to complete their part of a  task, but the aspect of negotiation of the 
outcome is not essential for successful task completion, which is characteristic 
of collaboration. As McInnerney & Robert (2004:205; cited after An et al. 
2008:67) have it, collaborative learning implies “working in a group of two or 
more to achieve a common goal, while respecting each individual’s contribution 
to the whole”. Still, the distinction between the two is not widely made, which 
means that many examples of activities and tasks labelled as cooperation fall 
under the above definition of collaboration.

Classification of Collaboration Tools 

The range of technologies for computer-mediated distant or in-class 
collaboration is almost unlimited, and basically any technology, either aiming at 
content creation, communication or testing, can be successfully implemented 
into a  collaborative task in one of its stages. Interactive technologies for 
virtual teamwork should allow teams to communicate, collaborate, and share 
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knowledge and information resources with other team members and beyond 
(Lee et al. 2006). 

The most traditional classification of technologies for virtual teaming could fall 
into asynchronous tools (e-mail, discussion boards, wikis, blogs, online word 
processors), where interaction is done with a delay, and synchronous tools (chat, 
audio/videoconferencing, MOOs, whiteboards), serving the goals of creating the 
learning context and mediating social exchange at the very moment. Another 
important distinction is the one into same time/same place, same time/different 
place, different time/same place, and different time/different place (Duarte and 
Snyder 1999; cited after Lee et al. 2006), where different technological solutions 
could be used to address these specific contexts. While interactive technologies 
might be classified in various ways as indicated in Table 1 below, the crucial 
distinction for the purposes of this paper is the one established by Chinowsky 
and Rojas (2003), namely into communication, cooperation and collaboration 
tools.

Table 1.	 Classifications of interactive technologies

Studies Technologies
Coleman (1997) Synchronous (desktop and real-time data conferencing, 

electronic display, video conferencing and audio conferencing)

Asynchronous applications (e-mail, bulletin boards, non-real-
time database sharing and conferencing, workflow applications)

Duarte 
and Snyder 
(1999)

Same time, same place (residence meeting) 

Same time, different place (audio conference, video conference) 

Different time, same place (chat room, bulletin board) 

Different time, different place (e-mailing, voice mail message)

Bonk, Medury 
and Reynolds 
(1994)

Electronic mail and delayed messaging tools

Remote access/Delayed collaborative writing

Real-time dialoguing and idea generation tools

Real-time collaborative writing tools

Cooperative hypermedia

Chinowsky  
and Rojas (2003)

Communication technology

Cooperation technology

Collaboration technology
Source: After Lee et al. 2006:20.
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To start with, communication technologies focus on message exchange and 
information delivery. These allow students to easily distribute information 
and resources, thus assisting virtual teaming in its part. On the other hand, 
cooperation technologies, such as a  forum-style discussion board or team 
file space, according to Lee et al. (2006:21), “feature technical advances 
over communication technologies”, allowing their users to focus on utilising 
information transmitted and developing ideas and solutions in response to team 
tasks. Finally, collaboration technologies, with their multiple modes of delivery 
(e.g., graphic-textual in whiteboards or audio-textual in audio conferencing), 
aim at providing real-world work situations and experiences, and supporting 

“the emotional flow of teamwork process” (Lee et al. 2006:21). 

Even though communication, cooperation and collaboration tools are essential 
in online collaboration projects, one needs to carefully consider production 
tools as well, which enable user authoring of digital materials of various kinds 
(text, picture, audio file, video, multimedia presentation, self-study Java-script 
quiz). Much of telecollaboration actually relies on the production of digital 
artefacts by telecollaborators locally, and then exchanging them to stimulate 
discussion, response or further authoring. Once considering the taxonomy of 
production tools, for a change, one can distinguish the following: 

•• office applications: word processors, spreadsheets, presentation software, 
databases;

•• web publishing tools: word processors, webpage editors, HTML editors, 
blogs, wikis; 

•• multimedia recorders: audio editors such as Audacity, http://audacity.
sourceforge.net; video editors such as VideoGet, http://nuclear-coffee.
com/VideoGet or Total Video Converter, http://www.effectmatrix.com/
total-video-converter/;

•• multimedia editors: Windows MovieMaker, image editors like GIMP, 
http://www.gimp.org; audio editors such as Audacity, http://audacity.
sourceforge.net;

•• multimedia self-study quiz making tools: HotPotatoes, http://hotpot.uvic.
ca; SpellMaster, http://www.spellmaster.com. 

As O’Dowd and Eberbach (2003) note, the use and combination of different 
communication and production tools can offer teachers and learners various 
advantages. Thus, for instance, videoconferencing enables students to see and 
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speak to their partners in real time, thus making use of paralinguistic features 
and non-verbal communication, while MOO’s or discussion boards provide 
unrestricted access to interaction transcripts, facilitating reflection and further 
study (O’Dowd and Eberbach 2003). In this way, the selection of tools should 
not only take into account the characteristics of the specific task designed 
for a  computer-mediated collaborative session, but also planned follow-up 
activities.

Thus, the function specification of technology is to be determined by the 
instructional viewpoint, taking into account the nature of team tasks and 
the specific skills, needs and abilities of a  given group of students. As Lee et 
al. (2006: 17) note, successful virtual collaboration “depends on the balanced 
integration of technologies and pedagogical activities”, and the decisions on 
the specific tools and their features to be exploited in the language classroom 
naturally influence the virtual team’s processes and performances.

At this point, it is necessary to emphasise the primary role of cognitive, 
pedagogical, language and intercultural aims over computer objectives, as 
technology only creates conditions for the accomplishment of these types of 
aims, not constituting an aim itself. On the other hand, it is by getting to know 
the opportunities offered by contemporary ICT tools that one can formulate 
the above-mentioned aims in a way that will be appropriately challenging for 
learners. 

Collaborative Technologies Used in eTwinning Projects – 
Reflection and Analysis

In order to reflect on the most popular technologies used in eTwinning projects, 
a  close analysis of Polish partnerships in the years 2005-2008 has been 
undertaken. It is interesting to observe trends in the use of both communication 
and production technologies, as well as reflect on the factors behind the 
distribution of those in registered eTwinning partnerships. It is especially 
important to trace the implementation of Web 1.0 technologies, in order to 
contrast these with their corresponding Web 2.0 tools. 



78

FIGURE 1. Technologies used in 2005 Polish eTwinning partnerships

Source: Gajek 2005:115.

The 91 partnerships registered in the year 2005 varied a  lot in terms of 
technological sophistication (see Figure 1 below). Not surprisingly, e-mail was 
used as a  communication technology in almost all partnerships, much more 
often than a forum (21 projects), audio- and videoconferencing (12 both), with 
very scarce use of other collaboration tools, such as traditional chat (2 projects) 
and Web 2.0 blogs (3 projects). In terms of production, computer presentations 
were used as the basic multimedia materials, integrating video, pictures and 
drawings (66 projects). Quite a few partnerships culminated in the creation of 
a webpage (53), while much less work was done in the area of audio authoring 
(21 projects focusing on mp3s and only one using podcasts).

Out of around 500 partnerships registered in 2006 (Gajek 2006), e-mail was 
still the predominant communication tool (438 occurrences as opposed to 178 
projects using chat, 110 projects using forum or around 60 projects using both 
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FIGURE 2. Technologies used in 2006 Polish eTwinning partnerships

Source: Gajek 2006:61.

video- and audio conferencing). In terms of production of digital materials, web 
publishing was used in the overwhelming majority of projects (more than 400), 
followed by PowerPoint and picture/drawing reported in 354 projects. Also 
great popularity was entertained by video production (294), much greater than 
audio mp3 authoring (94).

The 2007 eTwinning evaluation (Gajek 2007), recording the picture by the end 
of June 2007, reported the total number of approved partnerships as 1,390. Out 
of these, the following technologies were most popular (Gajek 2007:80):

•• communication technologies: e-mail – 1,384, chat – 702, forum – 468, video 
conference – 254, audio conference – 184; 

•• production technologies: PowerPoint – 1,224, pictures and drawings – 
1,226, video – 994, web publishing – 756, MP3 – 293.

As reported by the European eTwinning database – NSS Desktop, out of over 
3,200 projects registered in Poland in the year 2008, almost all exploited e-mail 



80

as a communication tool (3,211 projects), with videos and images exchanged 
and computer presentations used as production technology for student output 
in an overwhelming majority of cases (2,971 projects altogether). Other 
communication tools were used much less often: chat and forums in 1,723 
and 1,265 projects respectively, videoconferencing in 592 projects, while 
audio conferencing in 394 projects. In terms of production technologies, web 
publishing started to lose its popularity (1,833 projects), however, it is not 
compensated for by other collaborative technologies as such wikis, blogs or 
online whiteboards (no matches). The use of a Learning Management System to 
monitor the progress of the partnership is indicated in 517 projects. 

FIGURE 3. Technologies used in 2007 Polish eTwinning partnerships
Source:  Gajek 2007:80.

Even though individual partnerships also reported the use of such Web 2.01 
applications as video sharing service (YouTube), podcasts, photo sharing 
service (Flickr), blogs or social networking tool (Facebook), the partnerships in 

1	  Web 2.0 is a new way of perceiving the Internet, empowering its users to contribute their own content to 
the Web without the need for programming knowledge (Dąbrowski 2008). Web 2.0 applications enable 
netizens to easily create and publish materials of different kinds virtually “at a click of a button”.
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general relied on well-established communication and production technologies. 
E-mailing, video and image exchange, as well as integration of these into 
computer presentations, have been the major focus of the partnerships over the 
four years analysed. On the other hand, it is interesting to note the decrease in 
the use of web publishing in favour of other tools; for instance MP3 production. 
Similarly, there is a steady rise in the use of Learning Management Systems, also 
when referred to using a brand name of the most popular product of this kind 
(e.g., “Moodle”). 

Over the years, the great majority of projects were fairly similar both in terms 
of the process (producing pictures, drawings and videos, exchanging these 
via e-mail) and product (PowerPoint presentations or webpages). The use 
of such familiar first-generation Internet technologies definitely gives both 
instructors and students a  secure environment to work in, but, on the other 
hand, widely established Web 2.0 applications would enable performing the 
same functions but with a considerably greater impact, adding a new dimension 
to a telecollaborative project. 

Collaboration 2.0 – Collaborative Tools for Second-
Generation eTwinning

Together with the widespread phenomenon of Web 2.0 being a  new way 
of perceiving the Internet as a  social space to be universally managed by 
Internet users with easy-to-use “Read-Write” applications, there has arisen 
a need for redefining the way technologies are selected for and implemented 
into eTwinning partnerships. Second-generation eTwinning (Gilleran 2009) 
provides users with more versatile communication and production technologies, 
exploiting them in dedicated TwinSpace, as well as promoting the integration of 
internal and external resources to ensure the smooth flow of the project. 

With a strong focus on using the language in communication in contemporary 
foreign language teaching, the need for more and more versatile communication 
tools has become obvious. Over the years there has been a steady process of 
development of technological solutions aimed at enabling teacher-student or 
student-student collaboration, both synchronous and asynchronous. One such 
example are wikis, classified by Godwin-Jones (2003) as a second-generation 
online collaborative environment, as opposed to first-generation asynchronous 
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tools (e-mail, discussion forums) and synchronous tools (text-based MOOs or 
instant messaging systems). As a production-oriented collaboration technology, 
wikis can be distinguished by the following characteristic features: 

•• they are a freely expandable collection of interlinked webpages, a hypertext 
system for storing and modifying information, where each page is easily 
edited by any user with a  forms-capable Web browser client (Leuf and 
Cunningham 2001);

•• both adding and editing content is done on an unrestricted basis, either by 
all visitors of a wiki or just invited users; 

•• generating webpages in a wiki can involve text, images, sound and similar 
media objects as well as hyperlinks to internal and external resources 
(Kolbitsch and Maurer 2006);

•• browser-based access means that neither special software nor a  third-
party webmaster is needed to post content (Schwartz et al. 2004);

•• low graphic use results in immediate posting of quickly loading webpages 
(Schwartz et al. 2004);

•• participants can be notified about new content by RSS feeds or e-mail alerts, 
and they review only new content, as well as are able to easily compare 
different versions of the same document (Schwartz et al. 2004);

•• modular construction means that wikis can be simple or complex to meet 
user needs and skill levels, easily expandable with additional pages, linking 
to multimedia resources, etc. (Schwartz et al. 2004). 

These particular issues make wikis especially suitable for web publishing, 
which is done at a click of a  button with no need for an external webmaster 
or file upload, especially in such contexts where the resultant product is not 
predefined but is going to expand in various directions. On the other hand, 
wikis might not be highly successful with younger or less proficient classes, 
due to technological minimalism, occasional need for HTML command use, 
unrestricted editing leading to ‘wiki vandalism’, dubious authority and content 
accuracy, and finally, lack of predefined structure (Angeles 2004). 

Another important area of collaboration which is indispensable in eTwinning 
projects is the authoring of documents, presentations, images, audio and video. 
With online office applications, such as Google Docs (http://docs.google.com), 
Zoho (http://www.zoho.com), AjaxWrite (http://www.ajaxwrite.com) or 
ThinkFree (http://www.thinkfree.com), work on documents or presentations 
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can have a truly collaborative character, joining the aspects of communication 
and production due to the following functionalities: 

•• online work and document storage enabled without any installation, from 
anywhere one accesses the Internet and with no regard to the platform 
used (Ericson 2007);

•• several users working together on a selected digital product using different 
computers, either in real-time (synchronous editors) or with a  delay 
(asynchronous editors) – Good (2008);

•• identification and tracking of individual contributors, live chat, mark-up 
and annotation, co-editing, version tracking and comparison (Alexander 
2006). 

For second-generation eTwinning projects, online office applications will 
provide opportunities for remote co-authoring of files of various kinds, with 
the process recorded from the start to the end, flexibly managed and reverted 
whenever needed. There can be occasional inconveniences in the use of Office 
2.0 tools, such as limited formatting options, lack of support for creating 
styles, columns, bookmarks and tables, often cluttered interfaces, insufficient 
provisions to guarantee privacy and sometimes inadequate compatibility with 
offline solutions. Provided that such inconveniences are minimised, online office 
applications may be a viable solution for both text and multimedia collaborative 
authoring. 

As opposed to the tools described above, which are more production-oriented, 
Web 2.0 also redefines communication technologies by enabling multimodal 
interaction in a  variety of patterns. Apart from the characteristic features 
of standard conferencing tools, online whiteboards (also termed ‘screen 
annotation software’) add an important visual channel to the communication 
context. With the display space visible to all members of the class and flexibly 
managed by the teacher and/or students, they can be used to enhance the 
message and give an additional dimension to the instruction by using visual 
appeal. Displaying websites, pictures, drawing elements, writing straight on the 
whiteboard or highlighting parts of text, can all help to focus students’ attention 
on the task and facilitate comprehension. 

Short-term collaborative activities, such as brainstorming, task feedback or 
peer correction, might be easily managed by such online whiteboarding tools 
as Groupboard (http://www.groupboard.com); Thinkature (http://www.
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thinkature.com/); Imagination Cubed (http://www.imaginationcubed.com/
LaunchPage), Dabbleboard (http://www.dabbleboard.com/) or Twiddla 
(http://www.twiddla.com/). The drawing capabilities (freehand, line, empty 
rectangle and ellipse, fill colour choice and line thickness), pointing and marking 
(real-time/laser pointer, arrow-pointer, highlighter-emphasiser, numbered 
marker, marker with preset symbols, spotlight), text addition and deletion 
(text tool, individual/global eraser). importing/exporting a picture/screenshot, 
saving/loading/hiding/displaying annotations, and interacting in text/audio 
with multiple users, all allow boosting productivity of classroom presentation 
and practice similarly to the stationary Interactive Whiteboard. 

On the other hand, online whiteboards provide equal interaction opportunities 
to all invited students, be it locally or remotely, which means that work on the 
display space can be truly collaborative and learner-centred. It is even more 
visible in free Web 2.0 conferencing solutions, which, apart from standard 
exchange of text and audio, also enable a whiteboard space to upload documents 
and websites, add textual and graphic input and discuss the input in a public 
or private chat/audio conferencing space. Certain tools need to be credited for 
some additional features here: WiZiQ (http://www.wiziq.com) for recording the 
entire collaborative sessions to a single file for subsequent retrieval, DimDim 
(http://www.dimdim.com) for sharing documents, websites or current screen 
with text-, audio- and one-way videoconferencing, and VoiceThread (http://
www.voicethread.com) for easy addition of voice comments to graphic elements 
uploaded (e.g. pictures or websites).

Conclusion

eTwinning partnerships can be realised according to various levels of online 
interaction: communication; which focuses on information exchange and 
message delivery, cooperation; where partners contribute their shares to the 
final product, and collaboration; in which it is negotiation over individuals’ 
contributions which leads to the success of a  project. As the analysis of the 
technologies used in 2005-2008 partnerships registered in Poland indicates, 
eTwinning 1.0 projects used largely communication technologies of e-mail, 
forum and chat, with much lesser use of audio- and videoconferencing, as well 
as production technologies of word processor, presentation software, videos, 
images and pictures. 
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Together with the advent of Web 2.0 and a  whole array of applications 
facilitating multimedia content authoring and multimodal communication, 
eTwinning 2.0 features new opportunities in terms of collaboration. Both text-
based collaborative technologies such as wikis or online word processors, as 
well as graphic tools like online presentations, screen annotation applications 
and whiteboards, can give a new dimension to the project. It seems the future 
should see greater inclusion of more versatile collaboration tools in a greater 
number of projects.
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Introduction

As we live in an era of advancing globalisation, the world becomes increasingly 
flatter whilst it does not cease to be a complex place where the inflated political, 
economic and social problems do not always respond to ‘treatments’ which avail 
of modern technology (Friedman 2006). The ‘global village’ metaphor (McLuhan 
1962, McLuhan 1964) becomes more and more fitting in describing our reality. 
The role of supranational organisations and corporations is continuously 
growing whilst European integration is progressing, albeit not without any 
latent difficulties. For several years, Poland has also been seeing the benefit 
and also bearing the consequences of this complex process. Hence few people 
today doubt the fact that international cooperation in the modern world is no 
longer an option but a necessity. This refers to all fields of political, economic 
and social life. Education at all levels is no exception. On the contrary, it is the 
young people who have the greatest chance of benefiting from different forms 
of cooperation. Various studies prove that we easily assimilate new, difficult and 
abstract concepts only to a certain age. Even Polish popular proverbs rightly 
observe that ‘what Johnny did not learn John will not know’ and ‘as the twig is 
bent, so grows the tree’, lending credence to the old adage that proverbs are the 
wisdom of nations.

The European Union does not decide about the details of the individual member 
states’ educational systems. However, it does pay great attention to the quality, 
availability and adequacy of education. Raising education levels is specifically 
mentioned in the Treaty of the European Union. At the higher education level, 
the ‘Bologna declaration’ is being implemented and an important effect of the 
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Bologna process is that it stresses the role of student and teacher mobility. 
Cultural and scientific exchanges are strongly supported within various actions 
and programmes, with eTwinning being one of the many examples of this.

This paper has been produced in an attempt to prove the significance and 
relevance of the cooperation that is being developed through eTwinning in the 
scope of mathematics and natural sciences. The author will undertake to prove 
that these projects are in perfect correspondence to the European Union’s 
development goals.

First, however, it is necessary to answer the question as to why a  higher 
education institution (HEI) staff member should be interested in programmes 
aimed at school pupils and not university students. This is a  reasonable 
question, especially given that there are a  great many programmes for the 
latter. Nonetheless, the answer is simple: today’s pupils are tomorrow’s 
students. Unfortunately, the new years of students display increasingly weaker 
preparation for taking courses in exact sciences and polytechnics. The problem 
is serious enough to have made many higher education institutions introduce 
remedial courses for first-year students or ‘zero years”. An example of these is 
comprised by the courses which have been planned in a project implemented 
by Warsaw University of Life Sciences with the assistance of the European 
Social Fund as part of the Human Capital Investment Operational Programme 
4.1.1: Strengthening the Educational Potential of Higher Education Institutions. 
Some HEIs establish and support special academic upper secondary schools 
(or even lower secondary schools) in the hope that they will educate a  new 
valuable generation of students. Such schools operate in many Polish towns 
and cities, for example in Warsaw, Olsztyn, Toruń, Nowy Sącz, Częstochowa, 
Chojnice, Krakow and Płock. It is worth mentioning that the teaching of school 
children by eminent scholars, scientists, professors and university teachers has 
a  long and praiseworthy tradition in Poland. It is enough to mention Wacław 
Sierpiński, one of the founders of famous Polish School of Mathematics (also 
known as the Lviv-Warsaw School) operating in the inter-war period (1919-
1939). In the years 1904-1905, Sierpiński taught mathematics and physics at 
no. 4 Lower Secondary School for Girls in Warsaw and, having earned a Ph.D. 
in 1906, worked as a  teacher at several private secondary schools in Poland. 
Working as a professor at the Warsaw University in the inter-war period, he 
wrote several school textbooks together with Stefan Banach, probably the 
most eminent Polish mathematician with international renown, who was 
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a professor at the Lviv University, and Włodzimierz Stożek, head of the Chair of 
Mathematics at the Lviv Technical University. Also Alfred Tarski, an outstanding 
mathematician and logician who held the post of professor at the University of 
California in Berkeley, was a  teacher at Stefan Żeromski Secondary School in 
Warsaw before WWII.

eTwinning and the Lisbon Strategy

Twenty years ago, in 1989, the end of history was announced (Fukujama 1996) 
in relation to the victory of capitalism and the liberal democracy system. It has 
turned out that this provocative thesis was not a  correct diagnosis. Despite 
a relatively calm political situation we are currently witnessing fierce economic 
competition which uses modern technology as the basic weapon. Both the 
USA and the Far East Asian Countries (Japan and South Korea) are investing 
heavily in the development of science (in particular, basic exact sciences that 
can be directly transposed to actual applications) which is the driving force of 
technological advancement. The European Union responded to the risk of being 
left behind and marginalised with the Lisbon Strategy, a document accepted by 
the European Council in Lisbon, March, 2000 (Dossier 2009). The ambitious 
goal of this initiative was to transform the EU, within ten years, into a dynamic, 
competitive and knowledge-based economy that generates new employment 
and is capable of sustainable growth, in addition to ensuring social cohesion 
and consideration for the natural environment.

The tool which was meant to be used for implementing this strategy was to 
comprise of innovativeness and the results of scientific research, whilst the 
consequences were meant to entail the outdistancing of the USA in economic 
development and the transformation of the EU into a world economy leader.

Unfortunately, the first five years were wasted. Not only did we fail to catch up 
with the USA, but the gap further expanded. In 2005, the ‘second dealing’ of 
the Lisbon Strategy was started. It seems that the initial failure led to proper 
conclusions. One of them is the fact that education-related issues should be 
perceived in a systemic way – from the perspective of the whole economy, whilst 
educational reforms must take into account the economic reality.
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The objectives and tasks of the eTwinning educational programme fit in well 
with the principles of the Lisbon Strategy (Gajek 2007, eTwinning 2009). At 
the heart of the programme is the application of modern information and 
communication technologies, i.e. the internet, computers, software, digital 
cameras etc, to establish cooperation between ‘twin’ schools in various EU 
countries (including Iceland, Norway and Turkey).

The wide application of electronic media significantly facilitates communication 
between collaborators and enables the quick making of acquaintances and 
contacts that are often impossible to make using traditional channels. Not 
only does this provide for an effective exchange of information and education 
materials, but also makes it possible to develop them together. Undoubtedly, 
this also leads to the enhancement and diversification of the pool of teaching 
methods and techniques that teachers can take advantage of.

The programme’s international character exacts the use of foreign languages, 
both among teachers and pupils. Pupils have the opportunity to quickly put into 
practice the language material they learnt during classes, whereas teachers are 
given an extra stimulus to becoming fluent in a foreign language. This is a skill 
which is still not fully appreciated, despite the obvious benefits it entails.

Due to the fact that involvement in the programme requires the use of the 
existing infrastructure, as schools are not given money to buy computers, this is 
a good exercise in resource management, creativeness and perspective thinking. 
These are features that are desired in any job and circumstances. Hence active 
participation in eTwinning provides both pupils and teachers with some good 
training prior to facing more complex challenges.

Popularising Mathematics and Science-Related Subjects

In order to have any hope for the success of the Lisbon Strategy it is necessary to 
definitely enhance pupils’ interest in mathematics and science-related subjects 
at all levels of education. In this section the author will focus on issues related 
to the popularisation of mathematics and physics. To an extent the effects 
of this can also be generalised and adapted to natural sciences. It should be 
emphasised that the low interest in exact sciences at schools is not a typically 
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Polish problem, but one that many countries (not only in Europe) have to deal 
with.

Mathematics is a  fundamental science. Not only because of its numerous 
applications, but also, and perhaps primarily, due to the fact that it trains 
and develops logical thinking skills. Physics, on the other hand, is a  science 
concerned with the fundamental principles that govern the Universe, and 
forms the basis of a variety of disciplines; engineering for example. From late 
Antiquity throughout the whole Middle Ages, logic (i.e. dialectics), grammar 
and rhetoric formed part of the Trivium. Concurrently, geometry, arithmetic 
and astronomy (i.e. physics), together with music, formed the Quadrivium. 
It was not possible to begin advanced legal, medical or theological studies 
without having first obtained a diploma in these ‘seven liberated arts’ (Wolski 
2007, Manteuffel 2008). At present, mathematics and physics are among the 
least popular subjects. What is more, year by year the number of contact hours 
allocated to these subjects is decreasing. Many problems stemmed from the 
regrettable decision to remove obligatory mathematics from secondary school 
final exams. This edict has now fortunately been revoked and the reinstatement 
of the mathematics examination in Polish schools is a step in the right direction.

If we examine the various forms of propagating and popularising knowledge, 
we can see that paradoxically mathematics and physics seem to be in the lead. 
Olympiads in these subjects have been organised for years. The Mathematical 
Olympiad was the first subject Olympiad organised in Poland in the school 
year 1949/1950 at the initiative of the Polish Mathematical Society. Shortly 
after, in 1950, the Polish Physical Society initiated the Physics Olympiad. Both 
contests continue to be regularly organised and were used as a model for other 
Olympiads in practically every subject that is taught at upper secondary school 
level. With time, international versions of both the Mathematics and Physics 
Olympiads emerged. The first International Mathematical Olympiad was held 
in 1959 in Romania and the first International Physics Olympiad was held in 
1967 in Poland. These, however, are exclusive and not mass events; hence their 
unfortunately inconsequential role in stirring an interest in the two subjects 
among pupils who are not fans of the exact sciences.

There are, of course, less demanding forms of popularising mathematics 
and physics. For example, the International Maths Kangaroo Contest and its 
counterpart in physics, Lwiątko (Lion Cub) are considerably popular. There 
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is also the International Young Physicists’ Tournament, the First Step to 
Nobel Prize in Physics, and the European Union Contest for Young Scientists. 
Mathematics and physics are now present on educational websites and at mass 
events like the Science Festival and the Science Picnic. 

One may ask: “if it is so good, why is it so bad?” Without doubt, the mathematicians’ 
and physicists’ communities, despite comprising of few members and being 
quite hermetic, are strong and well integrated. This results from well-founded 
traditions and from the international esteem that surrounds the scientists who 
work in these fields. It is worth mentioning that the Polish Mathematical Society 
was formed in 1920, having evolved from the Mathematics Society in Krakow 
which was founded a year earlier. The Polish Physics Society was also established 
in 1920, shortly after Poland regained independence following World War I. 
However, all their activities are aimed at the lovers and enthusiasts of these 
subjects. Their objective is to discover young talent rather than to encourage 
the average pupil, who may often exhibit a degree of talent in maths and physics, 
but has a frame of mind and aptitude inclined more towards the humanities, to 
explore these fields. 

The author of this paper believes that eTwinning offers an excellent opportunity 
to reach the aforementioned pupils. This is due to its emphasis on using 
information and communication technology (especially if it is internet-
related), as well as the collaboration between peers from different countries. 
Apart from the obvious fact that through this programme pupils enhance the 
content of their knowledge, it is important that the process of acquiring it is 
seemingly concealed in the background and is associated with fun rather than 
‘swotting’. What is even more important is the fact that these projects develop 
pro-community and pro-education attitudes. Furthermore, the pupils become 
aware that subjects such as mathematics and physics do not have to be boring, 
in addition to having many fascinating applications in various areas of life. By 
participating in these projects pupils make these conclusions on their own and, 
consequently, these become an element of their own outlook that they have 
reached individually and not a ‘revealed truth’ proclaimed ex cathedra.

This thesis is confirmed by last year’s edition of the Competition for Teachers of 
Physics in which two projects were awarded second and third prize respectively 
(first prize was not awarded). The winning projects were Energie Alternatywne 



94

(Alternative Energies) and Tacy różni, a  to samo niebo dotyka naszych twarzy 
(We Are so Different, but the Same Sky Touches Our Faces).

SWOT Analysis of eTwinning Projects in Mathematics and 
Science-Related Subjects

A SWOT analysis is a popular way of quickly assessing the strategic situation of 
an object (i.e. business) or project (i.e. venture) based on a clear classification 
and arrangement of the information that the analyst holds about the given issue 
(Michalski 2009). It is one of the heuristic quality methods that make it possible 
to efficiently carry out a  preliminary assessment of a  situation by analysing 
four strategic factors: Strengths, Weaknesses, Opportunities and Threats. In 
the literature of the subject there are various approaches to interpreting these 
factors, in particular to the difference between strengths and opportunities, 
and weaknesses and threats. For the purpose of this paper we will accept an 
interpretation by which the strengths, i.e. the assets and advantages, and the 
weaknesses, i.e. flaws, shortcomings and barriers, will concern the present 
situation, whilst the opportunities and threats will relate to anticipated changes 
in the future, including the trends of these changes. It seems an interesting idea 
to perform a  SWOT analysis for eTwinning projects concerning mathematics 
and science-related projects. 

The strengths of the projects concerning mathematics and science-related 
subjects include, undoubtedly, the universality of the objects and processes that 
these projects deal with. This is coupled with the objectiveness of the methods 
used in their description and analysis. Despite the slightly limited freedom of 
interpretation, there are no discrepancies regarding the observed phenomena 
and their consequences. Conversely, the situation is not as clear in the case of 
the humanities and social studies. Exact subjects constitute the basis of the 
development of modern technology and this, in turn, is playing an ever increasing 
role not only in everyday, but also in professional life. The competencies in this 
field (the so-called ‘hard competencies’) are extremely important in the modern 
employment market. Another strength of the eTwinning projects is the great 
emphasis on the so-called ‘soft competencies’ which are sometimes referred to 
as psychological and social competencies, i.e. both personal and interpersonal 
ones. It is known that possessing appropriate formal qualifications alone does 
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not guarantee professional success, even if these are supported by extensive 
expert knowledge, indisputable practical skills or wide work experience 
(Smółka 2007). Due to the fact that eTwinning projects are defined to emphasise 
the role of independence, communicativeness and teamwork skills, in addition 
to releasing pupils’ creativity, enthusiasm and high motivation, they comprise 
an excellent exercise in acquiring and improving soft competencies. If one takes 
into account the necessity of simultaneously accumulating, deepening and 
verifying detailed knowledge, this is an ideal combination of training for both 
competence types.

The major weaknesses include the presently small, and, unfortunately, declining 
interest in exact subjects, with physics in particular. This is endemic throughout 
schools at all levels of education; from primary to upper secondary school. 
Another weakness is the insufficient command of foreign languages in both the 
pupils and the teachers of subjects other than languages. It is, to some extent, 
a paradox that the first weakness can be used as an important argument for the 
continuation of these projects. It is apparent that they provide opportunities (at 
least to a local extent) for changing these unfavourable trends and engaging with 
the next generation. The next weakness stems from the unstable legal regulations, 
such as those which manifest in frequent and not thoroughly considered 
educational ‘reforms’ and ideas. The problem is not the ideas themselves, but 
rather the lack of preparation for the consequences that they generate. A cause 
for concern is the lack of tradition of engaging in a  dialogue with the pupils 
during the teaching of exact subjects (and not only those). This is all the more 
distressing due to the fact that it is actually the exact subjects which produce 
a lower risk of ‘semantic misunderstandings’ and such a dialogue should end in 
a joint success. A related problem is the strong emphasis on individual learning 
and the depreciation or even the complete neglect of teamwork, with no tradition 
of pupils cooperating with each other or with the teacher during the learning 
process. The condition of school physical laboratories (and, to a great extent, 
chemistry laboratories) is another significant weakness. These have been 
practically eliminated, partially on the pretence of health and safety regulations 
and partially due to the lack of any sensible technical support. Unfortunately, 
this has not been compensated for with audiovisual aids, such as films that 
illustrate processes which are too dangerous to conduct in school conditions. It 
should definitely be stressed that teaching subjects like physics and chemistry 
only in the ‘text mode’ is completely destructive and effectively extinguishes 
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the pupils’ interest. Yet another weakness lies with the still prevalent cultural 
stereotypes, specifically those concerning gender. Girls are fairly often told from 
an early age that they are less predisposed to achieving good results in exact 
subjects than boys. Finally, one more weakness is the scarce employment of the 
possibilities offered by interdisciplinary teacher training. Despite the Content 
& Language Integrated Learning (CLIL) model reaching Poland there is still 
insufficient stress on foreign languages during the content studies and there is 
no mathematical or natural science content in the training of foreign language 
teachers.

The opportunities definitely include the resources which have been assigned to 
changing the existing status quo and the development of a list of degree courses 
promoted by the Ministry of Science and Higher Education (MNiSW 2009). Most 
courses on the list are polytechnical ones based on mathematics and science-
related school subjects. The development of technology is also an opportunity 
which features several aspects. First of all, technology facilitates the learning 
process of these subjects. It makes it possible to use visually attractive and 
contextually accurate multimedia visualisations and simulations of physical 
phenomena and processes. Furthermore, the availability of specific software, 
e.g. graphics and symbolic calculations software, allows pupils to conduct 
‘mathematical experiments’ in which they ‘discover’ various theorems on their 
own. Secondly, mathematics and science-related subjects comprise the basis 
of the development of technology. This means that without these subjects not 
only is it impossible to understand the material world that surrounds us, but 
it is also impossible to function in this increasingly technologically orientated 
world. Nonetheless, for many this is still not a sufficient reason to study such 
subjects as physics. Thirdly, modern technology facilitates experience sharing, 
cooperative problem solving, and the exchange of methodological experience 
in the teaching of these subjects between teachers who represent different 
educational traditions. It can be interesting and inspiring to observe how these 
different traditions affect the approach to the teaching of subjects that deal with 
universal phenomena which do not depend on a  cultural context. Finally, an 
opportunity can be seen in the burgeoning common awareness of the threats to 
the country’s future posed by the further growth of mathematical illiteracy. An 
example of this awakening is the reinstatement of mathematics as an obligatory 
final examination subject as of 2010.
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The main threats comprise of the ever-present ignorance and arrogance of 
many policy makers who do not perceive the lack of basic mathematical and 
physical knowledge as a problem. Indeed some even regard it as something to 
be proud of and often openly boast about their ignorance in this respect. This 
is a public fact which, combined with the often groundless declarations about 
the importance of mathematical and scientific education, leads to a cognitive 
dissonance. There are also no perspectives for a quick improvement of the level 
of either the content knowledge or teaching acumen of some of the teachers 
who teach the exact subjects. This is especially true in those institutions where 
these subjects are taught by teachers who are experts in more or less related 
fields, which is often a  necessity that stems from the employment structure 
imposed upon schools by the educational reform. Unfortunately, the constant 
lack of resources for laboratories, such as equipment, reagents, teaching aids 
and professional software undermines the teaching process and does not herald 
much promise for a quick change of this status quo.

Conclusion

The arguments presented in this paper, in particular the concise SWOT analysis 
above, lead to the explicit conclusion that eTwinning projects in the field of 
mathematics and science-related subjects are definitely worth continuing. 
It is these subjects that constitute the basis of the development of modern 
technology and a knowledge-based economy. Improving the competitiveness of 
the European economy, as planned in the Lisbon Strategy, requires a great effort. 
This is not simply about financial expenditure, but also about an educational 
effort. Without solid education in the field of mathematics and science-related 
subjects the effects of the Lisbon Strategy will remain on paper only, whilst the 
strategy itself will be worth less than the paper it was printed on.

The question remains: how to continue these projects to ensure the best 
possible outcomes? Undoubtedly, it is necessary to take advantage of the 
youths’ fascination with technological gadgets and innovations, especially ones 
of multimedia character, as well as their natural inclination to establishing 
contacts with peers who display similar interests. In this respect eTwinning 
is a  very good idea. It is also necessary to make contacts with school heads 
more effective. The teachers who are involved in eTwinning projects do not 
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receive any additional financial gratification. They are enthusiasts who enjoy 
community work and find satisfaction simply in working with young people. It 
is their commitment that makes Poland one of the leaders among the countries 
involved in this type of action (Gajek 2005, Gajek 2006, Gajek 2007). Therefore, 
the signals about some of the school heads’ lack of understanding and support 
for these initiatives is a  cause for concern. Perhaps it would be worthwhile 
to conduct some kind of promotional campaign aimed not only at pupils and 
teachers, but also at the school heads.

eTwinning projects in the field of exact sciences, which are the focus of this paper, 
make it possible to simultaneously achieve two outcomes. First of all, by taking 
advantage of attractive forms of presenting knowledge (mainly the internet and 
multimedia) and the youths’ natural interest in their peers from other countries, 
they stimulate an underlying interest in the exact subjects that form the basis of 
modern economy. Secondly, they naturally develop in young people the so-called 
‘soft competencies’ that are of great significance in the modern labour market. 
The nature of international cooperation also necessitates the improvement of 
fluency in the foreign language used to communicate with the project partners. 
The benefits of this to both pupils and teachers cannot be overstated.
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Introduction

In a world that is changing at an increasingly rapid rate it is difficult to imagine 
the challenges that young people will face in the nearest future. Only fifteen 
or so years ago, using the Internet was just a dream, whilst today it is difficult 
to do without it. Teenagers especially, albeit younger children too, display 
a great ease in acquiring new skills in availing of information technology. This 
opens completely new roads for communicating between people and for fast 
information transfer. Suddenly, the possibilities provided by the Internet make 
the world a  very small place. It is possible to send electronic messages and 
presentations in the form of photographs; it is possible to talk looking at one 
another on a computer screen and it is possible to find information which, not 
so long ago, was available only in encyclopedias.

4th National Forum of Preschool Education organized by Bliżej Przedszkola 
monthly on 1-3 April 2009 in Kraków gave its participants an opportunity to 
become acquainted with eTwinning and Comenius programmes. The first day 
of the Forum was devoted to Lifelong Learning Programme, i.e. international 
cooperation of preschools and schools as part of eTwinning and Comenius 
programmes. It could seem that children aged 3-6 cannot participate in 
European projects due to several reasons, to mention lack of Internet access 
at preschools. However, the presentation of good practice given by No. 5 Public 
Preschool from Głogów and Public Preschool from Pawłowice proved that 
European projects can, and in fact are implemented at preschools. Thanks to 
their determination and entrepreneurial spirit, the heads of these institutions 
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have gained support from local authorities who provided the preschools with 
required equipment.

However, access to modern information technology alone is not enough. What 
is also necessary is the involvement and creativity of preschool teachers and 
parents. European projects which are implemented in preschools can also be 
continued with parents at home. For preschool teachers working on these 
projects, the topics and methodology do not differ at all from conducting regular 
preschool education classes. It can be related to the additional development 
of the teachers’ and children’s foreign language competencies, computer skills 
and abilities to use the Internet. But what seems the most important is the 
overcoming of the teachers’ resistance to use modern technology in preschool 
education and convincing them that they are capable of communicating with 
their colleagues from other countries.

Using a Project in Teaching

Karpeta-Peć (2008:65) defines a project in a foreign language teaching context 
in the following way: “It is a form of open work during foreign language classes 
in which pupils develop their own communicative competence and are active 
without the direct guidance of the teacher, using materials which the pupils 
select on their own, whilst the scope of activities is determined at the planning 
stage and exceeds the time and spatial limits of a given class”. Hence a project 
may be continued by the pupils during their non-school time. Project work 
combines thinking with acting, as well as collaborating in a group. It connects 
to an everyday task and even stems from the pupils’ own interests. A project 
can last several hours, a week, a month or even a year. According to Karpeta-Peć 
(2008:65), small projects which take from 2 to 6 hours should be implemented 
in foreign language classes using information and communication technology 
(ICT). An important element of a project is the end product which may be in the 
form of a poster, album or film, a play, a game, a school newsletter or a model. 

The advantage of project work is the fact that it develops the pupils’ various 
skills: linguistic, cognitive, emotional, intellectual, social and organizational. 
Pupils who participate in projects take over part of the responsibility for 
their learning by choosing the project topic, setting its goals and forms of 
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implementation, assigning tasks to team members and evaluating the effects of 
their own work.

Working on a  project is one of the open activity forms during school classes. 
According to Karpeta-Peć (2008:75), the advantages of project work in foreign 
language classes are numerous, to mention the inclusion of real-life situations, 
the discovering of new areas of learning, the development of social and key 
skills, and learning for oneself (lifelong learning). Further benefits include 
the practice of self-reliance through independent goal setting; personal 
involvement; the consideration of cognitive, motor and emotional elements; as 
well as the identification and development of pupils’ talents and the support of 
cooperation.

Simple project work is mentioned in some of the curricula for foreign language 
instruction in preschool. Phillips et al. (1999) created a collection of projects, 
some of which are targeted at children aged from 5 to 9 years. As far as preschool 
children are concerned, it is not possible to implement projects that involve 
their mobility to project partners, because children at this age cannot travel 
without their parents. Moreover, text-based projects are not used because these 
children do not read or write yet. Therefore, these projects are mainly based 
on visual and audiovisual materials. They do, in fact, incorporate the written 
word, albeit in a much simplified form. Despite the fact that children at this age 
cannot read or write yet, contact with the written language contributes to their 
becoming accustomed with writing and enables its peripheral memorisation. 
Also, the assistance of teachers and parents plays a greater role than in the older 
age groups.

Information Technology in Preschool

The Internet has provided new possibilities in education. It can be used for 
communication, for finding information and for developing materials (Lewis 
2004:12). Żylińska (2007:128) includes projects involving e-mail exchanges 
and online forums in the group of Internet projects. There are educational 
portals and platforms which make it possible to avail of programmes that 
enable the recording of projects and the publication of materials. By using 
Internet cameras and communication software, students can talk to their peers 
in other countries. These are called “video conferences”. The platforms contain 



103

programmes which are installed on servers and which enable the sending of any 
content via the Internet, as well as giving insight into the process of developing 
specific products (Żylińska 2007:145).

Some programmes for teaching English in preschool quote websites where you 
can find methodology materials, lesson scenarios, song lyrics (and recordings), 
game descriptions and printable materials, in addition to competitions, play 
scripts, linguistic computer games and online libraries of animated books 
(Czekańska and Lipińska 2007:25). The advantage of projects which use 
information technology is the access to authentic materials which, in the past, 
were only available during visits to the countries in which the language being 
taught was used.

eTwinning has developed the following forms of exchanging information 
between the collaborating schools: TwinSpace and TwinBlog (www.etwinning.
pl/rejestracja_krok_po_kroku). TwinSpace is a  common area that connects 
the desktops of all the partners involved in an eTwinning project. It is a place 
where one can post all the materials from a project. TwinBlog is the “log” of an 
eTwinning project that is being implemented, a form of project documentation 
and also its website.

Below, in an excerpt from an interview with Ewa Kurzak, the Head of Public 
Preschool No. 5 in Głogów, answers to some questions about TwinSpace are 
presented:

Does “TwinSpace”, which is a part of the European portal dedicated to institutions which 
have already established partnerships, fulfil its role? Is it, in your opinion, functional? 

You can access TwinSpace from the user’s Desktop. The transparent structure facilitates 
navigation. One click on a link or icon is enough. Extremely legible navigation symbols 
were selected. After running on small icons with the cursor, information appears about 
the action you can take: add, delete, information about the user, etc. The pages display 
a friendly colour scheme which does not tire the eyes.

TwinSpace offers a  common forum, tools for publishing websites, the possibility of 
exchanging files and links, a  notice board, and internal message exchange system, 
a separate chat for all members, a common calendar and a resource library.

Within TwinSpace it is possible to create your own websites. The Administrators can use 
the Settings to add folders, subfolders, pages, forums and illustrations, as well as files 
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and file archives. We can change user information, descriptions etc. We can start a new 
thread on the forum and respond to the existing ones. The responses are arranged 
chronologically to facilitate the following of a discussion. You can edit and remove your 
posts. The calendar and notice board helps in the planning of our collaboration. We 
can make our resources available to other participants of the eTwinning activity (Kurzak 
2005).

eTwinning Projects in Preschools in the Years 2005-2009

The word “twinning” means the bringing together of twin institutions or related 
forms. In the case of eTwinning it means the connecting of twin schools via 
an electronic route. eTwinning projects began appearing in preschools in the 
second year of the programme’s operations. In 2005, Preschool No. 5 in Głogów 
was the first and only preschool to initiate a project in Poland. But in 2006, as 
many as 15 preschools became involved in project work using the new formula. 
Over the course of the past several years it is possible to observe a growth trend 
in the involvement of preschools in eTwinning projects (see Table 1). The lower 
number of preschools in 2009 results from the fact that many institutions begin 
their projects in September, whilst the paper was written in June 2009.

Table 1

Year Number of preschools Minimum children’s’ age
2005 1 5-6 years
2006 15 5-6 years
2007 30 5-6 years
2008 48 3-4 years
2009 25 3-4 years

Source: Author’s study.

The minimum pupils’ age has fallen from 5-6 years in the first years of 
implementing the projects to 3-4 years as of 2008. The preschools which have 
joined the group of those involved in eTwinning projects usually continue with 
further projects in the consecutive years. An example of this is Preschool No. 3 
in Zabrze which, since 2006, has been taking part in a number of projects, in 
some cases – several during one year. It also happens that there are several 
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preschools from one town working on such projects. For example, in 2006, 
three preschools from Tarnowskie Góry were involved in eTwinning projects, 
i.e.: Preschool No. 13, Preschool No. 9 and Preschool No. 1, whilst in 2007 there 
were four, i.e.: Preschool No. 22, Preschool No. 13, Preschool No. 5 and Preschool 
No. 1. The largest number of projects is implemented in smaller towns. As far as 
the large cities are concerned, the preschools involved in eTwinning included: 
Preschool No. 6, Preschool No. 31 and Preschool Pod Tęczą in 2007, Preschool 
No. 25 and Special Preschool in 2008, as well as Preschool No. 11 and Preschool 
No. 240 in 2009 in Warsaw; one preschool in 2006 and Preschool No. 106 in 
2009 in Wrocław; Preschool No. 152 in 2007 in Łódź; Preschool No. 97 and 
Preschool No. 34 in 2008 and 2009 in Gdańsk. This gives a total of 11 preschools 
from big cities out of all the 105 preschools which have taken part in eTwinning 
projects so far. The dominating language of the projects is English: out of the 
153 eTwinning projects in preschools, 93 were conducted in English. There 
are also projects in Polish or other languages, for example in Slovak, Spanish, 
French, German and Italian, as well as projects in which the participants use 
two or three different languages to communicate.

The topics of eTwinning projects in preschools usually relate to the preschool 
education curricula. The dominating titles concern holidays and festivities (24 
projects), fairytales (13), nature (12), Europe (10), friendship (7), music, poems 
and songs (6), games (4) and learning (3). As the projects continue into the 
consecutive years, the preschools progress from ones in which the children 
present themselves and their surroundings to ones in which the partner 
institutions implement similar tasks in their own environments and then share 
their productions and observations. This enhances the attractiveness of the 
preschool education curricula by introducing intercultural elements which are 
interesting and easy to grasp by the children because they include universal 
content related to the children’s everyday life.

Award-Winning Projects in Annual eTwinning 
Competitions

Annual competition entitled “Our eTwinning Project” is organised as part of the 
eTwinning programme to award projects that stand out in terms of creativity 
and innovativeness. Laureates of individual competition in the 3-6 year olds 



106

group are presented in Table 2. Apart from the competition, eTwinning projects, 
which have reached national or European standards, are awarded with quality 
labels; a National Quality Label (NQL) and European Quality Label (EQL). Table 
2 incorporates these labels next to the award winning projects. It is worth 
emphasizing that these are not the only projects that deserve a quality label. 
For example, a National Quality Label has been awarded to No. 48 Preschool 
with Integration Divisions from Zabrze for the project entitled Our Own Story 
Book (December 2007) and for the project entitled Let’s Give a Breath to Earth 
(June 2009); No. 17 Public Preschool from Jastrzębie Zdrój for the project 
entitled My Parents are the Best (May 2008) and for the projects: The Nature 
of 4 Seasons and Tales in Kindergarten (June 2009); No. 3 Public Preschool from 
Pyskowice for the project entitled Culture and Traditions in the Silesia Region 
(December 2008); Integration Preschool from Skwierzyna for the project 
entitled My Country, my Town (December 2008); No. 1 “Wesoła Jedyneczka” 
Preschool from Tarnowskie Góry for the project entitled Seeking in the Internet 
(May 2008); Public Preschool from Sonin for projects Enjoy Stories and Cultural 
Traditions and Festivities (May 2008). The two latter have also been awarded 
with European Quality Label in July 2008.

The eTwinning website (http://www.etwinning.pl/konkursy_polskie/nasz-
projekt-etwinning-v-edycja-2009) features the following assessment criteria 
for eTwinning projects: 

1.	 Project innovativeness and creativity,
2.	 Quality of jointly developed resources, 
3.	 Benefits for the participants from each of the partner schools, 
4.	 The project’s European dimension, 
5.	 Integration of the project in the curriculum, 
6.	 Method of communication and collaboration with the partner school, 
7.	 Project durability and the possibility of transferring it to another school, 
8.	 The use of modern technology available in the school (Więckowska 2008).

Project Description

The participants of the described project were the Public Preschool in Jodłówka 
(Poland) (www.pjodlowka.w.interia.pl), the Bowhouse Primary School 
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Grangemouth (United Kingdom) and Kindergarten Sinchec Trouan (Bulgaria). 
The partner countries sent each other fluffy toys which stayed at the preschools 
for a  year. The Preschool in Jodłówka was visited by Gregor the Teddy Bear 
from the United Kingdom and Dalgousho the Rabbit from Bulgaria, whilst the 
children from Jodłówka sent to their peers the teddy bears Peter and Paulo. The 
project title, A Star in My Pocket, was taken from the star which the toys had in 
their pockets. The stars were a symbol of establishing connections between the 
countries through European collaboration. The toys had their own passports. 
During their stay in the foreign preschools they took part in the tasks which 
were set for each month. This resulted in drawings, photographs and films 
which recorded the toys’ visits in the schools. The toys learned about life in the 
schools, the games and forms of working with the children, as well as taking 
part in all the major school events and celebrations. On weekends and during 
holidays they were taken home by the children to be introduced to their parents 
and siblings, to be shown their other toys and to spend some free time with 
them. The toys promoted the eTwinning programme in the towns in which 
they stayed by visiting local competitions and by accompanying the children 
on their outings to the cinema or museum. The concept of using the toy proved 
so fascinating to the children that they became really involved in the project, 
wanting to show their world to the toy that was their guest. On the other hand, 
they were also really interested in their toys’ impressions after their return 
from the partner countries. This enhanced the children’s imagination and gave 
them an opportunity to learn about new places and their peers who live there. 
It also helped the children take responsibility for providing the best hospitality 
to the toys from abroad.
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Table 2: Award-winning eTwinning projects in the 3-6 year olds age group

year
Name of the 
Institution

Partners
Age 

Group
Project Language

2005 No. 5 Public Preschool in 
Głogów
First place in the European 
competition in the digital 
resources for 5 - 12 year 
olds category

Spain 5-6 year 
olds

English

2006 No. 5 Public Preschool in 
Głogów
Laureate of Poland-wide 
competition in January 
2006
NQL 2006
EQL 2007 (June)

Spain 5-6 year 
olds

English

No. 3 Preschool in Zabrze
Laureate of eTwinning 
competition
NQL 2007 (May)

Portugal 5-6 year 
olds

English

2007 No. 5 Public Preschool in 
Głogów
First place 
NQL 2007 (May)
EQL 2008 (January)

Spain, Malta, 
the Czech 
Republic, 
Scotland,  
Romania

3-6 year 
olds

English

No. 3 Preschool in Zabrze
Second place ex aequo
NQL 2007 (December)

Italy 3-6 year 
olds

Italian

No. 13 Preschool in 
Tarnowskie Góry
Second place ex aequo
NQL 2007 (December)
EQL 2008 (January)

Slovakia 3-6 year 
olds

Polish and Slovak
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Project 
Duration

Project Topic Subjects Technology Used

one year Games and Learning Foreign languages PowerPoint, video, 
pictures, drawings, Internet 
publications, e-mail

one year Universal Values Foreign languages PowerPoint, video, 
pictures, drawings, Internet 
publications, e-mail

one year Natural Environment in 
Different Countries

Environment PowerPoint, video, 
pictures, drawings, Internet 
publications, e-mail

two years Little Explorers Computer science/
ICT, mathematics, 
science

Forum, MP3, PowerPoint, 
videoconferences, pictures, 
drawings, Internet 
publications, e-mail

one year Distant @nd Close, Little 
Europeans Get to Know 
One Another

Environment, history, 
traditions, computer 
science/ICT, visual 
arts, theatre, music, 
dance

PowerPoint, video, 
pictures, drawings, 
videoconferences, e-mail

two years Let’s Get to Know Better A multi-topic project: 
Environment, Europe, 
foreign languages, 
geography, 
history, traditions, 
computer science, 
ICT, mathematics, 
science, sports, 
visual arts, theatre, 
music, dance

PowerPoint, video, 
pictures, drawings, Internet 
publications, e-mail
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2007 No. 2 “Słoneczna Gromada” 
Preschool in Śrem
Third place 
NQL 2007 (May)

Spain 3-6 year 
olds

English

2008 No. 5 Public Preschool in 
Głogów
First place in the “Our 
eTwinning project 2008” 
Poland-wide competition
Second place in the  
European competition
NQL 2008 (May)
EQL 2008 (July)

Malta, Spain, 
Island, Great 

Britain, 
Lithuania, 

Ireland, 
Romania

3-6 year 
olds

English

No. 3 Preschool in Zabrze
Second place 
NQL 2008 (May)
EQL 2008 (July)

Italy 5-6 year 
olds

Italian

Public Preschool  
in Jodłówka
Third place
NQL 2008 (December)

France 3-6 year 
olds

English

2009 No. 5 Public Preschool in 
Głogów
First place 
NQL 2009 (June)

Malta, Spain, 
Romania, Italy

3-6 year 
olds

English

Public Preschool  
in Jodłówka
Second place 
NQL 2009 (June)

Great Britain, 
Bulgaria

3-6 year 
olds

English

No. 56 Przedszkole 
Samorządowe in Białystok
Third place
NQL 2009 (June)

Poland, Spain, 
Portugal, 
Bulgaria, 
Romania

3-6 year 
olds

English
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Source: Author’s study.

one year Culture, Traditions and 
Festivities

A multi-topic project: 
Europe, history, 
traditions, visual arts, 
theatre, music, dance

Chat, forum, 
MP3, PowerPoint, 
videoconferences, pictures, 
drawings, Internet 
publications

one year One, Two Buckle My Shoe Mathematics, 
preschool education

E-mail, Internet 
publications, PowerPoint, 
videoconferences, Skype, 
interactive whiteboard

3 months Tell Me a Story Polish, foreign 
languages, history, 
preschool education

E-mail, pictures, drawings, 
photos, PowerPoint, 
Internet publications

one year A Song for You Arts (music, visual 
arts)

Skype, e-mail, PowerPoint, 
pictures, drawings, photos, 
Internet publications

one year A Star in my Pocket Preschool education E-mail, Internet 
publications, PowerPoint, 
videoconferences, Skype, 
interactive whiteboard

one year Colours of Life Preschool education Skype, e-mail, PowerPoint, 
pictures, drawings, photos, 
Internet publications

one year Tales in Kindergarten Foreign languages Skype, e-mail, PowerPoint, 
pictures, drawings, photos, 
Internet publications
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Conclusions 
Taking part in eTwinning projects enables preschool teachers to exchange the 
methodology, ideas and solutions used in their work. The Internet is, in this case, 
a forum for sharing materials which can, on the one hand, be used in preschools 
in different countries and, on the other, provide the teachers with assurance of 
the universal character of their work, as well as the similar feelings and thoughts 
of their colleagues. Such an opening to the world is a new experience for many 
teachers from small towns and villages, helping them build their self-esteem 
and a sense that what they are doing is similar to the tasks performed in other 
countries. It also provides an opportunity to avail of the solutions developed 
by their foreign colleagues. The requirement to regularly post materials on 
the Internet induces regular work and thoroughness because the delivered 
products will be used by teachers from all over the world. Furthermore, the 
necessity to communicate in foreign languages encourages teachers to develop 
their linguistic competence.

Continued at home, eTwinning projects involve parents in the preschools’ work. 
The generation of people who have children in preschool age regularly uses 
computers and the Internet in their professional work. Hence they can assist 
the preschool teachers and children with their computer-related competence 
and help the children perform their tasks on computers. Consequently, 
parents become a part of eTwinning projects, are aware of what is happening 
in the schools and learn how to spend time with their children at home in an 
educationally valuable way. It is obvious that the more parents are involved in 
school life, the more they will identify with the school, whereas the children, 
seeing their parents’ assistance, will be more eager to take part in the eTwinning 
project tasks. This type of contact with the world can also suggest to the parents 
better ways to assist in the development of their children.

eTwinning projects promote the participating preschools and their regions. By 
enhancing the preschools’ educational offer they raise their competitive edge. 
They develop modern methods of collaborating with the environment and 
provide for the effective use of the available ICT resources. They also enable the 
acquisition of further resources to enhance the existing ICT facilities. Moreover, 
they encourage other institutions to become involved in eTwinning.

The children who take part in eTwinning projects discover their own culture and 
learn to present it to their peers in other countries. They become open to other 
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cultures and are capable of identifying the similarities and differences. They 
also learn to accept cultural diversity. By using ICT they hold virtual meetings 
with their friends from abroad whilst improving their ICT-related skills. All this 
makes preschool classes more attractive and better adjusted to the changing 
needs of children in preschool age. As they observe how their peers from the 
partner schools work on the same topics they can enjoy the similarities and 
become interested in the differences that result from the different climates, 
natural conditions and customs. It should also be remembered that by contacting 
schools in other countries they develop their communicative competence in 
foreign languages. The exchange of materials is, in fact, conducive to making the 
children sensitive to the existence of other languages in general. The children 
become aware of the fact that people speak different languages. And finally and 
most importantly, the eTwinning children have fun as they learn.
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With the growing popularity of eTwinning projects it is a worthwhile endeavour 
to utilise these to promote the Polish language and culture. This section will 
identify the aspects and areas which are worth presenting and the advantage of 
using the mother tongue in the projects undertaken. It will also show Poland’s 
international significance today and in the past, as well as furnishing examples 
of the country’s extensive cultural, historical and natural assets, which are 
worth emphasising in contacts with foreign partners. Methods of presenting 
the Polish culture and language can also be used in other projects to promote 
other languages.

Year by year, the popularity of eTwinning is increasing; especially in Poland. More 
and more teachers and educators are realising the advantages of establishing 
cooperation with partner schools across Europe. The communication 
possibilities offered by the latest technology eliminate the impact of time and 
space, providing children and youths with unprecedented opportunities to 
learn even more about the world and study in the best possible way, i.e. through 
action and experience. Pupils, in agreement with their teachers, are involved 
in the selection of their eTwinning project topics. This gives them a  greater 
sense of responsibility for their projects and makes them more committed to 
working on them. As they do so, they can develop their interests and deepen 
their knowledge in chosen areas, as well as share this knowledge with others. 
In a  sense, the projects become a  supplement and extension to the selected 
contents of school curricula (Gajek 2007).

Dominika Bargieł

eTwinning Projects in Polish as an 
Example of Promoting the Native Language
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Significance of Polish Language

Despite the prevalence of the English language, both in communication and in 
eTwinning projects, the significance of Polish in the CEE region and in Europe as 
a whole should not be ignored. It is worthwhile to undertake projects in Polish 
as the only or accompanying language, to establish contacts with schools where 
Polish is taught. This allows users to take advantage of linguistic similarities 
or to introduce basic expressions which are required in communication, even 
if English is also used. There is no reason to resign from a project for the sole 
reason that Polish seems hardly known or difficult to foreigners. The popularity 
of Polish among this group is rising and one should also remember the 
numerous emigrants living abroad. Furthermore, the requirement for Polish 
language tuition and proof of its command with international certification has 
been confirmed by the appointment of the Commission for the Certification 
of Polish as a  Foreign Language by the Minister of National Education in 
1999, and the implementation of Polish language certification in compliance 
with European standards in 2004. The latter year was also when the first 
examinations were conducted and it is worth stressing that these were attended 
mainly by foreigners with a significantly smaller share of people of Polish origin 
(Miodunka 2005:51).

The recent years have seen a  dynamic development of the Polish language 
glottodidactics: there are more and more textbooks, teaching aids and 
multimedia courses. In addition, increasing numbers of private language 
schools are including Polish as a foreign language in their curriculum. During 
conferences on teaching foreigners, Polish language teachers exchange their 
observations and experience regarding teaching methods and outcomes. The 
popularity of semester-long, intensive or summer courses, as well as the 
considerable number of Erasmus students staying in Poland proves the growing 
interest in the Polish language and culture. From another perspective, more and 
more Polish people are leaving the country to settle permanently or temporarily 
in other European states. This affects the rise in the number of schools where 
Polish is the language of instruction or where extracurricular Polish classes 
are offered. It should also be emphasised that many companies are opening 
their branch offices in Poland and the staff members who are transferred as 
the result of this (often with their families) learn Polish. Hence, the motivation 
of those who are learning our language is changing. In the past people learnt 
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it mainly for sentimental reasons (a Polish family or origins), whilst for some 
time now it has become more and more popular as one of the ‘exotic’ languages. 
Consequently, its value in the labour and the educational market is gradually 
increasing. It is therefore worth availing of these favourable circumstances to 
promote our language in various ways.

The Polish language combines the features of Slavic languages (in terms of 
meaning and the sound of individual words), in addition to the principles of 
Latin grammar and alphabet, which approximate it to many other European 
languages. By highlighting these features of the written and spoken language it is 
possible to emphasise both the common elements, as well as the distinctiveness 
of Polish. With the use of modern board or computer games one can introduce 
archaic vocabulary of universal (Greek or Latin) origin and that which is 
typically Polish, for example, the well-known chrząszcz brzmi w trzcinie... etc.

Polish Cultural, Historical and Traditional Assets

Foreigners will find Polish culture to be as interesting as the language. Our 
country is filled with sites that commemorate the diversified and vibrant 
history confirmed with a vast array of monuments and works of art. Another 
major attraction for foreign tourists are the local traditions and folklore 
which are strongly embedded in our culture. Poland has a  lot to offer in this 
respect, albeit that other Europeans have little awareness of this. Projects like 
eTwinning provide children, youths and educators with opportunities to learn 
about the Polish culture and language. In the future, this can be an excellent 
recommendation for Poland and its assets.

Foreigners perceive the Polish language as difficult one. It is best to present it in 
the context of our country’s dynamic history, including the most recent events. 
Poland is a big country in terms of area and population; one of the largest in 
the whole family of Slavic nations, and its impact on Central Europe has been 
and continues to be strong. It is definitely worth mentioning the shared history, 
during different periods, with Bohemia, Lithuania and Ukraine, as well as more 
remote countries like Hungary, Latvia and Sweden. Particularly noteworthy 
are the Royal Houses of Piast, Jagiellon and Vasa, as well as King Stefan Batory 
and all the relics related to the times in which they ruled. The presentation of 
similarities and common history can refer to aspects such as rulers, dynastic 



118

marriages and connections, territories and the merging of customs, languages 
and vocabulary that is typical for specific phenomena and areas of life. The 
advanced options of various software can be used to show how the borders of 
the First Polish Republic changed over time, how it extended its influence in 
Europe, how the Noble Democracy evolved and what wars Poland was involved 
in, including wars in defence of other nations and universal values. They can 
also be used to show the remnants of material culture that have survived to 
date, in addition to films or plays that visualise the concepts related to a given 
period.

Another period in our common, although not always uncomplicated, history 
that is worth highlighting is the Interwar Period (1918-1939) preceded by the 
efforts of various nations, for example the Czechs, Slovaks, Hungarians and 
Latvians, who, like the Poles, struggled to secure their countries’ sovereignties 
from various occupants. Poland’s recent history is also the source of particular 
pride. During the 1980’s, Poland once again led the Central European nations in 
their quest for independence by initiating political, social and economic changes 
and, most importantly, the democratisation process of the states in question. 
When presenting the outcomes of these efforts one can portray the profiles of 
distinguished Poles and their foreign partners in those times, as well as the 
specific vocabulary and symbols related to the transformation of the political 
system. Yet another breakthrough in our history was Poland’s accession to the 
European Union, which has provided a  new platform for establishing closer 
contacts with other countries.

Leisure and Recreation in Poland

Poland’s climate and natural assets constitute an indisputable advantage which 
is worth emphasising in projects combined with history (natural monuments) 
and traditions, as well as the specific features of uncultivated nature and the 
environment (national and landscape parks, the presence of the European bison 
and the stork). This subject area is also illustrated by specific vocabulary and 
dialects, in addition to local cuisine and agritourism facilities, as well as regional 
products; many of which have already obtained special EU certificates. In its own 
right, Polish cuisine is also becoming increasingly popular, whilst shops selling 
Polish food can be found in many foreign cities. The fact that it is worth focusing 
on this area of the Polish tradition was demonstrated by the participants of the 
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International Gastronomy project. Together with their partners from Slovakia 
they showed the intrinsic cultural assets of their countries and in this context 
promoted their local cuisines.

Sport is another noteworthy subject that provides an attractive topic for 
bilateral projects. One can successfully take advantage of the popularity and 
universality of children’s and youths’ interest in sport regardless of their 
country of residence. These projects make it possible to present the profiles of 
well-known Polish sports personalities and to relate to popular Polish pastimes, 
especially in regions and centres which are traditionally known for their 
traditions and connections with other activities; for example Zakopane. The 
profusion of folk art, as well as the prominent authors and artists associated 
with this town provide an excellent opportunity to present different varieties of 
the Polish language, both modern and those specific to different times in the past 
(for instance during the Young Poland period), in addition to some outstanding 
examples of painting and architecture. Of great significance is the fact that this 
is not an outdoor museum, but a living place and that several times a year it is 
the venue of renowned international highlanders’ folk contests and reviews.

Implementation of Projects in Polish

The young people who take part in the projects, supervised by their teachers 
or educators, work on the resultant assignments in stages. First they acquire, 
consolidate, and then select the knowledge that they wish to convey to their 
project partners. They learn how to obtain this knowledge from various sources, 
locations and specialist institutions, how to store it, and how to present it in 
an attractive way. This raises their national awareness, consideration for the 
language and form of communication. It also enables the youngsters to perceive 
civilisation growth as a continuous process, to identify with both their ‘small’ 
and general motherland, to discover the landscapes and natural assets of their 
own regions, to understand that the modern times result from various events 
in the past and that through our present activities we are creating the future of 
the next generations.

The advantages of taking part in these projects are therefore manifold. Learning 
through action is much more pleasant and more effective, whilst the will 
to present a  given subject area in the best possible way gives young people 
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motivation to be more inquisitive, thorough and imaginative. In the process they 
also build their own sense of identity and cultural affinity, as well as learning 
tolerance for that which is different and hitherto unknown, whilst providing 
their foreign friends with knowledge about Poland (Gajek 2005:7).

An additional benefit resulting from the aforementioned activities is the use of 
modern technology as a tool for accomplishing the tasks assigned. For children 
and youths who utilise technology from the youngest age and, therefore, 
quickly and intuitively learn the latest computer and internet applications, 
using the multimedia tools is an additional attraction and motivation. They 
learn how to use new software or internet tools somewhat incidentally and 
are driven by specific goals. As they acquire new knowledge and skills to use 
the new technology in order to accomplish their tasks they develop the habit 
of reaching for multimedia tools. This not only facilitates work, but makes the 
outcomes more attractive and easier to comprehend. The recording of digital 
films and being able to use materials that are available on the web significantly 
increase the learners’ involvement and notably affects their achieved outcomes. 
In a sense, the specific character of the new media exacts cognitive and artistic 
activity leaving no room for passive participation in classes. It is also significant 
that these are held in familiar and well-liked environments which the young 
people associate with amusement and leisure making them all the more 
enjoyable (Gajek 2005:8).

During the implementation of these projects pupils also find out that they are 
responsible for the contents which they convey and disseminate. To a  great 
extent, the image of Poland and the Polish people that their peers from the 
foreign partner school (and often their parents and friends) behold depends 
on them. This helps the forming of their sense of identity and, concurrently, 
a sense of shared responsibility for the way their country is perceived in Europe 
and all over the world. It also makes them aware of the considerable impact of 
communication content on the image of Polish culture (Gajek 2007:8).

The way in which the project participants present themselves and their town 
or region, and the way in which they tell others about their interests, passions 
and how they perceive the world is of significance. It may give them and their 
foreign friends an important impulse to learn more about Poland and its cultural 
or tourist assets. The friendships made during a project may lead to a visit in 
the partner country and the further dissemination of information about it; not 
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only among youths and children who did not take part in the project, but also 
among family members and friends. This form of promotion often seems more 
effective than large-scale advertising campaigns because it reaches a specific 
target audience. Also of extreme importance is the fact that the project is 
charged with positive emotions. This grants it greater credibility and enhances 
its overall value. 

The project offers additional advantages beyond the discovering of Poland by 
people who had not hitherto known it at all, or known it only a little. Another 
very important aspect of projects in Polish is providing the children of Polish 
expatriates with an opportunity of maintaining contact with their parents’ 
homeland, language and culture. The aforementioned political and economic 
transformations in the European Union and its old and new member states 
have resulted in growing numbers of Poles residing abroad for reasons related 
to education, employment or even mixed marriages. Immediately following 
their departure from Poland their priority is to learn the language of their 
present country of residence and often the use of their mother tongue becomes 
a secondary issue. By constantly using the second language it is only too easy 
to lose contact with the native one, especially in the case of young people who 
become used to living in the new country and quite often do not feel any urge to 
broaden their competencies in Polish. The peer and friend groups with whom 
they identify do not use this language and even at home it often happens that 
the only language used is that which is required for everyday communication; 
due to the reasons specified above. Even when expatriates defer to use of their 
native tongue it will be in its common form, which is lexically impoverished 
and often inaccurate grammatically. In this context eTwinning is an excellent 
opportunity to create a situation in which the expanding of one’s competencies 
in Polish is reasonable. Getting to know one’s peers from Poland, collaborating 
with them, exchanging experiences and opinions motivates these youngsters to 
expand their vocabulary and to work on their grammar and spelling. The shared 
project tasks keep them occupied and enable them to find out interesting things 
about their country of origin; as well as seeing it through their peers’ eyes, in 
contrast to knowing it only from their parents’ or grandparents’ perspective. 
The project participants develop both their receptive skills; i.e. listening and 
reading, as well as the productive ones; i.e. speaking and writing (Seretny, 
Lipińska 2005:17). Due to the variety of options available for communicating 
via the Internet, they can expand these capabilities to an equal extent. Verbal 
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communication is made possible with software like Skype, which features audio 
and videoconferencing facilities. Electronic correspondence and the creation 
of websites, blogs and reports, in addition to presentations, commentaries, 
bulletins and albums, enhances reading comprehension and the ability to 
individually write various types of texts. The multitude of forms affects not only 
the appeal of the project activities, but also the comprehensiveness of learning 
which is conducted. This occurs incidentally to some extent, and transpires as 
the participants work on their assignments.

For children and youths of Polish origin who were born abroad and who seldom 
visit their motherland, taking part in such projects is an excellent opportunity to 
learn about Poland, its culture, nature and traditions, as well as establishing an 
emotional connection with peers from partner schools and, consequently, with 
the country. In the future this may yield various outcomes, for example the will 
to visit Poland, the reading of Polish books and watching Polish films, theatre 
performances or television shows. It may also raise the motivation to learn the 
Polish language during extracurricular classes or ‘Saturday school’. Youthful 
passion and enthusiasm are great allies in this respect, whereas working 
outside the typical school routine will most certainly stimulate pupils’ activity.

Good Practice Examples

The projects which have been undertaken so far show how to promote Polish 
culture whilst concurrently widening one’s experience and knowledge of the 
culture of the partner countries.

Another distinct advantage of projects conducted in Polish is the opportunity 
to show the country’s natural and tourist assets; sites which are attractive due 
to their natural conditions and the appealing historic and cultural heritage. 
An example of this is A Walk in Europe, a  joint Polish and Lithuanian project 
from 2006, whose participants were to learn about the interesting, albeit little-
known, places and historical sites en route from Lubaczów to Vilnius (created by 
the Polish side) and from Vilnius to Lubaczów (created by the Lithuanian side). 
Interesting Places in the Neighbourhood was another Polish and Lithuanian 
project for children aged from 9 to 12 years. The goal of this was to describe 
and present the special and beautiful sites in the nearest area, to build a bond 
with the pupils’ region, and to affect their cultural identity. The project was an 
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opportunity to reflect on the historic and cultural wealth of the pupils’ home 
towns and to share their observations with peers from Lithuania. It is significant 
and noteworthy that Polish was declared as the sole language of the project.

Of similar importance was To Save Małopolska’s Repository of National Heritage 
from Being Forgotten, which was a  project conducted with young Bulgarian 
partners. Similarly to the aforementioned projects it focused on presenting 
the nearest area and the region with particular emphasis on the history of the 
province, its typical folklore, attractive sites and historic monuments, as well as 
the profiles of interesting people connected to the Małopolska Region.

The Polish and Slovakian project Different Countries, One Nature focused mainly, 
albeit not exclusively, on natural and environmental aspects and included the 
exchanging of experience and observations related to the natural environment 
of the neighbourhood and ecology issues.

The focus on presenting to project partners and familiarising them with Polish 
culture, traditions and customs is yet another aspect of the activities which have 
been undertaken. An example of this is A Cultural Corner of Poland and Lithuania, 
a  project concerned with learning about Polish and Lithuanian culture. The 
pupils’ objective was to create some websites containing presentations of the 
given country’s customs and traditions, enhanced with quizzes, puzzles and 
drawings to consolidate the new information. The project priority was to learn 
about the culture and history of the partner countries and the major characters 
representing these areas. Using ICT (Information and Communication 
Technology) tools it was possible to make the young people from Lithuania 
familiar with various elements of our country’s history and culture, whilst 
Polish pupils extended and supplemented their own knowledge in this respect.

In Let’s Play Together, children learnt about not only the culture and traditions, 
but also about the music of the partner country. This joint Polish and Spanish 
initiative was also an opportunity to develop and consolidate the young people’s 
musical skills. This was accompanied by the promotion of Polish music which 
made the image of Polish culture more complete.

The goal of many projects is to enable young people to get to know each other 
and to learn about the environments in which they live. This was the case in 
the Polish and Slovakian project called Neighbours across the Balk, which gave 
pupils the opportunity to share information about each other, about their 
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interests, dreams and plans for the future, as well as giving current information 
about their towns and regions. They also presented their regional traditions 
and tourist attractions. The goal of this information exchange was to organise 
a Project Partner Day at the schools and to present the information obtained 
through the project to a wider audience. Thus the promotion of Poland reached 
not only the pupils and teachers who were involved in the project, but also the 
remaining school children and the invited guests.

The Polish and Czech project Let’s Get to Know Each Other was also aimed at 
making young people familiar with the lifestyles, interests and views of their 
peers from the partner schools. The pupils talked about their families, schools, 
passions and their home towns. This gave them the possibility to get to know 
each other and to share their personal experiences and observations. Principally, 
however, they could tell their Czech friends about Poland and the place in which 
they live. Similar goals were assigned to the Virtual Friendship project conducted 
by partner schools from Poland and Slovakia. The pupils were to collect and 
present information about their regions and local traditions as well as identify 
any similarities between the two countries. As they shared their personal 
experiences and impressions with their peers they also, somewhat incidentally, 
learnt the principles and techniques of journalism. The identifying of common 
features, whilst being aware of the cultural differences and distinctiveness, is 
one of the major advantages of these projects. In any collaboration with Czech 
and Slovakian partners it is worth availing of the linguistic similarities and 
teaching children to communicate in Slavic languages.

Some of the initiatives focused mainly on developing language skills. One of the 
projects worth highlighting in this context was the Polish – English Language 
Learning Project for youths from Poland and Austria aged from 14 to 19 years. 
The basic aim was to improve language skills: Polish students wrote texts in 
English and sent them to their Austrian friends who corrected any mistakes 
and responded in Polish. Their responses were then corrected by the Polish 
participants. This was an opportunity to improve both sides’ writing skills and 
reading comprehension. Apart from the undoubtedly valuable language-related 
asset, the subject area of the texts was also of vital importance, as it concerned 
the young people’s everyday lives, their surrounding environment, and the 
broadly perceived cultures of their countries.
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It should be emphasised that projects of this type can already be implemented 
at preschool level. Our Friends from Fairytales, Stories and Legends. Children’s 
Pursuits in the Land of Fairytales was the title of a  project for very young 
participants (from 5 to 7 years old) from Poland and Germany. The children 
learnt about the characters from the fairytales, stories and legends of the 
partner countries. They made illustrations, staged shows, learnt songs and 
created albums about a  chosen character. Through this they learnt about 
some of the elements of their nations’ customs and traditions and shared this 
information with their foreign friends. They also shared their experience and 
found out about their nations’ systems of values. In addition, they learnt some 
basic phrases in their project partners’ language. This initiative shows that 
children can be taught how to obtain and disseminate information about their 
country’s culture and traditions from an early age. As they play they can be 
instilled with literary and cultural awareness.

Similar assumptions guided the initiators of the project Let’s Get to Know Each 
Other in which children from partner nursery schools in Poland and Slovakia 
were to tell each other about themselves and their neighbourhoods. Their 
involvement and the benefits which resulted from the project proved far more 
valuable than many other sophisticated educational methods and promotion 
campaigns. Hence it was not surprising that the stimulating of cultural 
awareness and the conveying of information about national and local traditions 
was also chosen as the Polish and Slovakian partners’ goal in the project Around 
the Nursery School and Town in 360 Days.

The above-described projects, especially those involving the youngest 
participants, prove that to join the eTwinning programme all that is required is 
the willingness to be driven by high motivation, appropriate commitment and 
enthusiasm, combined with perseverance and the will to engage in dialogue 
with foreign partners. The diversity of project topics, the use of numerous 
forms of communication and information exchange, as well as the involvement 
of children and youths of various ages and at different levels of educational, 
social and emotional development, reveal the multitude of possibilities offered 
by eTwinning projects. Furthermore, the examples of good practices indicate 
that engaging the project participants in a  variety of activities enables their 
comprehensive development and the concurrent improvement of selected 
competencies and capabilities.
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Encouraged by the positive results of the social interactions made by our 
compatriots abroad and those of the foreign politicians, businesspeople and 
tourists who visit Poland, we can, without any hesitation, contribute to building 
various bridges, both mental and material ones, between our homeland and 
the rest of the world. By participating in eTwinning projects we give people 
abroad the opportunity to learn about notable historic figures, for example 
Frederic Chopin, Maria Skłodowska-Curie and Henryk Sienkiewicz, as well as 
contemporary ones, for instance Tomasz Stańko, Aleksander Wolszczan and 
Czesław Miłosz. We can also convey to them various interesting facts about our 
natural environment and society.

Warm-hearted and family-loving by nature, we can add to our exchange offer 
certain cultural values that are becoming increasingly hard to find in the busy 
world of the 21st century. We hold the virtues of sharing and empathy in high 
regard. We welcome foreigners with open hearts and minds, intrigued by the 
world which they bring to us, whilst also having a  lot to offer to our visitors. 
Maybe these are the reasons behind foreigners’ frequent visits to Poland and 
the high position of Krakow in favourite city ratings among both tourists and 
residents. It is of utmost importance for Polish people to believe that the Polish 
culture, language, traditions and natural assets can successfully compete on an 
international level. We should encourage foreigners to learn about our country’s 
advantages and appeal with conviction and commitment. eTwinning projects 
are an excellent contribution to this endeavour.

The suggested ways of promoting the Polish language and culture, in addition 
to the examples of projects which use Polish as the language of communication, 
are a  form of encouragement for teachers and educators who have, so far, 
approached international projects in Polish with reservation. The approach to 
promoting language and culture presented above and the contents of projects 
can also be used in projects implemented in other languages. Being aware of the 
dominant role of English as the language of global communication, it is all the 
more important to appreciate and promote Polish which, for many reasons, is 
gaining international appeal and is also attractive to native users in the context 
of promoting Poland throughout the world.
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Introduction

 The first edition of the national competition entitled eTwinning in French was 
held in school year 2007/2008. The following year, a  new category; Projects 
in French, was introduced to the European competition on the initiative of the 
International Federation of Teachers of French (Fédération Internationale des 
Professeurs de Français), which has also coordinated works related to the 
organisation of the European competition.

The concept of introducing a  new competition category to the eTwinning 
programme was developed due to the awareness of the programme’s 
importance for the promotion of foreign language learning and the fact that 
only a small number of projects are implemented in French. According to data 
collected by the Foundation for the Development of the Education System in 
2007, from among 15 working languages used during the implementation of 
eTwinning projects in Poland, French takes the fourth place (3.4% of projects) 
after English (72.5%), German (12.4%) and Polish (6.4%). Italian and Spanish 
come fifth and sixth respectively (about 1% of projects).

On the European level, French comes second as the most popular language of 
communication, after English, which is the language of preference in 62% of 
projects. French is the working language of 11% of projects, whereas German 
is used in 9%, Spanish in 5%, Italian in 3%, and Polish in 2% out of the total 
number of projects.

Determination, enthusiasm and the conviction of the rightness of the cause 
are usually the main driving forces for action. This was also the case with the 
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establishment of the new competition category. This initiative, which PROF-
EUROPE (Polish Federation of Teachers of French) presented together with 
the French Embassy, received a  warm welcome from the Foundation for the 
Development of the Education System. Following the establishment of principles, 
conditions and rules of cooperation, the new competition was announced and 
launched.

It should be emphasised that this was the first competition in Europe in a given 
language category which was organised by a National Support Service.

Role of the French Language across Europe and the 
Globe

Nearly 200 million people across the globe speak French, which is a  mother 
tongue present on all the continents and is the second most frequently taught 
foreign language, after English (La Francophonie dans le monde 2006-2007, 7).

More than 25% of the world’s population live in countries that are member 
states of the Organisation Internationale de la Francophonie (OIF), in which 
56 countries are full members and 14 others have the status of associated 
members (including Poland, since October 1997). Out of the 27 member states 
of the European Union, 14 are members of the Organisation Internationale de la 
Francophonie. These are Austria, Belgium, Bulgaria, Cyprus, the Czech Republic, 
France, Greece, Lithuania, Luxembourg, Poland, Romania, Slovakia, Slovenia, 
and Hungary. 

French is the official language in France and one of the official languages in 32 
other countries across the globe. In Europe, apart from France, French enjoys 
the status of an official language in Belgium, Switzerland, Luxembourg, Monaco 
and Italy (in the Aosta Valley, where it has the same importance as Italian).

French is one of the working languages of major international institutions, such 
as the UN and UNESCO, and is also used in a number of regional organisations, 
including the European Union and the African Union.

In Europe, French is the second most frequently taught foreign language in the 
‘old’ member states of the EU, and comes third among ‘new’ member countries.
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The Status of French in Poland

In Poland, French is the fourth most popular foreign language taught at 
schools, with the exception of the Śląskie, Opolskie, Małopolskie, Lubuskie, 
Dolnośląskie and Zachodniopomorskie Province, where it takes the third place 
and outdistances Russian. 

In school year 2007/2008, English was the most popular foreign language 
chosen by public school students (84.1%), followed by German (41.8%), Russian 
(7.2%), and French, which took the fourth place (3.5%) (Report: Powszechność 
nauczania języków obcych w  roku szkolnym 2007/2008, 2008.). It is worth 
emphasising that the position of French on the national scale has not changed 
since the 1990’s. However, the percentage of students selecting French dropped 
from 4.5% in school year 2006/07 to 3.5% in 2008/2009. This is a cause for 
concern for French teachers and other persons committed to francophony.

Arguments for Opting for French

France, which is the world’s fifth largest economy and the largest investor in 
Poland (Report by French Chamber of Industry and Trade in Poland, 2008), is 
not widely perceived by the Polish society as an investment leader. The close 
proximity and the power of German economy, as well as the prevalent media 
trend of giving prominence to American capital, contribute to the weakening of 
the image of France, which in turn affects the perception of the French language 
as being an asset when looking for a  job at foreign companies that invest in 
Poland.

This is why it is so important to make parents, school headmasters and 
educational authorities aware of the facts that may affect the decision regarding 
making French the language of choice.

Selecting the French language undoubtedly is an excellent investment in the 
future of a child, because English, although indispensable for finding a decent 
job both at home and abroad, is not always enough. The majority of French 
companies do not require the knowledge of French when recruiting new 
employees, yet the proficiency in the language is an asset when working at the 
company and is indispensable for promotion, as managerial positions at foreign 
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companies are offered to people who speak the mother tongue of investors. 
Therefore, by learning French, young people increase their odds for finding 
a good job in Poland and francophony countries.

Labour markets in Luxembourg (since 1 July 2007), France (since 1 July 2008) 
and Belgium (since 1 May 2009) are open to Poles. As a result, Polish citizens 
stand a greater chance of finding a job in a country where French is an official 
language. 

In addition, proficiency in French is indispensable for all those who wish to 
work in the EU and other international institutions. This is due to the fact that 
French is one of the three working languages of the European Union and enjoys 
a privileged position among other official languages of the EU.

France is also a European leader in the field of science. Research work conducted 
in France enjoys international recognition; 31 French scientists have won the 
Nobel Prize, and 9 mathematicians have been awarded with the Fields Medal 
for outstanding achievements in mathematics.

Each year, almost 300,000 students from all over the world come to study in 
France, which is the fifth country in the world in terms of the number of students. 
Moreover, knowledge of French gives an opportunity to study at prestigious 
higher education institutions in the francophony countries.

In Europe, France ranks second (after Spain) in terms of the number of foreign 
students who come to study as part of the Erasmus programme (ERASMUS 
w  Polsce w  roku akademickim 2006/2007:22). France again takes second 
position, after Germany, in the rating of the most popular foreign Higher 
Education Institutions selected by students from Poland (ERASMUS w  Polsce 
w roku akademickim 2006/2007:25-26).

Being proficient in French facilitates travelling across France and other 
francophony countries and provides an easier access to their rich culture. 
It is worth remembering that France is also one of the most popular tourist 
destinations in the world, and is visited each year by more than 78 million 
tourists (Tourisme Info Stat 2008).

Being able to speak French is also conducive to establishing and maintaining 
contacts with a community of one million people of Polish origin who live in 
France and over 300 Polish-French associations operating in France.
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Mastering the French language allows one to become acquainted with great 
works of the French culture and the output of various French speaking 
communities across the globe. Only a small percentage of literary works written 
in French are translated into Polish. So in order to read them, you need to know 
French!

Another argument for learning French is its importance in the Internet. 
Knowing French gives access to more than 170 million websites. French is the 
fifth language, after English, Chinese, Spanish and Japanese, in terms of the 
largest number of Internet users (source: Internet World Stats, 2009). Last year, 
it considerably outdistanced German.

What is more, French facilitates learning other languages, mainly those in the 
Romance language family, and four of these; French, Spanish, Portuguese and 
Italian, top the list of the most frequently used languages in the world. Several 
programmes that promote integrated teaching of languages from the same 
family (intercompréhension) have been launched, and the first projects of the 
type focused on the Romance languages. EUROM4, Galatea, Galanet, EuroCom 
and other programmes provide innovative methods for integrated learning of 
languages from the same family (L’intercompréhension entre langues apparentées, 
2006), focus on the development of comprehension strategies, facilitate foreign 
language learning and boost learners’ self-confidence regarding their own 
capacities in this scope. They also show how to efficiently use already acquired 
knowledge and competences, including linguistic and non-linguistic skills.

Last but not least, French facilitates the learning of English. Nearly 75% of 
vocabulary in English originates from French (or Latin), and more than 3,000 
words in the two languages have identical spelling and similar meaning.

Actions to Promote the Teaching of French

Several different factors may affect the growth of interest in learning French. 
One of these may be changing the image of France in the eyes of Polish students, 
their parents and educational authorities.

Poles relatively rarely have direct contacts with France and the French. According 
to a survey by IQS Quant Group, only every ninth person declares that they have 
had contacts with France or the French. From among the group, more than 50% 
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have had tourist contacts, and every third person maintained private contacts. 
The mass media, and mainly the television, are the main source of knowledge 
on France and its inhabitants, which reinforces a stereotypical image of France 
in Poland.

The Polish Federation of Teachers of French, whose statutory goals include the 
promotion of teaching French at all educational levels in Poland, in cooperation 
with the French Embassy and other partners committed to the propagation of 
French, such as Alliance Française Centres, French Institutes, higher education 
institutions, francophony associations, and business partners, have launched 
promotional activities aimed at making students, their parents and educational 
authorities aware of benefits of learning French. 

In the school year 2008/2009, the action entitled Le français c’est branché was 
launched. Its aim is the promotion of French teaching and learning. The main 
goal of the project is to make students familiar with information technology 
and to prepare teachers for staging lessons in an innovative manner based on 
easy to use digital equipment, such as an interactive whiteboard. It provides 
for the staging of linguistic training for the teachers of French and technical 
training regarding the use of interactive whiteboards, audiovisual resources 
and offers an Internet platform at www.francuski.fr. The platform features 
teaching scenarios, including work with the interactive whiteboard, films and 
exercises for students.

Lower secondary schools in Poland which start cooperation with the French 
Embassy in the scope of teaching French, and stage school initiatives, such as 
events organised during francophony days, competitions, festivals, etc, will 
receive interactive whiteboards and unlimited access to Internet platforms 
with resources in the French language designed for both students and teachers. 
It is planned that in the school year 2008/2009, 100 lower secondary schools 
will be provided with interactive whiteboards. It is forecasted that more schools 
will join the project in the years to come.

The Polish Federation of Teachers of French has joined the action. Members of 
the Federation will stage promotional lessons for students of the final grades 
of primary schools across Poland, during which they will present the French 
language and culture in an attractive way and with the use of interactive 
whiteboards. These lessons aim at encouraging students to learn French in 
lower secondary schools. 
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Promotion of French in Cooperation with the eTwinning 
Programme 

PROF-EUROPE, the Polish Federation of Teachers of French is a  non-profit 
organisation associating teachers, university teachers and students who will 
one day become future teachers of French. PROF-EUROPE has more than 500 
members who are active in sixteen regional divisions of the organisation, which 
are spread throughout Poland. For more information on the organisation, you 
can go to: www.ceco-fipf.eu/pologne. 

For several years, the association has engaged in a number of initiatives aimed 
at the promotion of foreign language learning and joined in the projects 
implemented by the partners from the education, culture and business sectors.

One of the initiatives of the Federation was the introduction of a special category; 
projects in French, in the national eTwinning competition in Poland.

The first edition of the competition was announced in the school year 2007/2008. 
One of the competition requirements was drawing and sending posters to the 
National Support Service. These posters have subsequently been presented 
during the 1st Congress of PROF-EUROPE Polish Federation of Teachers of 
French. The Congress was staged on 25-27 April 2008 in Dom Polonii in Pułtusk 
and was attended by 300 teachers of French working at public and non-public 
schools at all levels of education in Poland and abroad, as well as representatives 
of governmental institutions and non-governmental organisations. Among the 
Congress participants were teachers from Poland, France, Belgium, the Czech 
Republic, Lithuania, Spain, Italy and the Netherlands. Representatives of the 
Foundation for the Development of the Education System were special guests 
to the conference. Materials promoting the eTwinning programme and posters 
presenting competition projects enjoyed great interest on the part of Congress 
participants. 

At several regional PROF-EUROPE centres, information and training meetings 
on the eTwinning programme have been held and became a regular item in the 
Federation’s agenda.

During the general meeting of the Federation held on 6-8 November 2008, at 
the CODN centre in Sulejówek, representatives of the National Support Service 
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presented the eTwinning programme to conference participants as part of the 
training entitled European Dimension of Teaching and Learning French.

2008 eTwinning Competition in French - First Edition

Several quality projects were submitted to the Poland-wide competition entitled 
2008 eTwinning Competition in French. The Competition Board, composed of 
representatives of the Federation of Teachers of French, the French Embassy 
and CODN, having become acquainted with the submitted applications and 
websites of the projects, has awarded individual pupils and their teachers as 
presented below.

The first prize was awarded to Wioletta Sosnowska of Zespół Szkół Tekstylno-
Handlowych in Żagań for the project entitled A  la découverte de nos pays 
et de nous-mêmes. Bożena Paradysz-Adamus of Szkoła Podstawowa nr 14 
z Oddziałami Integracyjnymi im. A. Mickiewicza in Zabrze won the second prize 
for the project entitled Club Lecture, which also was awarded with the National 
Quality Label. The third prize was awarded to Beata Pośpiech from Publiczne 
Gimnazjum nr 28 im. Marszałka Józefa Piłsudskiego in Łódź for the project 
entitled La France de loin. An honourable mention was awarded to Magdalena 
Baran of Liceum Ogólnokształcące im. Janka Bytnara in Kolbuszowa for the 
project entitled Nous-vous, citoyens européens. The project was also awarded 
with the National and European Quality Label.

The first and second prize was a  two-week scholarship in Paris sponsored 
by the French Embassy. Apart from prizes funded by the Foundation for the 
Development of the Education System (USB data carriers, MP4 players, Internet 
cameras, speakers and headphones), the winners received books donated by 
the foreign language laboratory at CODN.

The certificates and awards were given at an eTwinning conference held on 
June 9-10 in Krakow. The conference was attended by representatives of the 
Federation of Teachers of French and the French Embassy in Poland.
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Projects Awarded in the Competition 

The main objective of the project awarded with the first prize;  A la découverte 
de nos pays et de nous-mêmes, which was carried out together with I.T.C.G „L. 
Paolini”, Imola Bo in Italy (project website: www.zsth.zagan.pl) was to facilitate 
the communication of pupils at partner schools and getting to know one another. 
Other objectives included learning about one another, as well as respective 
regions, cultures and traditions. Discovering similarities and differences is 
a common topic in the majority of projects. However, the winning project stood 
out thanks to the number and variety of project tasks and efficient presentation 
of achieved results. One of its goals was staging activities aimed at the 
promotion of the French language. The project provided for the performance of 
many various tasks by the partners from Poland and Italy, including exchanging 
correspondence in French, and carrying out several smaller scale projects such 
as: My School, My Town, Our Countries: Symbols, Traditions, our History, Legends 
from My Town and Region, Important Figures in the History of Our Town, Relations 
between our Countries and Relations of our Town with France Throughout 
History. Moreover, surveys have been made as part of the project (Lifestyle and 
role of Sports in the Lives of Young People, Stereotypes, Priorities in the Lives of 
Young People). The French Language Day was organised under the banner Let us 
Discover Francophony and France with the main attractions being a competition 
on the knowledge of France and a French song and poetry competition.

All these initiatives have been documented in the form of PowerPoint 
presentations and films. Cooperation between schools has been smooth and 
coordinators and pupils used Skype and e-mail to communicate. 

The project has been presented during the final eTwinning conference in 
Krakow and during a contact seminar for French speaking teachers from Poland, 
the Czech Republic, Slovakia and France, held in Katowice on 13-14 March 2009.

The Club Lecture project, which took the second prize, was carried out by Szkoła 
Podstawowa nr 14 z Oddziałami Integracyjnymi im. A. Mickiewicza in Zabrze 
together with Collège Henri Sellier from Bondy in France. Its main goal was to 
make pupils interested in literature. Each partner school chose three items of 
required reading, based on which project tasks were developed. Pupils discussed 
the books during Polish and French classes, and they prepared cartoons, comic 
strips, crosswords and puppets presenting the figures from the books during 
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computer science and arts classes. Active participation of the disabled pupils 
constituted an important element of project implementation. Pupils at the two 
schools were committed to all phases of work on the project and the completed 
tasks were documented in a school newsletter. 

The project was of an interdisciplinary character, and its implementation was 
fully integrated with the curriculum. Project partners have maintained close 
and effective cooperation. Polish pupils had an excellent opportunity to practice 
French, as tasks were implemented and communication in the project was held 
in French based on the use of various ICT tools. 

How to Stimulate Interest in eTwinning Projects on the 
Part of Foreign Language Teachers 

In order to boost interest in the competition, a  promotion and information 
campaign on eTwinning among French teachers should be continued and 
expanded in the upcoming school year. Introduction of a module presenting EU 
educational projects to teacher training curricula and preparing future language 
teachers for the implementation of eTwinning projects would also be a valuable 
initiative. Such a module has already been introduced at a training college for 
teachers of French at Warsaw University. It is also advisable to increase the 
number of in-service trainings for teachers devoted to the project method, use 
of ICT in language education, as well as creative techniques focused on new 
ideas and implementation of attractive projects. 

The year 2009, proclaimed by the European Commission as the Year of Creativity 
and Innovation, constitutes an excellent opportunity for supporting such 
initiatives. Interest on the part of French teachers in projects presented at the 
Congress, during the Federation meetings, at the contact seminar in Katowice 
and on websites, indicates that many interesting projects will be submitted to 
the second edition of the competition. 
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Assistance in the Implementation of Projects Available  
in French 

Teachers of French can avail not on only of the eTwinning portal in Polish, 
but also of platforms prepared in French by National Support Service;  
www.etwinning.fr in France, and www.enseignement.be/etwinning in Belgium. 

Micheline Maurice is an outstanding specialist in projects pedagogy, who 
conducts training in this scope in France and many other countries. She has 
compiled a guide which is available online and constitutes an invaluable help for 
such projects. The publication, entitled Carnet de route pour élaborer un projet, 
was presented to participants of a contact seminar in Katowice (March, 2009). 
Moreover, you can find documentation posted on the website of CRDP Académie 
de Versailles (http://crdp.ac-versailles.fr/carnetderoute/plan.htm). Teachers 
can also avail of an adaptation made by the French speaking community in 
Belgium (www.enseignement.be/download.php?do_id=320&do_check).

Moreover, the most popular magazine for teachers of French entitled Le Français 
dans le Monde features an interesting dossier coordinated by Micheline Maurice 
devoted to eTwinning projects (no. 352 – July, August 2007, 23-34).

Teachers of French most probably are familiar with Francparler, which is the 
largest educational portal (http://www.francparler.org) featuring excellent 
dossiers, such as Pratique du multimédia, Les blogs, Créer un journal en ligne, 
which can be of great use when preparing and running projects.

Summary

Projects implemented as part of eTwinning fully complement initiatives 
aimed at the promotion of foreign languages and supporting the development 
of key competences by students and teachers. The ability to communicate 
in a  foreign language in an effective manner is undoubtedly one of the most 
important key competences, which is closely related with the acquisition of 
relevant knowledge, skills and openness to representatives of other cultures 
and languages. Promotion of the French language is inextricably linked with 
the propagation of multilingualism and supporting projects aimed not only at 
the development of linguistic skills, but also at language and culture mediation 
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(Europejski system opisu kształcenia językowego: uczenie się, nauczanie, ocenianie. 
p. 83), which is related with the need for in-depth understanding of similarities 
and differences between representatives of various communities and cultures. 
When participating in project works, during oral and written interaction with 
partners, as well as while preparing materials for presentations related with 
selected topics, pupils learn the skills of efficient furnishing of information 
about themselves ad their surroundings. They become ambassadors of their 
respective schools, regions and countries. They acquire the skill of translating 
into a  foreign language contents that are close and obvious to them. Thanks 
to serious reflection on their culture and searching for adequate means of 
expression, pupils learn to explain their surrounding world to the partners. 
They also learn to cope with such tasks while availing of limited language 
skills and thus develop mediation strategies that are indispensable for efficient 
foreign language communication. The eTwinning projects form an excellent 
opportunity for the development of such skills. 

Projects aimed at the promotion of French also focus on the development of 
Internet and communication technology skills both by the students and teachers. 

This coincidence of objectives pursued by teachers and promoters of the French 
language and the goals of the eTwinning programme is a supporting argument 
for making the programme a regular element of French teacher training and 
in-service training.
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The main subject of education is the individual, and the whole education process 
aims at facilitating their proper development. Students should acquire the 
skill of being able to self-teach, and teachers, including school library teachers, 
should help them to achieve this goal. Only in this way will modern schools 
prepare pupils and students for life in contemporary society, empowered by 
their own creativity, intellectual independence and continuous learning.

The main educational goals set for school libraries include: teaching the skill 
of independent use of library resources, instilling and strengthening the habit 
of reading books, and using a variety of information media (primary school). 
Other objectives include: preparing for the use of various sources of information, 
teaching the skill of selection and critical reception of information (at lower-
secondary school – Polish: gimnazjum), preparing students for self-teaching by 
skilful acquisition and processing of information coming from different sources 
(at upper-secondary school). 

Media Centres

Generative teaching1 requires a quality base, which a modern school library may 
provide. A traditional library offering book collection exclusively cannot meet 
the requirements of this type of teaching. However, a library transformed into 
a media centre, serving as an interdisciplinary venue where pupils and students 

1	  The main principle of generative teaching is to teach the methods of independent knowledge acquisition, 
which pertains both to students and teachers. 

Bożena Boryczka

School Library – Venue of Choice for an 
eTwinning Project
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may pursue their interests and hobbies under the guidance of teachers and gain 
knowledge on their own, constitutes an excellent solution. 

Modern media centres stand out from other facilities at school thanks to the 
wide array of collected printed documents and audiovisual, multimedia, and 
electronic materials, which pupils and teachers have easy access to. Moreover, 
many libraries are equipped with information tools such as access to the 
databases of other libraries. As a result, users may have access to multimedia 
resources and the Internet at any time. A modern media centre is much more 
than a library and information service point. One of its major tasks is to prepare 
pupils and teachers for skilful use of different sources of information, which is 
of particular value in further learning and professional work.

The concept of a library serving as a media centre appeared in 1969 in the United 
States and soon spread through to other countries. In 1979, it was approved 
by UNESCO, which published a guide (Guide on Transforming School Libraries 
into Media Centres 1980:9-32) on how to transform school libraries into media 
centres. In the United States, Canada, Australia and many countries in western 
Europe, school libraries operate as multimedia centres, and are known variously 
as teaching material centres, resource centres, information and mass media 
centres, library centres for information and media at schools, or information and 
documentation centres. The most popular name, however, is media centre (MC), 
i.e. a centre for transmission of information (Drzewiecki 1991:19). Such libraries 
take up a large space in a school building, often a separate wing, and allow for 
the storing of all teaching materials that are indispensable in the teaching and 
learning process. These include traditional publications, audiovisual materials 
and equipment, and work stations for individual and group work. MCs operating 
in highly developed countries may cover an area ranging from several hundred 
metres to more than 1 square kilometre in size. They usually include a reading 
room, store place, individual work stations, group work rooms, a  conference 
hall, and reprographic and audiovisual rooms. As many as 10-30% of the total 
number of classes are held there. Apart from traditional publications, users have 
access to a wide array of audiovisual materials, educational computer software, 
teaching games, puzzles, and toys for the youngest pupils (Grzybowska 2001).
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School Libraries in Poland

The majority of school libraries in Poland are equipped with at least four 
multimedia computers with Internet access and all-in-one equipment for 
printing, copying and scanning of various materials. Many libraries avail of more 
computers, which have been obtained as parents’ board donations, gifts from 
individuals and institutions, and computers that are no longer used in school IT 
rooms. Quite often, more than a dozen computers operate in a separate library 
room often referred to as the Internet and multimedia information centre, 
multimedia room, school information centre, etc. These are also equipped with 
TV sets, video recorders, DVD players, scanners, cameras and sometimes even 
multimedia projectors. However, certain school libraries are not equipped with 
any computers. Library space is often very different than in the West, yet it 
is not the facilities, but the methods and forms of work with pupils at school 
libraries which makes them important. 

Profile of a Library Teacher and MC User

Regardless of the modern library equipment, library teachers implement tasks 
consisting of supporting and complementing the teaching and educational 
processes at schools and instilling the reading culture in the young readers. They 
apply working forms and methods aimed at raising the number of readers and at 
comprehensive development of pupils’ personalities. They inspire them to look 
for information on a given topic with the use of the latest working methods and 
technologies. Library teachers are well educated and a majority of them have 
completed Multimedia and Information Centre Worker (OCM) training under 
the project entitled Internet and Multimedia Information Centres at School and 
Teacher Libraries. Moreover, they take advantage of a broad offer of training to 
improve their skills in the scope of information technology use, and focus on 
self-education. It should be remembered that the role of a  library teacher at 
a modern library has changed. The library teacher is mainly a coordinator of 
work conducted by the pupils, who provides guidance and information. If the 
library teacher is an innovator who cares for attracting students to the library, 
they will continue their own education, become acquainted with the latest 
working methods, become committed to innovative actions, and inspire pupils 
to creative activity. 
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Furthermore, the profile of a  library user has also changed. Contemporary 
pupils come from a generation which has grown up in front of a computer, has 
different habits, is familiar with hypertext, freely copies and uses intellectual 
property, easily finds information, and lacks criticism towards information 
found on the Internet. They maintain broad social contacts with the use of 
communicators, chats, community portals and blogs. Contemporary pupils 
expect from a library much more than offering required texts, adventure books 
and providing information. Thanks to their skills, they are not only users but 
also authors of information. For this reason, libraries aspiring to the role of MCs 
should expand the forms and methods of their work, stimulate pupils and offer 
them activities from outside the range of basic operations.

Project Method

One of the most interesting methods, which can be easily applied at a school 
library, is the project method. The project method helps to shape key 
competencies included in the core curriculum for general education, encourages 
pupils’ independent work on task implementation, teaches cooperation in 
a group, and places emphasis on their development. Due to its interdisciplinary 
character, it helps to develop such competencies as: expressing personal 
views, shaping the skills related with decision making, planning, looking for 
and evaluating work. This method is well worth being acquainted with. Many 
studies and monographs on the topic can be found on the Internet and at book 
stores, and these, in Polish, include: Jak wdrażać metodę projektów? Poradnik 
dla nauczycieli i uczniów gimnazjum, liceum i szkoły zawodowej (Mikina, Zając 
2006), Zastosowanie metody projektu w  bibliotece szkolnej (Grzymkowska 
2008), Metoda projektów (Zych 2006). Knowing the basics of this method is 
indispensable for the implementation of projects conducted via the Internet. 
Here the question appears to be whether it is possible to implement projects 
with the use of electronic media at school libraries. The answer is that a library 
is a perfect venue for taking up this form of activity and it is worth to participate 
in an eTwinning programme coordinated by a library teacher.



145

Idea

Assuming that a  library teacher knows the rules of working with the use of 
project method, what they need first is a concept or an interesting topic for the 
project. They can use the experiences of others and look over the eTwinning 
projects that have already been implemented and posted on the programme’s 
website at www.etwinning.pl. Moreover, they can find interesting ideas in the 
bulletin of eTwinning Partnerships in Polish schools. It is also worth focusing 
on projects implemented by school libraries which were not based on the use 
of Internet tools. Many of them may be modified by adding new content related 
with the use of IT and the Internet.

Descriptions of several already implemented projects can be found on the 
websites of individual school libraries and schools and in specialist publications: 
Tworzenie własnej książki w niekonwencjonalnej formie z wykorzystaniem ICIM 
(Library of Primary School at the School Compound in Izabelin), Spacerkiem 
po bibilliotekach publicznych. Przewodnik (Library of Gimnazjum nr 14 in 
Wrocław), Nauka i zabawa w Internetowym Centrum Informacji Multimedialnej 
(Library of no. 22 Primary School in Bielsko Biała), Mój region Podlasie (Library 
of Zespół Szkół Ponadgimnazjalnych nr 1 w  Białymstoku), Krasowy unikat 
na skalę europejską w Zabrzu (Library of no. 3 Primary School in Zabrze), Tu 
jest moje miejsce, tu jest mój dom (Library of Gimnazjum nr 2 in Andrychów), 
W poszukiwaniu Białej Damy – tworzymy elektroniczny katalog zamków i pałaców 
pogranicza polsko-niemiecko-czeskiego (Library at Miejski Zespół Szkół nr 2 in 
Bolesławiec). These are only some examples of implemented projects and many 
of them may be adapted to the needs of the eTwinning programme.

What the library teacher can do is to organise brainstorming with a group of 
pupils and sound out the thematic areas they would like to concentrate on and 
which will be interesting enough for them to devote their free time to. The topic 
which project participants would identify with guarantees the success of the 
project.

Last but not least, library teachers can use their original ideas, which can be 
related to books, culture, history, region, and literature. Good practice examples 
are projects like Get to know my library, (which aims at the presentation of the 
history, operations, and organisation of school libraries); Literary traces in our 
region (in this project, pupils looked for places related with the lives of famous 
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writers and poets), Let me show you my town (development of a guide to the 
local town, placing special emphasis on venues related to culture, literature, and 
arts); Books have a story to tell (project presenting outstanding literary works 
from a given country); This is a good read (library publication featuring book 
reviews written by pupils); Literary brain teasers (as part of the project, pupils 
prepare rebuses, crosswords and quizzes related to popular books); A  long, 
long time ago… (writing fairy tales and illustrating them), Friday, the thirteenth… 
(project devoted to superstitions in a  given country and finding examples of 
them in literature), I wanted to tell you… (in this project pupils analyse their own 
behaviour, relations with peers, telling right from wrong, how to apologise, and 
based on examples from a literature list, instances of good and bad behaviour. 
Thereafter they develop a book entitled Mirror, which is a catalogue of positive 
behaviour and good examples to follow, along with examples of improper 
behaviour).

Project Participants

The library teacher is in a  very comfortable situation when selecting project 
participants, because they do not need to choose from one class, as all school 
pupils are library users. Therefore the group may be composed of pupils of 
various grades. It should be remembered however that if the MC is equipped 
with 4 computers, the group of pupils should not be larger than 8-12, as this 
will allow for easy work with the use of computers and the Internet. Obviously, 
they can commit more pupils to project implementation, but then it is necessary 
to divide them into task groups. Library teachers can also invite to the project 
pupils that have already cooperated with the library; e.g. members of the Library 
Club, active library users, members of European Clubs and other associations 
operating at the school.

The majority of educational projects prepared by the libraries or coordinated by 
library teachers is of a multidisciplinary character. This is why it is recommended 
to look for other teachers who would be willing to support project activities and 
will implement a part of the project on their own. Since projects implemented 
by MCs or coordinated by library teachers usually apply to topics related with 
the humanities, it is worth asking a  foreign language, history, arts, computer 
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science or information technology teacher, or after-school club teacher for 
support. 

Project Implementation

Having selected the project topic and defined the group of pupils participating 
in it, it is worth deciding whether the project will be implemented by the 
library exclusively or by incorporating other departments at the school. If an 
MC operates at the school, it is much easier to arrange activities for pupils at 
the library; which is well-organised, provided with multimedia equipment, 
Internet access, multimedia software, and traditional resources. What is more, 
a library is the only facility at the school with extended working hours, access 
to which is provided to pupils during breaks, free activities, and after classes, 
which is of great importance during project implementation. Also of paramount 
importance is the fact that a library is a pupil friendly venue, where they are not 
subject to assessment and are not obliged to take any assignments home with 
them.

If the library has neither computers nor Internet access, the best solution is 
to conduct some of the project activities at the library and those requiring 
computer and Internet use can be conducted in a school computer room (having 
agreed it with the room supervisor). 

Formalities and Project Implementation

Having decided on the project topic, a brief summary of the project should be 
prepared in a foreign language in cooperation with other teachers (termed as 
an ‘offer’). Next, you need to register the offer at the programme website; www.
etwinning.net and post it on the forum. Sometimes you may wait quite a long 
time for an invitation to cooperate or the possibility to join a project, but it is 
always worth it.

Regardless of project duration, you need to prepare instructions featuring 
all information regarding the project. These would include its topic and aims, 
tasks to be implemented by the pupils, list of sources where you should look 
for information, deadlines for the implementation of individual project stages 
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and for completion of the project, dates of consultations, project presentation 
method and project assessment criteria. 

Stipulating a time schedule for task achievement, relevant deadlines, and a list 
of persons responsible for individual tasks and task coordinators is helpful in 
the timely completion of individual tasks. 

However, it is the proper implementation of the project, which involves pupils’ 
work on tasks listed in the instructions in accordance with the schedule, which 
takes up the most time. 

Use of Information Technology

The use of information technology is an important aspect of project 
implementation. Project participants can utilise the eTwinning platform and 
tools, which can be expanded with the use of the latest tools in Web 2.0. They 
could also consider the use of popular communication media like blogs, i.e. 
a website where they can post entries which are displayed by date. Blogs are 
usually net diaries, but can also be used as a thematic website and a place for 
exchange of experiences by pupils and teachers, and the space where they 
upload interesting materials developed during work on the project. 

The most popular results of project implementation include PowerPoint 
multimedia presentations sent over to project partners via e-mails or posted on 
the eTwinning platform. Library teachers can also use SlideShare (http://www.
slideshare.net), which is a service dedicated to the showing of presentations. 
This is an easy method of providing content to many viewers.

Users can also prepare materials in other formats. A medium worth mentioning 
is the podcast, which is an Internet programme regularly broadcasted in the 
mp3 format, which may be subscribed and downloaded on your hard disc. 
During a  podcast, you can record literary works read by pupils, interviews 
given during the project, and library broadcasts. These can be made available 
on Podomatic, for example (http://www.podomatic.com). At the http://www.
podcasting.com.pl one can find a very attractive podcasting course (in Polish). 

Pupils’ works as part of the project are often documented in the form of digital 
photos, which can also be shown to a wider audience. Here users can also use 
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dedicated services like Flickr (http://www.flickr.com) or Web 2.0, which is one 
of the oldest photo services. 

Another method of presenting coverage of an exhibition, competition or 
a  meeting organised by the library, project work or excursion is the ‘photo 
story’, i.e. a film made of photos. Library teachers can make such a film with the 
use of Microsoft Photo Story 3 or Windows Movie Maker software. They can 
also share their video files on YouTube (http://pl.youtube.com), which is an 
extremely popular service for video file sharing or its educational counterpart; 
TeacherTube (http://www.teachertube.com), where educational videos are 
collected.

Photo albums are another method of photo sharing. There is a variety of free 
software available online (Album Creator PRO 3, Album Express 3.5, JAlbum), 
which allows for fast making of photo albums and users can add various elements 
to them (descriptions, audio files, films, documents, and links to websites and 
email addresses). Such software quickly and automatically creates miniatures 
of photos and saves the projects as HTML documents or as slideshows.

Summary

Participation in an eTwinning project brings several benefits, including: the 
introduction of new, attractive working methods for pupils, improvement of 
foreign language skills both by the pupils and the teachers, development of 
social competencies, IT skills, and the establishment of intercultural dialogue by 
pupils coming from different countries. Equipped with the knowledge of project 
methods and relevant skills related with the use of information technology, 
library teachers can implement a broad array of eTwinning projects. However, 
what they need most is willingness and some extra time devoted to work with 
the pupils. This will most certainly result in the improvement of the library’s 
status at the school and the appreciation of the work of library teachers.
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Elżbieta Gajek

Online Course for Teachers: How to 
Participate in the eTwinning Programme

While the educational value for students is always of paramount importance 
in determining the merits of any enterprise, work on projects implemented as 
part of the eTwinning programme also brings several supplementary benefits 
for the teachers. It enhances their professional and personal development. It 
creates conditions for heightening the awareness of their culture and helps 
to develop intercultural competencies. Contact with partners abroad boosts 
motivation for foreign language learning and creates the need to use it in real-
life situations. Communication via the Internet facilitates the use of digital 
communication tools and the development of technical competences. 

At an initial stage of programme development, pioneer teachers, who were keen 
to build upon a solid foundation for international cooperation provided by the 
National Support Service of the Programme, participated in one- or two-day 
direct training and obtained information from the programme website. The 
teachers learnt through action from their partners abroad, colleagues, friends, 
family and students. As participation in eTwinning projects requires versatility, 
they quickly identified their strong and weak points, found assistance in their 
professional and private circles and breached the gaps in their competence 
levels. In this sense, work within eTwinning projects supported non-formal and 
informal learning. 

Course Description

As the number of teachers participating in the programme grew, so did the 
training needs, as new participants required good practice examples more than 
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the thrills accompanying pioneering work. An online course was prepared for 
teachers who were unable to participate in direct training and for those who 
needed more time and systematic work on the development of new skills in 
order to enter the new virtual education environment. Due to the nature of 
educational work within the programme, i.e. cooperation conducted with the 
use of latest technologies, an online group work course seemed to be the most 
appropriate form of content-related training (compare Gajek 2007). Taken 
into consideration different levels of linguistic, technical and intercultural 
competences, the future participants of the course were divided into three 
groups:

•• Teachers (e.g. of languages and humanities), who speak at least one foreign 
language proficiently but need more confidence in using technology and 
want to develop intercultural skills in eTwinning partnerships

•• teachers (e.g. of information technology and maths), who are proficient 
computer users and want to develop linguistic and intercultural 
competences in a meaningful international learning environment. 

•• Teachers of different subjects, who may need to improve foreign language 
skills, computer skills and intercultural competences while developing 
professionally and personally. 

From this perspective on the participants the following aims of the course can 
be drawn:

	 organisational
To acquaint participants with eTwinning programme principles;
To register a school on eTwinning portal;
To get to know outcomes of existing partnerships. 

	 linguistic
To develop linguistic competence for the eTwinning cooperation;
To prepare a proposal for a partnership.

	 technical
To enable participants to use tools available on the eTwinning portal and on the 
Internet;
To get to know examples of good practice in the use of ICT in education.

	 intercultural
To develop intercultural competence.
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	 professional 
To prepare local school environment for participation in the programme;
To identify opportunities to start a partnership. 

	 personal
To identify strengths and weaknesses in international cooperation.

What is more the online course was designed to provide teachers with:

•• online learning experience, getting into the habit of systematic work as 
part of e-learning education; 

•• learning methods of teaching a virtual class, which is open to the range of 
individual participants in terms of their culture, traditions, education and 
every-day habits, as well as youth culture and linguistic diversity;

•• identifying opportunities for cooperation with other teachers at the school;
•• possibilities for sharing experiences with teachers with similar professional 

interests.

The course launched in 2007 (and consistently modified) included 10 modules 
with the following contents:

Module 1	 Building of online Community;
Module 2	 eTwinning Programme; Goals and Principles;
	 My School in eTwinning;
Module 3	 eTwinning Portal; 
Module 4	 Looking for Partners;
Module 5	 Standard Tools;
Module 6	 Communication Tools;
Module 7	 eTwinning at my School. Guidelines for Project Development;
Module 8	 TwinSpace Platform; 
Module 9	 Summary;
Module 10	 Evaluation and Successes.

Moodle educational platform was used in the training, and in order to make it 
as straightforward as possible, only the basic functions of the platform; such as 
forum, chat, and wiki, were used. 

The participants were supported by the tutor, regional eTwinning coordinator. 
They were expected to share their professional knowledge and life experience, 
e.g. in language tasks, technical problems and intercultural issues. 
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To complete the course the participants were required to: carry out all obligatory 
tasks in all modules, participate in online discussions – forum, chats, instant 
messaging, successfully pass the final test and definitely respect netiquette.

So far, six editions of the course have been staged. At present2, the seventh edition 
of the course is being prepared. In total over 3,800 teachers were provided with 
a key to the course, nearly 3,000 out of them enrolled and over 1,600 completed 
the course. The very high success rate, i.e. the ratio of the number of people who 
completed the course to the number of participants who started it, is worth 
emphasising. In two editions it was close to 50%, and in the others between 
55% to 60%, whereas an average rate for online courses is 10-15%.

It is worth noting that both the programme and all the procedures and tools 
are user-friendly and described in detail at www.etwinning.pl. Employees of 
the National Support Service of the eTwinning programme are very helpful in 
solving any problems reported by the teachers. Therefore it may transpire that 
the course is eventually phased out, as every person may become acquainted 
with the eTwinning programme via the website. What is more, the process of 
acquiring the technical and linguistic competencies required for international 
cooperation is a  lengthy one and it should not be expected that as a  result 
of a  ten-week course devoted to the eTwinning programme, technical and 
linguistic competencies, which require long-lasting learning, would be 
improved in a significant manner. At Polish schools, there are many teachers 
who do not speak foreign languages and are not competent users of technology. 
However, they should not be excluded from international cooperation for these 
reasons. If teams are established at their schools, whose members include IT 
and foreign language teachers, then there is definite scope for inclusion. The 
importance of cooperation between teachers at a  given school in order to 
reduce the limitations of individual persons and increase the chance of team 
success was emphasised during the course. Course tasks were formulated in 
such a way to encourage the participants to look for partners at their schools 
and among Internet acquaintances. 

It is worth presenting the stages of implementation of this online course. The first 
edition of the course was a pilot one; teachers running the online courses were 
gaining experience in the Moodle educational environment, technical workers 
were gaining expertise in the maintenance and servicing of the system, whereas 

2	  As of 20.08.2009.
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the employees of the National Support Service of the programme were gaining 
organisational experience. The scope of operations was expanded in the second 
edition of the course. After the third course, a quality and quantity survey was 
conducted among the participants and online teachers running the courses. An 
effort was made to acquire information on the reasons for participants dropping 
out of the course. As a  result of the evaluation, time allocated for individual 
modules was modified and a  technical module providing information on the 
eTwinning portal tools available during the work on the projects was added. 
Following the fourth edition, a quantitative survey was conducted. The results 
and conclusions of the analysis of the survey include:

•• Teachers from different age groups attended all editions of the course. Age 
proportions were more or less similar. Due to the fact that mainly women 
work as teachers, the majority of course participants, i.e. nearly 90%, were 
female. 

•• Out of the total number of course participants, nearly 36% were English 
language teachers. German language teachers was the second largest 
group forming nearly 15% of the total. IT teachers constituted more than 
7%, mathematics teachers formed nearly 7%, integrated learning teachers 
comprised 8% and nursery school teachers formed 8.3% of the total 
number of participants.

•• The largest interest in the course was observed among primary school 
teachers (51%), lower-secondary school teachers (Polish gimnazjum) 
(28%) and general upper secondary school teachers (Polish liceum) (17%). 

•• The largest share of participants came from towns with a population larger 
than 100,000 (43%) and from towns with a population smaller than 5,000 
(18%). Every fifth course participant lived in a  town with a  population 
ranging from 30,000 to 100,000 (19%). The smallest percentage of 
teachers originated from towns with a  population ranging from 5,000 
to 10,000 residents (9.9%). The largest share of participants lived in the 
Śląskie Province (33.3%). More than 90% of participants were holders of 
a magister [M.A.] degree. For majority of participants (91.1%), this was the 
first online course. 
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To consolidate the experience and build recommendations for the future online 
courses it is worth presenting the results of the surveys applied after the third 
and fourth editions of the course. 

Opinions of the Participants

Overall, participants had positive opinions about the course. Their expectations 
for the course were met (81%) or even exceeded (14.6%). The vast majority 
of participants (85%) stated that the course served as an inspiration for 
running a  project. Many participants registered a  partnership project during 
the course (41%) or intended to do that soon (5.5%). The modules were 
considered by participants as very useful (from 63% to 84%). The first and the 
last module, i.e. introduction to the course and its evaluation, were considered 
the least useful. Moreover, the expectations of the organisers were met, as to 
a large extent (85%) the course encouraged the participants to implement an 
eTwinning project. In the third edition of the course, modules related to culture 
and languages were assessed as very easy (only 14% participants considered 
them difficult), whereas technical modules were considered very difficult (55% 
participants said they were difficult). In the fourth edition, technical contents 
were expanded, and culture related topics were included in a smaller number 
of modules. According to the participants, the level of difficulty of module 3 to 9 
was more evenly distributed following this modification.

In answers to open questions, the participants pointed out the factors affecting 
the quality of the course. They emphasised the importance of the role of the 
online teacher in supporting the work of trainees throughout the course. As 
part of the learning process, participants needed to conduct individual research, 
and they found the online teacher to be indispensable in answering several 
questions and encouraging them to further work. The participants appreciated 
the significance of comprehensive work on the part of the online teacher, which 
included pedagogical support, giving a  sense of security, motivating to work, 
creating a friendly atmosphere and giving exhaustive answers to the questions. 
Participants also stressed the friendliness of their mentors. Summing up their 
evaluations, they stated that ‘An online teacher is indispensable in a  distance 
learning course.’ The participants translated positive course experiences into 
their individual visions of professional development. Many of them made 
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declarations such as: ‘I would love to participate in another distant learning 
course, provided it is run as efficiently as this one.’

Course materials were also highly rated. They included tasks to be implemented 
individually, which gave a  lot of freedom and required initiative in looking 
for support, both from the online teacher and other course participants. The 
materials were evaluated as highly reliable, comprehensible, helpful, useful, 
indispensable and up to date. There was also some criticism, however. One user 
felt they lacked ‘step by step’ or rather ‘click by click’ guidance. 

According to the course guidelines, participants were advised to provide and 
obtain support from one another. Several tasks promoted cooperation in the 
group. Course participants appreciated the team work and friendly atmosphere, 
which they believed positively affected their progress and results of the course. 
Fast rate of communication and availability and support on the part of co-
participants created a  good atmosphere for work. All participants displayed 
professionalism, were success-driven and open to cooperation. They declared 
that cooperation and possibility for exchange of experiences and comments with 
other participants who also worked at school and wanted to do something new 
with their pupils was a pleasant experience. They noted that friendships were 
established, although they only communicated via Moodle. Several participants 
were surprised with the opportunities resulting from cooperation online and 
by the fact that a ‘community’ was developed by persons who were willing to 
cooperate in a group, although they did not know one another. They hoped to 
continue cooperation after the completion of the course. 

Self-analysis was also carried out. A  few participants stated that their 
contribution was small, although they were aware of the fact that they could 
have been more active. 

Technical conditions, namely availability and reliability of the education 
platform, were another factor that positively affected the quality of work as part 
of the online course. Technology used was also positively evaluated. Over the 10 
weeks there was not a single instance of any technical problem. All things went 
smoothly. 

Sometimes users had problems with accessing the network from home or from 
work or lacked self-confidence when working on a  computer, but they could 
always count on the assistance of their online teacher. 
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Participants were also asked to enumerate major strong points of the course. 
These included: 

•• learning environment and work organisation

Participants appreciated the possibility of learning at home (particularly 
a mother who was on maternity leave) without wasting time for commuting, 
without stress, with a cup of tea in a friendly ‘homely’ atmosphere and in the 
online community. The tasks within individual modules could be performed at 
any time, even at night. 

•• contents and their time distribution

Participants emphasised the fact that course contents were interesting. Many 
of them encountered totally new contents and the tasks required independent 
work and evaluation of results. Setting a  time limit of one week for the 
completion of a module allowed for comfortable progression through it, while 
analysing and thinking over the contents. Participants appreciated the practical 
nature of the course and focus on the development of useful skills, which could 
be immediately put to use in their every day work. Moreover, course contents 
promoted the use of communication tools. 

•• preparation for work within the eTwinning programme

The course well prepared its participants for the implementation of eTwinning 
projects, and encouraged applying innovative learning methods. It taught 
compromise and patience. It showed that preparing a good project and looking 
for partners took time. For some, it was discovering a ‘semblance of eTwinning 
world’, which showed new opportunities for the performance of tasks that prior 
to their participation had been in the realm of dreams. 

•• experience sharing and development

Participants enjoyed the fact that they were mobilised, but not forced to do 
things. They appreciated exchange of experiences and learning from individuals 
who had participated in eTwinning projects. Participants knew that thanks 
to eTwinning they could establish contacts with teachers abroad and share 
experiences with them. The presence of teachers of various subjects working 
in groups alleviated the sense of loneliness. By helping one another and 
solving different problems together they overcame inherent doubts. This also 
encouraged them to look for partners within their own schools. 



160

When asked about weak points of the course, participants responded that they 
had not noticed any. Some of them perceived certain elements of the course 
as drawbacks, while others listed the same elements as merits. An example 
being the fact that deadlines for implementation of the tasks were firmly fixed. 
Some indicated that tasks within certain modules were laborious, yet this 
was dependent on the subject and previous knowledge of course participant. 
Unfortunately, the course did not give a 100% guarantee of finding a project 
partner, as this was not a primary goal of the course. Among the most acute 
drawbacks related to the course was insufficient knowledge of foreign languages. 
Participants claimed that poor knowledge of languages could have been the 
reason for individuals dropping out of the course. Lack of understanding of the 
idea of multilingualism was observed, as participants asked to create separate 
course groups for English and German speaking members.

Several course participants were not satisfied with the fact that classes lacked 
the typical form of instruction. Accustomed to step by step instructions, they 
were unwilling to individually investigate the matters and complete the tasks, 
although they could count on the assistance of the online teacher and other 
course participants. Some teachers participating in the course discovered to 
their great surprise that learning was a time consuming process.

Although they were satisfied with learning online, participants expressed 
willingness to meet in person. The bookmark entitled major aspect of the 
course, which was not included in the survey, was used by the participants to 
express their thanks. 

The only suggestion for future improvements was expanding the cooperation 
with participants from abroad, with whom they would be willing to share 
experiences.

Reasons for Dropping out of the Course

A separate survey was sent to the participants who resigned from the course. 
Only 35 individuals responded. Age, sex, place of residence, region, and subject 
taught that characterised them were proportional to the size of respective 
groups of participants. For example the total number of female respondents 
was approx 90%, whereas the percentage of women who gave up was 88%. The 
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participants mainly gave up prior to the commencement of the course, which 
was the case for 21% of survey respondents. Others gave up during the first 
three modules (nearly 15% in each module). Participants gave very interesting 
reasons for giving up the course, which were divided into categories as below. 
Percentage points reflect the results. 

Among the reasons for dropping out of the course were: too complicated 
technical tasks (8%) or too easy technical and boring tasks (11%). As far as 
linguistic reasons are concerned, the main cause was insufficient knowledge of 
a foreign language preventing the participant from completing the course tasks 
(20%) and lack of conviction about the opportunities for linguistic development 
during the course (11.4%). Some participants became aware that working on 
an eTwinning project was not something they would want to concentrate on 
in the nearest future (11.4%) and realised that they did not need the course, 
as all information was provided on the eTwinning website (14%). Those who 
dropped out considered the materials too difficult (8.5%) and the tasks too easy 
(8.5%). Among other reasons for giving up was the difficulty in finding a project 
partner (8.5%). However, the major reasons affecting the decision to give up 
were work overload (60%) and the need to concentrate on other professional 
tasks (48%). 

Among the reasons for giving up were also divergent expectations and course 
contents. For example, a  teacher who had already worked on the projects 
was not interested in the course contents and was not willing to share her 
experiences with others. Another participant expected to obtain assistance in 
finding a partner, and not to expand knowledge and improve her skills. There 
was another individual who expected to learn theory and not to complete 
practical tasks, such as registering a school programme in eTwinning. 

Other reasons were time related. One participant was surprised to find out that 
she did not complete the course, as she thought that it was still running. Another 
participant was pregnant and therefore unable to engage in cooperation as part 
of the project due to her personal circumstances. The need to cooperate with 
other course participants, with whom you would never implement a  project 
was another reason for giving up the course. 
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Opinions of Online Teachers

Online teachers were asked to evaluate the quality of the course. To a  large 
extent, their opinions coincided with these of the participants. Supervisors 
emphasised:

•• positive opinions of participants about the course, 
•• support and assistance provided by more advanced participants to less 

skilful colleagues,
•• good rate of course implementation.

Main problems presented by the online teachers related to:

•• participants’ poor knowledge of foreign languages, which limited 
cooperation opportunities and was a  reason for poor results of reading 
comprehension exercises,  

•• insufficient responsibility for one’s own learning. 

According to the online teachers, the course served as ‘compensatory class’, 
which brought the biggest benefits to those who had not had experience in 
cooperation via the Internet. 

Recommendations 

Building on the courses taught and the evaluation by the participants and 
online teachers it can be stated that the main factors influencing the results of 
the course are the following:

•• reliable, accessible 24/7 technology, and user-friendly distance learning 
environment,

•• learning environment of the course relevant to the target environment of 
work,

•• enthusiastic, experienced, helpful and competent online teacher,
•• course materials that encourage both autonomous learning and cooperation 

in the group, 
•• content of the course that can be used immediately, neither too easy nor 

too difficult,
•• structured work and time limits for module completion,
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•• embedded opportunities to share knowledge and experience,
•• participants’ personal responsibility for learning.

You should remember that there is always a  margin of enrolled participants 
whose expectations do not match the offer. However, the main reasons for 
dropping out are beyond control of course providers, as they result from work 
overload and other professional duties of the participants. 

Conclusions

The course was positively evaluated by online teachers and participants. Most 
of all, the splendid work of the online teachers, their technical, linguistic and 
intercultural competences, as well as their experience in running eTwinning 
projects, commitment and interpersonal skills all affected the evaluation of the 
course. 

The participants also appreciated the work of technical service at the National 
Support Service of the eTwinning Programme. The educational platform was 
available 24/7 without any disruptions. Materials that required independent 
performance of tasks or group work were also enjoyed by the participants. 
However, some expressed a  desire for a  more instruction-oriented form 
of teaching and for posting ‘step by step’ instructions. Yet, the course was 
designed to encourage work on an international scale and was supposed to be 
a ‘semblance of the eTwinning world’, where you could not find detailed ‘step 
by step‘ instructions, but where you would enjoy freedom and cooperation and 
would be supposed to find others who could help you to solve the problems or 
show new opportunities in education. 

The participants appreciated the opportunities of online learning and the fact 
that they could learn at home at their own pace. They also liked weekly time spans 
for the completion of individual modules. As basic preconditions for ensuring 
quality in online education were met (i.e. failure-free technology, competent 
online teachers, course contents meeting the expectations of participants, and 
learning through cooperation), the participants could appreciate the benefits of 
learning in a virtual environment.

The fact that more than 1,500 teachers who have completed the course have 
greatly enjoyed it and have had high opinions of it positively affects the perception 
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of online education by the education community and shapes their expectations 
towards virtual education. Teachers who have had positive experiences as 
students in online education would be willing to participate in other Internet-
based courses. Many of them have already declared such an intention. This 
experience will be also helpful in online teaching, if such an opportunity is 
provided to them, both as part of the eTwinning programme and outside it. The 
behaviourist B.F. Skinner once cited an opinion that the computer will replace 
the teacher. While this opinion is still sometimes repeated in educational circles, 
it is not shared by eTwinning course participants. Online education starts to 
be perceived as teacher-friendly and not as a threat to them. A large majority 
of course participants were residents of towns with a population larger than 
100,000 who usually have easy access to regular courses organised by teacher 
in-service training centres. 

The course has thoroughly prepared the teachers to starting work on projects 
within the eTwinning programme. It has met the expectations of participants 
and founders alike. Many of them have found project partners and registered 
projects during the course or declared to do in the near future. 

Problems enumerated by supervisors and participants reflect the social 
difficulties of the teacher community, such as troubles with reading 
comprehension and insufficient knowledge of foreign languages. Although 
more than half of course participants were foreign language teachers who 
willingly assisted others in linguistic tasks, it was foreign language shortages 
that were most acutely felt and expressed by participants who experienced 
them. The language barrier was one of the most frequent reasons for dropping 
out of the course or giving up the plans to participate in an eTwinning project. 
It is apparent that the requirement of knowing at least one foreign language is 
not widely accepted by teachers, although it is needed for the purpose of their 
professional development and promotion. Likewise, the proposal to divide 
course participants into language groups presented by the teachers reflects 
a  lack of intercultural proficiency on their part and difficulty with coping in 
multilingual environment. 

However, the reasons for resigning from the course cannot be treated as 
representative, due to the fact that a  very small number of responses to the 
questionnaire were returned by those who dropped out. 
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It is apparent that an online course combines formal, informal and non-formal 
education. A  familiar, comfortable and friendly atmosphere for the virtual 
environment is the first step on the way to trans-border cooperation with various 
partners and overcoming often exaggerated cultural difficulties and language 
barriers. Through this, teachers of a wide range of subjects and languages meet 
to share experiences, support one another and develop their competencies. 
Throughout the course and the eTwinning programme implementation, 
technology is used for development and cooperation, overcoming barriers and 
removing obstacles.
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